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As the oral skill of English, speaking takes the 

essential position in communication. Because of it, the 

students who are performing speaking must be able to 

present speaking skills such as pronunciation, intonation, 

stress, and juncture in a well form, in order to make the 

communication can run effectively. But in the reality, 

students who communicate in English often produce 

error in their speaking performance. Therefore, the 

researcher conducts this research based on this concept of 

Error Analysis on Students’ Speaking Performances of 

the tenth grade at SMA N 1 Sambit Ponorogo. 

The objectives of this research are to find out the 

kinds of errors on students’ speaking performances and 

to analyze those on students’ speaking performances of 

the tenth grade at SMAN 1 Sambit Ponorogo in academic 

year 2018/2019. 

 This research applied case study of qualitative 

research. The subject of this research was tenth grade 

students of SMAN 1 Sambit Ponorogo. The researcher 

used observation, documentation, and interview to collect 
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the data. To analyze the data, the researcher used 

typology technique to compared what the students 

actually said with what the students ought to say.  

The result of this research showed that errors in 

speaking skill performance occurred in pronunciation, 

intonation, stress, and juncture. There were 170 errors of 

pronunciation such as omission 45 errors, addition 29 

errors, misformation 95 errors, and misordering 1 error. 

There were also 30 errors of intonation and they only 

categorized in 27 misformation errors and 3 misordering 

errors. In stressing word, there were 41 errors but the 

errors were categorized in only one that was misordering. 

And in juncture, there were 10 errors and those were also 

categorized only in misordering. Meanwhile, there were 

two causes of error. They were L1 interference or 

negative influence of students’ mother tongue and 

developmental error or incorrect rules that students used. 

It can be concluded that students have made 

speaking performance error within their videos such as 

four kinds of pronunciation, two kinds of intonation, and 

one kind of stress and also juncture. There are two 

possible causes of those errors, such L1 interference and 

developmental error. Because of that, it is important for 

the students to improve their ability in speaking skill by 

listening native speaker and practice speaking more. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

In recent year, English is taught in all 

formal education. English as international language 

has some skills and the most important skill is 

speaking. Students have to speak and interact in a 

multiplicity of situations through the language.1 In 

teaching and learning process, a clear speaking is 

needed because it is one of the English skills which 

takes the essential position in communication. As the 

oral communication, speaking is always used in the 

class or outside when students have interactions with 

                                                             
1 Jo. Mc Donough et al., Materials and Methods in ELT: A 

Teacher’s Guide 3th Edition, (United Kingdom: John Wiley & Sons, 

Inc., 2013), 156. 
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their teachers, friends, and sometimes with the foreign 

visitors. 

Because of that reason, second language 

learners have to be able to speak English well since it 

related with a complex task which is tried students to 

understand the nature of what appears to be involved. 

In English, there are many different purposes of 

speaking and it involves different skills.2 In other 

word, producing English orally may covers some 

skills and it also depends on the purposes. In every 

purpose, the complex skills of speaking support 

speakers to deliver speakers’ ideas and the meanings 

of their expression. Therefore, the speakers should 

produce the better speaking skills components in their 

                                                             
2 Jack C. Richards and Willy A. Renandya, Methodology in 

Language Teaching: An Anthology of Current Practice,  (New York: 

Cambridge University Press, 2002),2. 
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performance because it makes listeners easier to catch 

the message. 

In improving speaking performance, 

teachers should know the classification of speaking 

itself. There are 5 types of speaking namely Imitative, 

Intensive, Responsive, Interactive, and Extensive. 

Among those types, imitative and intensive are very 

crucial to be concerned because they contain of main 

skills that must be produced in every speech. In 

imitative types, there is pronunciation skill which is 

used to retain the short stretch of language. 

Meanwhile, intensive type contains intonation, stress, 

rhythm, and juncture which are used for both of 

respond and interaction.3 So that, the utterances which 

is produced by the students were constructed by 

                                                             
3 H. Douglas Brown, Language Assessment Principles and 

Classroom Practices, (New York: Pearson Education, 2003), 141-

142. 
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speaking components such as pronunciation, 

intonation, stress, and juncture. Students should 

produce the speaking skills clearly if they want their 

speech performance can be understood by listeners.  

Pronunciation is the speaking skill 

component that needs to be produced clearly because 

it includes saying the words which may have both of 

the different and the same sound. In teaching language 

learning which focuses on particular language 

structures or lexis needs to include features of 

pronunciation in order to give students a better chance 

to communicate successfully.4 So, when one of the 

students produce the pronunciation error it makes the 

misunderstanding among the students and the hearers. 

