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Writing is one of skill which becomes problem for students when learning English. 

Students have difficulty in differentiating grammatical pattern between first language 

(Indonesia) and second language (English). In teaching writing, teacher has to make teaching 

process more interesting so students don’t feel bored and confused. One of strategy to make 
learning writing more effective is by using climbing grammar mountain game. Climbing 

grammar mountain game provides a way to address grammatical usage and sentence 

construction in such a way that the target structure is being reviewed and reinforced in an 

interesting and engaging manner. For the problem, the researcher want to identify do the 

students taught by climbing grammar mountain game have better writing score than those 

taught by non climbing grammar mountain game of the eight grade students at SMPN 2 

Ponorogo in academic year 2014/2015. Based on the description above, the researcher wants to 

find the effectiveness of climbing grammar mountain game for teaching writing.  

The design of this research was quasy experimental study that employed non equivalent 

(pre-test and post-test) control group design which the dependent variable was students writing 

achievement and independent variable is climbing grammar mountain game. The population of 

this research was 300 students from the eighth grade students at SMPN 2 Ponorogo in academic 

year 2014/2015, while the sample of this research was students from VIII.I and VIII.J classes. 

In doing the research, class VIII.I as   experimental group and class VIII.J as control group. The 

researcher used sample random sampling as sampling technique. Researcher collected data from 

essay test to identify the students writing achievement and used T-test as technique of data 

analysis in level significance 5%. 

After analyzing the data, the researcher found the result of T-test= 4,440; ttable = 2,00. 

Because T-test ( t0 ) > ttable  (tt) so Ha is accepted and H0 is rejected or there is differences 

between the students writing score taught by climbing grammar mountain game and those 

taught by non climbing grammar mountain game. it implied that  the students who are taught by 

climbing grammar mountain game gain better score in writing than who are not taught by 

climbing grammar mountain game. 

 

  



 

 

CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

Language learning has specific objective in education. It has main purpose to 

improve and develop students in four skills. English language skills are broadly 

consisted of listening, speaking, reading and writing.
1
 It means that the language 

learning should achieve the objective to improve and develop student proficiency in 

English by mastering four skills and use them in communication. 

The four skills are commonly grouped into two kinds; they are receptive skill and 

productive skill. The receptive skill are listening and reading. Meanwhile the productive 

skill are speaking and writing. The receptive skill deals with the component or ability to 

return translate language codes be a purpose in communication of oral or written. On the 

other hand, productive skills refer to the competent or ability to make language codes 

that meaningful in communication oral or written. 

Teaching is guiding and prepares learning, enabling the learner to learn, setting the 

condition for learning. In another hand, it can be defined as showing or helping someone 

to learn how to do something, giving instructions, guiding in the study of something, 

providing with knowledge, causing to know or understand.
2
 It could be said that 

teaching is transfer the knowledge or knowledge possessed by a person, as Douglas 

H.Brown said that from an unknown to know. Teaching is also an activity, which 
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support to leaning activities.
3
 So, teaching English is one of the objective of learning 

process which the teacher guide the students’ understanding in English lesson. 

As a kind of language skills, writing can be defined as a hard skill at which to 

excel for many of our learners.
4
J.B Heaton says that writing is a complex and sometimes 

difficult to teach, requiring mastery not only of grammatical and rhetorical devices but 

also of conceptual and judgmental element.
5
According to this statement, it is obvious 

that there are some aspects that should be mastered by students so as to be able to write 

well in English. The first aspect is required to understand the grammatical and rhetorical 

devices in writing. The students need to have the sufficient knowledge of grammar that 

includes writing ability. 

Moreover, the students are expected to know the conceptual and judgmental 

element in writing. Conceptual and judgmental element is the ability to write in 

appropriate manners for a particular purpose with a particular audience in mind, together 

with and ability to select, organize in order relevant information. With the result that 

writing as one of English skill that learned and mastering writing becomes one of the 

goals in teaching writing for junior high school level. 