                                                             
4 Gerald Kelly, How to Teach Pronunciation, (England: 

Pearson Education Limited, 2000), 13.  
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 Besides that, when we are speaking the 

way of the voice goes up and down in pitch is called 

as intonation.5 Having a good intonation is also 

important. Intonation helps the hearers can enjoy with 

the speech and through a clear intonation the 

meanings which is delivered can be accepted easily. 

Meanwhile, stress is used to emphasize the 

sound. It means that saying one of the syllables in the 

word louder than the others.6 The sound of word needs 

to be emphasized because it contains of syllables 

which need to be produce clearly. 

Then, juncture is important in speaking 

English because juncture is the label given to a 

number of features which may occur at the boundary 

between two words in connected speech such that, 

                                                             
5 Ibid, 86. 
6 Ibid, 66. 
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even though the two words may be fully linked 

together, the boundary between them is nevertheless 

unambiguous and clear.7 As an example when the 

students do not know about the juncture it will make 

producing the error sound and it can change the 

meaning of the word. 

From all explanations, having a well 

form of speaking skill in students’ performance 

needs to be concerned because it causes 

misunderstanding if students produce the errors form 

in their speech. Practically, in the classroom when 

students perform in their presentations through 

English, they often produce the errors.  

                                                             
7 Ahmed Mohammed Ali Abdul-Ameer, “Error in Juncture 

Made by Iraqi EFL University Students”, 3. 

http://repository.uobabylon.edu.iq/paper/publication  

 

http://repository.uobabylon.edu.iq/paper/publication
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Because of the fact, students cannot be 

separated from errors because all of speaking skill 

cannot be mastered by them. So that, errors are part 

of students’ interlanguage, that is version of the 

language which a learner has at any one stage of 

development and which is continually reshaped as he 

or she aims towards full mastery.8 The errors which 

are produced continually it can be developed. The 

errors which are developed will make the students to 

do it again and again. Finally, students who are 

produced the errors cannot deliver their speech 

clearly and hearers cannot catch students’ ideas.  

In this problem, students who speak 

English do not realize and cannot avoid the errors. 

Sometimes, they know about how to pronounce the 

                                                             
8 Jeremy Hamer. The Practice of English Language Teaching 

3rd Edition. (United Kingdom: Pearson Education Limited, 2001), 

100. 
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words but when they speak, they cannot produce 

stress and juncture well. On the other hand, students 

also cannot apply intonation correctly. It can be 

underlined that teachers must pay attention toward 

their students’ error by correcting their error directly. 

Based on the researcher’s observation at 

SMAN 1 Sambit Ponorogo, the students performed 

their presentation by using English and they had many 

kinds of errors.9 For instance, the word studies 

/ˈstʌdis/ was pronounced /ˈstʌdi/ by student. This case 

includes omission error of pronunciation because there 

was an absence of item /s/ within the word. The cause 

of error that was happened was developmental error 

because student generalized the rule of pronouncing 

the word.  

                                                             
9See appendix TL/1/2019 field note observation. 
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Meanwhile, the error intonation such as 

she studies English in the school became she studies 

English in the school. The error occurred in the end of 

the sentence. The student rises the intonation even 

though it was not interrogative sentence. Therefore, 

this kind of error was categorized into misformation 

error because student used the wrong form of 

intonation when producing that sentence. So, the cause 

of error was developmental error because student 

produced and generalized the rise intonation in the end 

of the sentence during speaking. 

Moreover, the errors stress also can be 

identified through the words studies and English in the 

same sentence She studies english in the school. The 

correct stress was she stuDIES INGlish in the school 

but student produced it she STUdi inLISH in the 

school. The error stress was misordering error because 
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there were incorrect placement of stressing studies and 

english. The stress must be put in the first syllable but 

student produced stressing on the second syllable. 

Then the cause of error was developmental error 

because student generalized the rule of stressing the 

word in the second syllable.  

Furthermore, the error of juncture could be 

found in the sound the school which was pronounced 

the|| school||. The juncture was produced in the word 

school even it was produced without juncture. Its error 

was categorized in addition error because student 

added juncture when producing that word. The cause 

of error was L1 interference because javanese student 

produced error sound of school|| like se || chool and it 

was influenced by mother tongue. 
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Through that problems, the researcher is 

interested to analyze the speaking skill. It is chosen 

because these problems make the communication does 

not run well and it is also important to avoid 

misunderstanding in their interaction. Therefore, the 

researcher analyzes the speaking skill from its aspects 

namely pronunciation, intonation, stress, and juncture. 

The analysing process uses the vidio which is 

contained by x grade students of senior high school 1 

Sambit Ponorogo’s performance. 

In this case, having a good speaking skill 

is needed by the students who are learning English as 

their second language. When they have a good 

speaking skill they can communicate fluently because 

they can transfer the meanings. It means that if the 

meaning can be transfered well the communication 

process will be successed. 
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B. Research Focus 

Based on the problem which is found in 

observation, the researcher focuses to analyze the 

error and error’s causes of speaking skill components 

in students’ performance especially in the 

pronunciation, intonation, stress and juncture based on 

Dulay’s theory and also the causes of those errors that 

analyzed through Hamer’s theory. The researcher 

conducts this research of the tenth grade at SMAN 1 

Sambit Ponorogo. 

 

C. Statements of the Problem 

Based on the background of the study, the 

researcher formulates some problems in the following 

research questions: 

1. What are the kinds of error found in students’ 

speaking performances of the tenth grade students 
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at SMAN 1 Sambit Ponorogo in academic year 

2018/2019? 

2. What are the causes of error in students’ speaking 

performances of  the tenth grade students at SMAN 

1 Sambit Ponorogo in academic year 2018/2019? 

 

D. Objectives of the Study 

Concerning with the problem statements, 

this study has some objectives described as the 

following: 

1. To find the kinds of errors in students’ speaking 

performances of the tenth grade students at SMAN 

1 Sambit Ponorogo in academic year 2018/2019. 

2. To analyze the causes of errors in students’ 

speaking performances of the tenth grade students 

at SMAN 1 Sambit Ponorogo in academic 

year2018/2019. 
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E. Significances of the Study 

This research study is expected to give a 

valuable contribution presented as follow: 

1. The teacher 

The English teacher uses English language 

in teaching and learning process. The teacher asks 

the students to stand up in front of the class for 

speaking in English. It is to determine a large 

degree whether a class will success or not. 

Therefore, the result of this research is expected to 

be useful for the teacher which can be a feedback in 

designing materials and teaching strategies to 

improve students’ speaking performance.  

2. The students 

The students not only are expected to 

more excited and enthusiastic but also will show 

the better performance in speaking English.  
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3. The other researchers 

The result of this research can be used as a 

reference for the other researchers who will 

conduct similar topic of this research related to the 

error analysis of speaking performances.  

 

F. Organization of the Thesis 

This thesis is divided into six chapters. 

These are introduction, review of related literature and 

previous research findings, research methodology, 

findings, discussions, and closing. 

The first chapter is introduction. This 

chapter explains about background of the study, 

research focus, statements of the problem, objectives 

of the study, sicnificances of the study, and 

organization of the thesis.  
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The next chapter contains review of 

related literature. It explains about error, kinds of 

error, causes of error, speaking, pronunciation, 

intonation, stress, juncture, and previous research 

findings about speaking performance error. 

The third is research methodology. This 

chapter consists of research method that covers 

research design, research role, research setting, data 

source, technique of data collection, technique of data 

analysis, checking data validity and research 

procedures.  

Findings is in the fourth chapter. It 

explains about error kinds of speaking skill 

components in students’ performance such as 

pronunciation, intonation, stress, and juncture errors. 

On the other hand, this chapter also explains about 

causes of error which are made by the students. 
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The fifth chapter is discussion. It discusses 

data analyzing of pronunciation, intonation, stress, and 

juncture. It also discusses about the causes of error 

which is made by the tenth grade students at SMAN 1 

Sambit Ponorogo. 

The last chapter is closing. This chapter 

consists of conclusions and recommendations. 
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CHAPTER II 

THEORETICAL BACKGROUND 

AND PREVIOUS RESEARCH FINDINGS 

 

A. Theoretical Background 

Theory is important for conducting a 

research because it makes the research clearer. In this 

theoritical background, the researcher gives 

explanation about the theories that related to speaking 

skill error. 