Based on the result of interview from one of English teacher at SMPN 2 Ponorogo, 

she said that the students often thought that learning English especially in writing was 

difficult.
6
These assumptions made the students afraid and were not motivated to study. 

As a result, most of the students were afraid to ask the points that they did not 

understand to the teacher. This situation made the students passive in their learning 
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process. The students’ enthusiasm was much related to the technique used by the teacher 

in transferring the lesson. The students didn’t interest in learning if the technique used 

was monotonous. It made the learning process not effective. Based on this statement, 

English teachers should think critically in order to find creative technique in teaching 

writing so that the students will take much participation during the learning process. One 

of the creative techniques in teaching writing was games. 

As teachers, we understand the power of a game that is easy to prepare, practical 

for the classroom, and enjoyable as well as educational for students.
7
The teaching 

through a game can be contextual and meaningful.
8
 Games are advantageous in the 

process of learning and teaching. It can make the students pay attention from on specific 

structure, grammar patterns and vocabulary item. It involves participation from both 

slow and fast learners, and suits the age of the individuals and the levels of language 

skills. So the teacher becomes important element in teaching writing to make the process 

of studying interesting. 

Cindy Gunn and Ann McCallum found out that climbing grammar mountain 

game improved students’ ability in understanding the written statements, especially 

grammatical usage and sentence construction.
9
Game “climbing grammar mountain” can 

be used as a reinforcing technique. It may be one of the appropriate teaching techniques 

to support teaching writing. This game provides a way to address grammatical usage and 

sentence construction in such an interesting way and engaging manner. The use of 
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climbing grammar mountain game as a technique to teaching writing may be able to 

overcome the problems that faced by students. It is based on several factors that this 

game focuses on grammatical usage, creates an atmosphere of learning, becomes fun for 

the students, as well as easily applied in the classroom. 

 In addition, game also stresses the cooperation group which can build up a good 

behavior such as, helping each other, tolerance and mutual respect among the students. 

So this research aims to investigate difference achievement in writing using climbing 

grammar mountain game as a technique. 

Based on the statement above, the title in research is The Effectiveness of 

Climbing Grammar Mountain Game for Teaching Writing (A Quasi Experimental 

Research for the Eight Grade Students at SMP N 2 Ponorogo in Academic Year 

2014/2015). 

 

B. Limitation of The Problem 

This research only focused on using climbing grammar mountain game, as mean 

to compare the score of writing skill post test students taught with climbing grammar 

mountain game and not being taught using climbing grammar mountain game at the 

eighth grade of SMPN 2 Ponorogo in academic year 2014/2015.  

 

C. Statement of the Problems 

Regarding to the background of the study, statements of the problems formulated 

into: 



 

 

1. Do the students who are taught by climbing grammar mountain game achieved 

better score in writing than who are not taught by climbing grammar mountain 

game? 

 

D. Objectives of the Study 

Concerning with the problems statement, this study has objective describe as 

follow: 

1. To investigate the difference achievement in writing between students taught 

using climbing grammar mountain game and not being taught using climbing 

grammar mountain game at the eighth grade of SMPN 2 Ponorogo in academic 

year 2014/2015. 

 

E. Significance of the Study 

The significance of this study can be viewed from both theoretical and practical 

aspects, as describe below: 

1. Theoretically, it is expected that this research can be used as emphasis to determine 

an approach to improve teaching writing technique. In this case, the teacher used the 

climbing grammar mountain game approach in teaching writing. 

2. Practically, this research is expected to give positive input to the English teacher in 

teaching writing, especially in the teaching of grammatical structure. Based on this 

research, the English teachers are able to choose appropriate teaching approach in 

teaching writing. 

 



 

 

F. Organization of the Thesis 

As descriptions of the researcher ideas design that is poured in this experimental, 

the researcher organizes of it that is divided into three parts and every parts consist of sub 

that are connected and an entire unity. This research report will be organized in four 

chapters. They are as follow: 

The first chapter is Introduction, which contains of background of study, 

limitation of the problems, statement of the problems, objectives of the study, 

significance of the study and organization of the thesis. 