 

1. Speaking  

According to Scott Thornbury “speaking 

is so much a part of a daily life that we take it for 

granted”. The average person produces tens of 

thousands words a day, although some people like 
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auctioneers or politiciants may produce event 

more that that. So natural and integral is speaking 

that we forget how we once struggled to achieve 

this ability until, that is, we have to learn how to 

do it all over again in a foreign language.1 

Donough and Christhoper stated that as a 

language skill, speaking has sometimes been 

undervalued or, in some circles, taken for granted. 

Speaking is not the oral production of written 

language, but involves learners in the mastery of a 

wide range of subskills, which, added together, 

constitute an overall competence in the spoken 

language.2 From all statements above, it can be 

concluded that speaking is producing a lot of words 

                                                             
1 Scott Thornbury, How to Teach Speaking, (England: 

Pearson Education, 2005), 1. 
2 Jo. Mc Donough et al., Materials and Methods in ELT:  A 

Teacher’s Guide 3th Edition, (United Kingdom: John Wiley & Sons, 

Inc, 2013), 156. 



20 

 

from mind during activities. The producing words 

isto deliver informations and it involves oral 

production which must be contained of correct 

skills to make the hearers understand about the 

speaker’s thought. It means that if there are some 

errors in the speaking skill components in students’ 

performance it can offend the process of delivering 

information. 

 

2. Speaking skill components 

Brown mentioned 5 basic types of 

speaking skills namely imitative, intensive, 

responsive, interactive and extensive. Imityative 

and intensive become the important type to be 

corncerned because they contain main 
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components and those are pronunciation, 

intonation, stress and juncture.3 

a. Pronunciation 

According to Martha, pronunciation is 

a much more important and pervasive feature 

of communication than is generally 

recognized.4 Gerald Kelly stated that a 

consideration of learners’ pronunciation errors 

and how these can inhibit successful 

communication is a useful basis on which to 

assess why it is important to deal with 

pronunciation in the classroom.5 Therefore, 

pronunciation is important for determining the 

                                                             
3 H. Douglas Brown, Language Assessment Principles and 

Classroom Practices, (California: Pearson Education, 2003), 141-

142. 
4 Martha C. Pennington and Pamela Rogerson-Revell, English 

Pronunciation Teaching and Research: Contemporary Perspectives, 

(United Kingdom: Palgrave Macmillan, 2019), 1. 
5 Gerald Kelly, How to Teach Pronunciation, (England: 

Pearson Education Limited, 2000), 11.  
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sound which is produced by the students can be 

accepted or not.Students’ sound must be 

related with the words.If students’ sound is true 

the communication in the class will be 

successed but if there is an error with students’ 

sound the communication in the class may be 

failed. Pronunciation has some aspects to be 

explained and those are consonant, vowel, 

diphthong, and triphthong. 

1. Consonant 

Gerald kelly stated that, consonants 

are performed by interrupting, restricting or 

diverting the airflow in a variety of ways.6 

Gerald kelly mentioned 24 consonants and 

those are /p/, /b/, /m/, /w/ (bi-labial), /t/, /d/, 

/s/, /z/, /n/, /I/ (alveolar), /k/, /g/, /ŋ/ (velar), 

                                                             
6 Ibid, 47. 
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/f/, /v/ (labio-dental), /ɵ/, /ð/ (dental), /ʃ/,/ʒ/, 

/ʧ/, /ʤ/, /r/ (post alveolar), /h/ (glottal), and 

/j/ (palatal). 

2. Vowel  

Vowel are articulated when a 

voiced airstream is shaped using the tongue 

and the lips to modify the overall shape of 

the mouth.7 In English, there are 2 kinds of 

vowels namely short vowels and long 

vowels.  

According Peter Roach short 

vowels are /I/, /e/, /æ/, /Ʌ/, /ɒ/, and 

/ʊ/.8While, long vowels are /i:/, /3:/, /ɑ:/, 

/ɔ:/, and /u:/.9 

                                                             
7 Ibid, 29. 
8 Peter Roach, English Phonetics and Phonology: A Practical 

Course 2th Edition, (United Kingdom: Cambridge University Press, 

1991), 14. 
9 Ibid, 18. 
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3. Diphthong 

Diphthong is a combination of 

vowel sounds. The first sound in each 

phonemes is longer and louder than the 

second in English.10 It means that the first 

vowel sound is pronounced longer than the 

second vowel. There are 2 kinds of 

diphthong namely centring and closing.  

Centring diphthongs end with a 

glide towards /ə/such as /Iə/, /ʊə/,  and /eə/. 