The second chapter is Review of Literatures. It consists of theoretical background, 

previous research finding, conceptual framework, and hypothesis. 

The third chapter is Research Methodology, which contains research design, 

population and sample, instrument of data collection, technique of data collection and 

technique of data analysis. 

The fourth chapter is Discussion; it consists of the result of study which is focused 

of description of the data, data analysis, and data interpretation. 

The fifth chapter is Closing; it consists of the conclusion of the research and the 

recommendation. 

CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoretical Background 

1. Teaching English  



 

 

Teaching is part of education learning. Teaching is guiding and facility learning, 

enabling the learner to learn, setting the condition for learning.
10

 From this statement, 

we know that teaching is facilitating of learning and transferring the knowledge to the 

students directly. In teaching, teacher must make good interaction with students in 

order to the material of learning so it can be accepted by students easily. 

Douglas H. Brown said that teaching can defined as showing or helping 

someone to learn how to do something, giving instructions, guiding in the study of 

something, providing with knowledge, causing to know or understand.
11

  It could be 

said that teaching is transfer the knowledge or knowledge possessed by a person. By 

teaching we also help people to know something and guiding someone. In fact many 

people do not realize that teaching is an infinitive glory to due to teach someone to be 

glorious. 

In teaching, teacher must make learning process is effectively. So, to make 

teaching more effective and affective students should be understood not only as 

passive receiver but also as active receiver, whom guided teacher in the class and in 

emotional, sociologies and psychology condition. 

Besides that, effective teaching can apply if teacher also can be model of the 

students in positive behavior. Teacher also must be motivator to students, because it 

can make the leaning apply effectively. So, we can get the point that teaching English 

is one of the objective of learning process which the teacher guide the students’ 

understanding in English lesson.  

2. Writing  
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a. The Nature of Writing 

In language teaching, it often talks about the four language skills (speaking, 

listening, reading, and writing). In this research, researcher focused on definition 

of writing. In oxford dictionary, writing is the activity or occupation of composing 

text for publication.
12

 It means, writing is activity where someone shares the 

ideas, they write their ideas in paper and another people read it. In another 

definition say that writing is a combination of process and product.
13

 It refers to 

writing as the act or process of producing and recording words in a form that can 

be read and understood. 

Writing is more than speech written down. From the four language skills, 

writing is categorized as one of the productive skills along with speaking since 

they involve producing language rather than receiving it. It is caused writing is 

more organized.
14

 Bell and Burnaby in “Language Teaching Methodology” 

written by David Nunan point out that: 

“Writing is an extremely complex cognitive activity which requires the 

writer to demonstrate control of several variables at once. At the sentence 

level, these include control of content, format, sentence structure, 

vocabulary, pronunciation, spelling and letter formation. Beyond the 

sentence, the writer must be able to structure and integrate information into 

cohesive and coherent paragraphs and texts.”15
 

 

The written language has its own characteristics as follows: 

1. Permanence. Once something is written down and delivered in its final form to 

its intended audience, the writer abdicates a certain power to emend, to clarify, 
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and to withdraw.
16

 In here, the writer must explain carefully all the reader’s 

questions because the writing result will be permanently published in written 

form. Therefore, the writers have to revise and refine their work before final 

submission or published. 

2. Production Time. The writer can indeed become a good writer by developing 

efficient process for achieving the final product.
17

 It is because writing needs 

more knowledge of scrutiny; it requires more careful and detailed examination 

which takes several times in its application.  

3. Distance (Organization). The writes has to anticipate from the general 

audience characteristic to how specific words, phrase, sentences, and paragraph 

will be interpreted.
18

 The writers’ need to be able to predict the audience’s 

general knowledge, cultural and literary schemata, specific subject-matter 

knowledge, and how their choice of language will be interpreted.
19

 Thus, a 

writing text must be organized and carefully formulated considering with the 

reader’s background before making it available for reading.  

4.  Orthography. In writing, everything from simple greeting to extremely 

complex ideas is captured through the manipulation of a few dozen letters and 

other written symbol.
20

 Therefore, if the readers are not customary used the 

native language, the writer must provide new symbol or accepted way of 
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spelling and writing words in the writing text in order to get the reader to 

understand the written text. 

5. Complexity. Writer must learn how to remove redundancy (which may not jibe 

with their first language rhetorical tradition), how to combine sentences, how 

to make references to other elements in a text, how to create syntactic and 

lexical variety, and much more.
21

 It is because written text conforms more to 

conventional rules of grammar and structure. 

6. Vocabulary mastery. Written language places a heavier demand on vocabulary 

uses than does speaking because good writers will learn to take advantage of 

the richness of English vocabulary.
22

 It means that in writing, the use of 

vocabulary is more precise and formal. 

7.  Formality or standard language. Writing normally uses a generally acceptable 

standard variety of the language, whereas speech may be in a regional or other 

limited-context dialect.
23

 It is because written language is universally 

understood. 

Thus, it can be conclude that writing has to be taught systematically and the 

linguistic aspects must be included functionally. Moreover, written text has to be 

written considering with the readers identity. 

b. Writing Skill 

Writing is one of skills in language area. In English, writing skill is complex 

enough and sometimes difficult to teach. Writing is the mental work of investing 

ideas, thinking about how to express them and organizing them into statements 
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and paragraphs that will be clear to a reader.
24

 It is not only a physical act but also 

a mental act. Moreover, the mental act works more dominant than the physical 

act. So, that is why writing is assumed as the most difficult language skill. 

Furthermore process of writing is thinking about how to express idea and 

organizing them into statements and paragraphs. A written text is usually 

organized and carefully formulated, since its composer has time and opportunity 

to edit it before making it available for reading.
25

 Thus a written text conforms 

more to conventional rules of grammar and the choices of vocabulary is 

considered. 

c. Teaching of Writing 

Writing is a process and a series of related texts that are made by developing 

ideas through a process of planning, drafting, revising and editing. It suggested by 

Richards and Renandya “teaching writing, which comprises four basic stages- 

planning, drafting, revising, and editing”.26
 It means that some stages such as 

planning, drafting, revising, and editing are needed in teaching writing. But, there 

are variations to the stages of the writing process. From these four basic stages, 

there are two stages that can add to make written optimally. The explanation is 

follow: 

1. Prewriting 
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For every piece of writing there is always a pre-write activity. Prewriting 

is everything you do before you begin to draft the paper.
27

Before writing, we 

usually difficult to arrange our ideas become product of writing. There are 

many ways to churn their brains’ juices to plan for written (or dictated) work, 

such as following; discuss ideas with peers, draw pictures to generate ideas, 

write key through and questions, interview, free write, brainstorm ideas, take 

notes, etc. 

2. Drafting 

After brainstorming, writers are primed for writing a rough draft.
28

 

Drafting is a procedure drawing up a preliminary sketch. In this step the writer 

make a rough outline plan, before do writing.
29

 The aim of this is to help you 

focus your reading, and make some decisions about how to structure the 

material. As the second stage in writing process, drafting is a series of 

strategies designed to organize and develop a sustained piece of writing. Some 

criteria items might include following: write the narrow focus, stays on topic, 

elaborates and supports central idea, uses organizational scheme, uses 

paragraphs to develop separates ideas, writes with attention to audience and 

purpose, varies sentence structure, uses sensory words and figurative 

language, use concept words correctly, writes employing proper grammar and 

conventions. 

3. Self-Review and Peer Review 
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As the third stage in writing, self-review and peer review providing a 

venue for students to review their own and each other’s writing and to make 

comments.
30

 To assist in this step, we can respond the written by asking 

question and comments. Ask friends to checks and edit proper grammar and 

conventions usage. Determine the strongest features of the paper. Determine 

the purpose of writing and assess if the goal is achieved. Assess own paper 

against checklist or rubric.  