While, close diphthongs end with a glide 

towards /I/ or /ʊ/ such as /eI/, /ɔI/, /aI/, /əʊ/, 

and /aʊ/.11 

 

 

                                                             
10 Gerald Kelly, How to Teach Pronunciation, 34. 
11 Ibid, 35-36. 
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4. Triphthong 

The most complex English sounds 

of the vowel type are triphthongs. A 

triphthong is a glide from one vowel to 

another and then to a third, all produced 

rapidly and without interruption. For 

example, the pronunciation of the word 

powerbegins with a vowel /a/ then goes on 

to a glide towards the back close rounded 

area for /ʊ/ and ends with a mid-central 

vowel /ə/. The use of symbols /aʊə/ is to 

represent the way how to pronouce power 

but this is not always an accurate 

representation of the pronunciation. 

Triphthongs can be looked on as being 
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composed af the five closing diphthong and 

those are /eIə/, /aIə/, /ɔIə/, /əʊə/, and /aʊə/.12 

b. Intonation 

According to Gerald kelly intonation 

is  the way the voice goes up and down in pitch 

during speaking. It is fundamental part of the 

way we express our own thoughts and it 

enambles us to understand those of others. It is 

an aspect of language that we are very sensitive 

too, but mostly at an unconscious level. We 

perceive intonation, understand it and use it 

without having to examine the intricacies of 

everything we say or hear.13 So, When 

speakers want the hearers enjoy and can catch 

their speech easily they must produce better 

                                                             
12 Peter Roach, English Phonetics and Phonology A Practical 

Course 2th Edition, 23. 
13 Gerald Kelly, How to Teach Pronunciation,86. 
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intonation. It is because intonation supports the 

speakers to express the meanings of sentences 

in their speech. 

c. Stress 

The word qualify, banana, understand 

have three identifiable syllables, and one of the 

syllables in each word will sound louder than 

others so, we get QUAlify, baNAna and 

underSTAND. (the syllables indicated in 

capitals are the stressed syllables).14The word 

has one, two or more syllables and there must 

be stressed in one of syllables. It means that the 

word which has syllables may be stressed on 

the first, or second syllable an the other is 

unstressed. 

                                                             
14Ibid, 66. 
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Besides the word stress there is 

unstress. Unstress is the syllables around stress’ 

syllable.15 For defining stress or unstress 

syllables, there is the rules of it. The rules are 

core vocabulary, prefixes and suffixes, 

compound words, and words having a dual role.  

1. Core vocabulary: noun and adjectives of two 

syllable length are stressed on the first 

syllable. The examples are SISter, BROther, 

MOther, WAter, PAper, TAble etc. 

2. Prefixes and suffixes: these are not usually 

stressed in English. Consider: QUIetly, 

oRiIGinally, deFECtive, and so on. (Note the 

exception, though, among prefixes, like 

Bicycle and DISlocate.) 

                                                             
15Ibid,67. 
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3. Compound words: words formed from a 

combination of two words tend to be stressed 

on the first element. Examples are 

POSTTmant, NEWSpaper, TEApot and 

CROSSword. 

4. Words having a dual role: in the case of 

words which can be used as either a noun or a 

verb, the noun will tend to be stressed on the 

first syllable (in line with the ‘core 

vocabulary’ rule above) and the verb on the 

last syllable (in line with the ‘prefix rule’). 

The example are Import (n), imPORT (v), 

Rebel (n), reBEL (v), and Increase (n), 

inCREASE (v).16 From the explanation 

above, it can be concluded that there are 

some rules for stressing the word such as in 

                                                             
16Ibid, 69. 
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core vocabulary, prefixes, suffixes, 

compound word, and word having dual role. 

so students must study about rules for having 

a better stressing word. 

d. Juncture 

Jucnture is a deeper analysis of such 

examples would show differences in the lenght 

of vowel sounds, variations in degrees of 

syllable stress, differently timed articulation of 

the consonant sound and allophonic 

variations.17 It means that the words that must 

be linked together but students do not link it 

and this case make ambiguous and unclear 

sound. There are three sorts of juncture. 

1. Close juncture refers to the continuity in the 

articulation of two successive sounds, as in 

                                                             
17 Gerald Kelly, How to Teach Pronunciation, 112. 
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the normal transition between sounds within 

a word such as /s/ and /p/ in spelling. 

2. External open juncture refers to the silence 

that precedes or follows sounds. For 

instance, might earnthe sound /m/ is 

preceded by silence and the sound /n/ is 

followed by silence. 