4. Revising 

Revising occurs when a writer looks for feedback from a teacher or 

another student.
31

 In this step, we have written our rough drafts, have critically 

reviewed our own papers, and have obtained comments from peers.
32

 So, we 

can review the written and make appropriate revisions. Reread and revised to 

analyze and clarify meaning. Add sensory words and details. Clarify content 

area word usage so readers have greater understanding of unfamiliar concept 

words. Delete extraneous information that doesn’t add to the overall piece, 

gets off track, or is boring. Rethink and rewrite for different audiences and 

purposes. Check for consistent point of view so that the entire paper is written 

from either first or third point of view. Check the second person point of view 

(you) is not used in formal writing, check for transitions between paragraphs 

and within paragraphs so sentences flow. Check accuracy of information so 

that the facts are indeed correct. 

5. Editing  
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In the editing stage of the writing process, we need to focus on the 

grammar and convention of writing.
33

 Editing is the process where you check 

on your spelling and grammar and mechanics. We need to focus on editing 

our papers. We edit written work by doing the following: proofread using 

dictionary and other reference materials edit for grammar, punctuations, 

capitalization, and spelling at the developmentally appropriate level; include 

illustration, photos, charts, graphs, software graphics, or maps, consider 

format of the paper in terms of proper paragraphing, margins, indentations, 

and titles. 

6. Publishing  

The final stage of the writing process is publishing. Publishing refers to 

putting the writing in a final finished format where it can be shared with 

others.
34

 Whatever the writing forms, the finished piece can be shared with 

others.
35

 It can be done in presentation in a group, a display in bulletin, an 

entry in a portfolio, or even a submission to a contest. 

d. The Purpose of Writing 

The purposes of writing are:
36

 

1. Writing to persuade 

When the writer has purpose to persuade the reader, that goal is the writer 

wants the readers to take action about something. Although the terms 

argument and persuasion are often used interchangeably, the terms do have 
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slightly different meanings.
37

 Argument is a specific type of persuasion that 

follows certain ground rules. Those rules are that opposing positions will be 

presented accurately and fairly. Persuasive writing usually do not fairly 

represent the competing product, and they often appeal to image, to emotion, 

to character, or to anything except logic and the facts unless those facts are in 

the product's favor.  

2. Writing to inform 

Writing to inform is one of the most common purposes for writing. 

Writing that provides interesting details and facts is to get one’s attention. To 

share what reader/writer know and want, so the readers learn about them. 

3. Writing to entertain 

As a purpose or goal of writing, entertaining is often used with some other 

purpose, to explain, argue, or inform in a humorous way that goal provides an 

emotional experience for the reader.
38

Entertaining others with humor is our 

main goal. Entertaining may take the form of a brief joke, a newspaper 

column, a television script or an Internet home page, but its goal is to relax 

our audience and share some story of human foibles or surprising actions. 

e. Criteria of Good Writing 

To make good writing, a writer should be attention on the unity, coherence, 

and cohesion of the paragraph.  
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1. Coherence, coherence refers to the logical connections that readers or listeners 

perceive in a written or oral text.
39

 We need to consider a good, logical order 

of sentences in a paragraph so that each sentence flows well and the paragraph 

is easy to follow.
40

 When the text is coherence, the reader can understand the 

writer’s purpose and the writer’s line or thought. 

2. Cohesion is a property of the text. When a paragraph has cohesion, all the 

supporting sentences connect to each other in their support of the topic 

sentence.
41

 There are two types of cohesion that must be achieved; lexical 

cohesion and grammatical cohesion.
42

 Lexical cohesion is achieved in the 

article by the use two main devices. There are repetition of words and lexical 

set chains. Grammatical cohesion is in a number of different ways, like 

pronoun and possessive reference, article reference, tense agreement, etc. 

3. Unity, unity means that a writer discuses only one main idea in a paragraph.
43

 

All the supporting sentences should relate to the topic sentence.
44

 It means 

that every supporting sentence in the paragraph must be directly related to the 

main idea. If the writer starts to discuss a new idea, he/she has to start a new 

paragraph.  

f. Assessing Writing 

Assessment is a fundamental aspect of teaching. According to the opinion 

from Capple and Briendly assessment is the act of collecting information and 
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making judgment on a language learner’s knowledge of a language and ability to 

use it.
45

 There are some assessments for assessing writing skill:
46

 

1. Imitative  

This category includes the ability to spell correctly and to perceive 

phoneme-grapheme correspondences in the English spelling system. 

 

 

2.Intensive 

This category is the skill in producing appropriate vocabulary within a 

context, collocations and idioms, and correct grammatical features up to the 

length of a sentence. 

3.Responsive  

This is an assessment task that requires learners to perform at limited 

discourse level, connecting sentences into a paragraph and creating a logically 

connected sequence of two or three paragraphs. 

In assessing writing, there are two types scoring rubrics. The two most 

prominent ways of assessing student writing are holistic and analytic scoring. 

1. Holistic Scoring 

Holistic scoring rubrics can be design to focus readers’ attention on 

certain aspects of writing and depending on what is deemed most essential 

in the context.
47

It focused on over quality, proficiency or understanding of 
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writing skill. It can be said that holistic scoring is assess student work as a 

whole. The examples of holistic scoring are assessment at the end of a 

semester or major and TOEFL writing test.  

 

 

2. Analytic Scoring 

 

Analytic scoring rubric is assessing which scripts are rated in several 

aspect of writing.
48

 Scripts are adopted on five aspects of writing: content, 

organization, vocabulary, grammar, and mechanics. A written analytic scale 

helps to define grading criteria clearly. If shared with students, can foster an 

understanding of what is expected and how it will be assessed. So, it allows 

students to see areas in their own essays. The example of analytic scoring is 

assessed components of a student’s finished product in recount text.  

3.  Climbing Grammar Mountain Game 

a.  Definition of Climbing Grammar Mountain Game 

Climbing grammar mountain game is a game providing a way to address 

grammatical usage and sentence construction in such a way that the target 

structure is being reviewed and reinforced in an interesting and engaging 

manner.
49

 The students gain satisfaction and confidence by putting to use what 

they have studied, especially in learning writing. 
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In implementing climbing grammar mountain game in the classroom 

process, the teachers will focus on attaining two main objectives.
50

 They are: 

1. To improve students’ understanding of the fundamentals of effective written 

communication, especially grammatical usage and sentence construction. 

2. To help the students learn from others through such activities as peer review, 

team work, and group discussion. 

b. Procedures of Climbing Grammar Mountain Game 

Here are the steps of the implementation of climbing grammar mountain in 

the classroom in teaching writing:
51

 

1. Draw some vertical climbing lines on the board or on an overhead 

transparency. The amount of the vertical climbing lines depends on how many 

teams are in the classroom. Leave space on the bottom of the transparency to 

show one sentence at a time. 

2. Divide each line into 10 segments to represent vertical feet. 

3. As in the example, mark the segments 10, 20, 30, 40, etc 

4. Prepare a series of sentences. Before starting the game, ask the students to get 

into teams of four or five people depending on how many students are in the 

class. Let the students choose a name for their team. And then start by playing 

a practice, round of the game 

5. Provide the whole class with a correct sentence that is fairly easy to identify as 

correct. Ask each team how many vertical feet (up to a maximum of 20) they 
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are willing to award to it. And then show how the team will be moved up the 

mountain by that many vertical feet. 

6. Next, provide a sentence that is incorrect. If the students cannot recognize it as 

incorrect and they award some vertical distance to it, they must go back down 

the mountain that many feet. If students recognize the sentence as incorrect 

and do not wager any vertical feet on it, they can stay where they are. 