3. Internal open juncture, for example my 

turn /maIt3:n/ the problem is between /aI/ 

and /t/, since it does not pause between 

words, there is no silence (or external open 

juncture) to indicate the word boundary 

and to justify the division left in the 

transcription.  
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3. Error Analysis 

a. Error  

Julian edge suggests the difference 

between mistake and error. Mistakes are the 

wrong producing of utterances that students 

know and can correct by themselves. While, 

errors are the mistakes that the students cannot 

correct themselves and which therefore need 

explanation and attempts that is when the 

student tries to say something but doesn’t yet 

know the correct way of saying it.18 According 

to Coder the learner’s errors are evidence of 

this system and are themselves systematic. In 

students speaking performance, students cannot 

avoid to produce errors especially in English 

                                                             
18 Julian Edge, Mistakes and Correction, (United Kingdom: 

Longman Group UK Limited, 1989), 9. 
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speaking. The errors can be varied such as 

related to students’ fluency, accuracy and etc.19 

It can be concluded that errors are parts of 

students’ English performance which cannot be 

avoided because they do not know about their 

errors and the correct form of it. 

Brown added that error indeed reveal 

a system at work, the classroom language 

teacher can become so preoccupied with 

noticing errors that the correct utterances in the 

second language that is a product of the 

learner’s progress and development.20 In case, 

students cannot be separated from producing 

                                                             
19 S.P. Corder, Error Analysis and Interlanguage, (Oxford: 

Oxford University Press, 1982), 1. 
20 H. Douglas Brown,Principles of Language Learning and 

Teaching 5thEdition, (New York: Pearson Education, Inc., 2007), 

259. 
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errors in English speaking and they also cannot 

correct it by themselves. 

According to Dulay, Errors are the 

flawed side of learner speech or writing. They 

are those parts of conversation or composition 

that deviate from some selected norm of 

mature language performance. Studying 

learners’ errors serves two major purposes: (1) 

it provides data from which inferences about 

the nature of the language learning process can 

be made, and (2) it indicates to teacher and 

curriculum developers which part of the target 

language students have most difficulty 

producing correctly and which error types 

detract most from a learner’s ability to 
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communicate effectively.21 It can be underlined 

that errors are deformity of students’ speech 

productions which provide two purposes. The 

first, about the errors which are made are 

naturally happened in language learning 

process. The second, the errors are the sign for 

teacher to know that students cannot 

communicate effectively because of the errors. 

b. Phonological Error 

Expalining about phonological error is 

the term in pronunciation and its features. 

Gerald kelly clarified pronunciation features 

into two aspects namely phonemes and 

suprasegmental features.22 The features of 

phonemes are vowel, consonant, diphthong, 

                                                             
21 Heidi C. Dulay et al., Language Two, (New York: Oxford 

University Press, 1982), 138. 
22Gerald Kelly, How to Teach Pronunciation, 1. 
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and triphthong. While in the suprasegmental 

features are intonation, stress and juncture as 

connected speech. It means that speaking skill 

error includes phonological error which related 

with pronunciation aspects, intonation, stress, 

and juncture. 

In studying English, a lot of 

pronunciation teaching tend to be done in 

response to errors which students make in the 

classroom.23 It means correcting students’ 

speaking skill decreases phonological errors 

which are produced by students during 

speaking.  

Phonological errors may arise at the 

level of the lexicon or at the level of the 

                                                             
23 Ibid, 13. 
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phonological buffer and within the lexicon at 

either at the level representing words, or at 

the level representing the phonemes or letters 

associated with words. The characteristics of 

phonological errors will depend on the level 

at which they arise and the speech 

mechanisms involved.24 Therefore, 

phonological error can be happened in the 

sound of words, phonemes, and sentence 

which are included in speaking skill. 

c. Types of Errors 

Dulay stated the different types of 

error based on language catagory, these are: 

 

                                                             
24 Cristina Romani et al., “Patterns of Phonological Errors as 

a function of a Phonological Versus an Articulatory Locus of 

Impairment” ( 2002), 543. 

https://www.sciencedirect.com/science/article  

https://www.sciencedirect.com/science/article
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1. Omission   

Omission errors are absence of an 

item that must appear in a well formed 

utterance.25 For example of omission in 

pronunciation was when the student 

pronounced runs with /rɅn/ in the sentence  

my cat run away. Student’s sound of run 

was false because the words my cat as the 

subject was singular and it has to be 

followed with a verb which was added by /-

s/.  So the correct pronunciation of it was 

/rɅns/ but student omitted /-s/ sound. 