7. After the practice round, begin the actual play by using the sentences 

prepared. Draw one sentence at a time. Show one sentence to the first team. If 

the sentence is incorrect, give the playing team the first chance to correct the 

sentence for 5 bonus feet. If that team cannot correct the sentence, give chance 

to another group and give the answering team an extra 5 bonus feet. Then, 

move on to the next team, drawing a new sentence. The game continues until 

all the sentences have been used. 

 

 

c.  The Advantages of Climbing Grammar Mountain Game 

 There are two advantages that can be gained through the use of climbing 

grammar mountain  game in teaching writing. They are:
52

 

1. Its adaptability 

The game as climbing grammar mountain is its adaptability. It can 

be implemented to all learner levels. In other words, the target learners can 

be from the beginner level and advanced level. 
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2. It provides sense of satisfaction to the students during their learning 

grammar process 

The sense of satisfaction for the students comes from the fact that 

they can work and climb the mountain together. Like in the real climbing 

mountain, in this game the students are given sentences that are not too 

easy for them. It aims at motivating the students to use all their ability, 

knowledge and understanding of writing. 

 

 

  

 

 

 

B. Previous Research Finding 

There are previous related studies, which are related to be present in study. The first 

previous from a thesis that written by Afni Ma’rufah, the students of Faculty of Language 

Education STAIN Ponorogo. The title is The Correlation between Grammar Mastery and 

Writing Ability  to the Sixth Semester Students of English Education Department of State 

Islamic College of Ponorogo in Academic Year 2009/2010. This research had quantitative 

design. She did the research for 64 students of sixth semester which were given test in 

two parts. They are grammar and writing. Her research concluded that there is a 

correlation between grammar mastery and writing ability of the sixth semester students of 

English Education Department of State Islamic College of Ponorogo.  



 

 

The second previous from Masqiron’ thesis, the student of Islamic College of 

Ma’arif Metro Lampung. The title of his thesis is The Correlation between Simple Past 

Tense Mastery and Writing Ability in Recount Text at The Eight Grade of SMA Ibnu Sina 

Braja Selebah in Academic Year of 2010/2011. The research had quantitative design and 

was done because of students’ problems in writing ability and it was limited in recount 

text. The objective of study were to find out simple past tense mastery, writing ability in 

recount text, and whether there was any correlation between simple past tense mastery 

and writing ability in recount text. His thesis resulted thatthere is correlation between 

simple past tense mastery and writing ability in recount text. 

The last previous from journal that written by Gülin Yolageldili and Arda Arikan. 

The title of journal is The Effectiveness of Using Games in Teaching Grammar to Young 

Learners. This research used qualitative design. The primary aim of this study was to 

explore the effectiveness of using games in teaching grammar to young learners from the 

view points of Turkish EFL teachers working in primary schools. English language 

teachers’ (n=15) opinions were collected through a questionnaire and the results of this 

study demonstrated that Turkish EFL teachers have a range of conceptions about using 

games in grammar teaching similar to those reported in the current literature. The study 

suggests that while Turkish EFL teachers accept the effectiveness of using games in 

grammar teaching, they do not use games as frequently as expected in their classrooms. 

 

C. Theoretical Framework 

Writing is one of productive skill in English. However it becomes important skill 

that must be mastered by students. In writing, grammar has big portion. Automatically, it 



 

 

will be influence students writing performance. So, teachers need different way in giving 

students comprehension in grammar. One of teaching technique that can be used is giving 

interesting technique like games which has found its effectiveness for teaching writing. 

This research used quasy- experimental design, which had two variables. 

Independent variable (X) : Teaching Writing 

Dependent variable (Y) : Climbing Grammar Mountain Game 

This research is a quantitative research for finding effectiveness of climbing 

grammar mountain game for teaching writing. 

 

D. Hypothesis 

Hypothesis is the alternative of guess answer which made by the researcher for the 

problems which has presented in the research. Hypothesis is a temporary answer to 

statement of the problems, where it has been expressed in the form of a question 

sentence. The hypothesis of this research is: 

The students who are taught by climbing grammar mountain game achieve better 

score in writing than who are not taught by climbing grammar mountain game. 

 

 