2. Addition 

Addition errors are opposite of 

omission. They are characterized by the 

presence of an item which must not appear 

                                                             
25 Heidi C. Dulay et al., Language Two, 154. 
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in a well-formed utterance. Addition errors 

usually occur in the later stages of second 

language aquisition, when the learner has 

already acquired some target language rules. 

In fact, addition errors result from the all-

too-faithful use of certain rules.26 For the 

example, the student spoke last week, I 

walked in the park. Student pronounced 

/wɔːkȇd/ even the correct pronunciation was 

/wɔːk/. Therefore, the error was addition 

error when student added /ȇd/ sound in the 

end of the word like /wɔːkȇd/. 

3. Misformation 

Misformation errors are 

characterized by incorrect form of a 

morpheme or structure. While in omission 

                                                             
26 Ibid, 156. 
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errors the item is not supplied at all, in 

misformation errors learners supplies 

something, although it is incorrect.27 For 

theexample, the student insinuated his friend 

by saying “ what time is it” but student 

pronouced it “ what time is it?” even the 

correct was “ what time is it.”. The student 

used rise intonation and the correct is using 

fall intonation because it was not the 

question. 

4. Misordering 

Misordering errors are 

characterized by the incorrect placement of 

a morpheme or group of morphemes in an 

utterance. In other words, the elements are 

presented the correct word but wrongly 

                                                             
27 Ibid, 158. 
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sequence. Misordering errors occur 

systematically for both second language and 

first language learners in construction that 

have already been acquired.28 For  example 

the student spoke I scream /aI/ /skriːm/ 

became /aIs/ /kriːm/. Student produced 

juncture in the word scream event the 

correct juncture was between I and scream. 

Then, when students spoke Bananathey 

stressed it in the first syllable although the 

correct stressing is in the second syllable 

(baNAna). 

d. Causes of Errors 

According to Hamer in discussing 

causes of errors, there are two major causes of 

                                                             
28Ibid, 162. 
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errors namely L1 interference and 

developmental errors.29 

1. L1 Interference 

Students who learn English as a 

second language already have a deep 

knowledge of at least one other language, 

and where L1 and English come into contact 

with each other there are often confusions 

which provoke errors in a learner’s use of 

English.30 In L1 interference, students 

produce second language sounds is like their 

first language sound. It means that mother 

tongue influences their speaking and 

                                                             
29 Jeremy Hamer. The Practice of English Language 

Teaching 3rd Edition. (United Kingdom: Pearson Education Limited, 

2001), 99. 
30 Ibid. 
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sometime students just read the word that 

they look even it is wrong.  

2. Developmental Errors 

Foreign language students make 

the same kind of  ‘developmental’ errors as 

well. Errors of this kind are part of a natural 

acquisition process. When second language 

learners make errors, they are demonstrating 

part of the natural process of language 

learning. It is because students do over-

generalisation of errors.31 It can be 

underlined that developmental errors cause 

students assume errors which are made are 

not errors. It is because they produce the 

errors again and again without any 

correction. 

                                                             
31 Ibid,100. 
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B. Previous Research Findings 

There are some previous researches related 

to error analysis of students speaking performance. 

The previous research findings help the researcher 

finishing this research. In this part, the researcher 

discusses several previous researches as the guidance 

to do the thesis. 

The first is the research by Abdul Gopur 

entitle Error Analysis on Students’ Speaking 

Performance. The aim is to analyze the errors of 

pronunciation at segmental phonemes in the final 

consonant. This research concludes that knowing the 

correct transcription is the way to minimize the error 

and a correct pronunciation of speaking which is done 

by the teacher can be followed by students to improve 

their pronunciation. Additionally, there is error on 

students’ pronunciation at segmental phonemes at 
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final consonant due to the students did not know the 

correct transcription and lack of practice pronouncing 

words. 32 

The second was the research by Dhona 

Caesar, entitle Analysis Of Students’ Errors On 

English Vowels Pronunciatian Of The Eleventh Grade 

Of Sman 1 Jetis Ponorogo In Academic Year 

2016/2017. There are three aims in this research, they 

are to know the types of error, the dominant type of 

error and the reasonsn of error which students made. 

This research concludes that students made amounts 

548 errors in pronunciation. There were omission 

(43,61%), addition (20,62%), and subtitution amount 

(35,77%). From the result, it showed that the 

                                                             
32 Abdul Gopur, “Error Analysis on Students’ Speaking 

Performance: A Case Study at the Second Year Students of SMK 

Permata 2 Bogor”, English Department, Faculty of Tarbiya and 

Teachers’ Training State Islamic University Syarif Hidayatullah 

Jakarta, (2008) 43. http://repository.uinjkt.ac.id  

http://repository.uinjkt.ac.id/
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dominant type of error was omission and the reasons 

of those errors were low practice and ability of the 

teacher and low motivation of the students.33 

The third research is the research by Yuli 

puspitasari, with the title Error Analysis on Students’ 

Pronunciation Produced by Students Fourth Semester 

of English Education Department of Iain Ponorogo. 

There are two aims in this research, those are to find 

the kinds of error on English pronunciation and to 

analyze the cause of errors on English pronunciation. 

In this research, the researcher found omission 

(32,52%), addition (12,80%), misformation (53,97%) 

                                                             
33 Dona Caesar Febriani, “Analysis of students’ Error on English 

Vowel Pronunciation of the Eleventh Grade of SMAN 1 Jetis 

Ponorogo”, State Institute of Islamic Studies Ponorogo, (2017) 126. 

http://etheses.iainponorogo.ac.id/id/eprint/2768  

 

 

http://etheses.iainponorogo.ac.id/id/eprint/2768


47 

 

and misordering (0,69%) of consonant error. In vowel 

error, there were omission (21,29%), addition 

(5,55%), misformation (71,91%) and misordering 

(1,23%). While,  diphthong and triphthong  only have 

error in misformation error. Beside that, there were 

two causes of error which made students pronounce 

the word incorrectly. Those were interlingual transfer 

or negative influence of students’ mother tongue and 

intralingual transfer or incorrect rules that was used by 

students.34 

The similarity between this research and 

three researches above is focusing in students’ 

speaking error. Then the similarity is added in the 

                                                             
34 Yuli puspitasari, “Error Analysis on Students’ 

Pronunciation Produced by Students Fourth Semester of English 

Education Department of Iain Ponorogo”, State Institute of Islamic 

Studies Ponorogo, (2018), 111. 
http://etheses.iainponorogo.ac.id/id/eprint/4238 

http://etheses.iainponorogo.ac.id/id/eprint/4238
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types of error analysis which are used in Yuli’s 

research, and this research. 

The difference is the three researches 

above only focus in the pronunciation area but this 

research adds the other speaking skills such as 

intonation, stress, and juncture. Then the second 

research by Dhona caesar has the difference in the 

types of error which are used. She used three types of 

error, those are omission, addition and subtitution 

while, this research uses four types of error according 

to Heidi Dulay and it may be different. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

In this chapter, the researcher explains 

about research methodology which includes research 

design, researcher role, research setting, data sources, 

technique of data collection, technique of analyzing data, 

checking of data validity, and research procedures. 

 

A. Research Design  

The important procedure for the validity of 

the research was research design. In this research, the 

method which was used to collect the data was 

qualitative research and descriptive, which relied on 

verbal data as fundamental error analysis of students’ 

speaking performance in teaching and learning 

process. Qualitative research was concerned with 

49 
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qualitative phenomenon, i.e., phenomenon relating to 

or involving quality or kind.1 The data of qualitative 

research had to be focussed on the quality, not 

quantity and it could be supported by explanation, not 

numeral data. 

Meanwhile, descriptive research includes 

survey and fact-finding enquiries of different kinds.2 

In qualitative research needed the survey and fact-

finding for gaining the data and to answer the problem 

statements because it needed to be described. 

There are several types of qualitative 

research, the most widely used approaches namely 

basic interpretative studies, case studies, document or 

content analysis, ethnography, grounded theory, 

historical studies, narrative inquiry, and 

                                                             
1 C. R. Kothari, Research Methodology: Methods and 

Techniques 2th Edition, (New Delhi: New Age International 

Publishers, 2004), 3. 
2 Ibid, 3. 
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phenomenological studies.3 In this research, the 

researcher usedcase studies as the research design in 

this research which focused on analyzing, interpreting 

document and interviewing to analyze the errors’ 

types and the causes of  errors were made by the 

students in performing their speaking. The material of 

the primary data was recording of students’ speaking 

performance.  

According to Donald Ary, case studies 

provide an in-depth description of a single unit. The 

unit can be an individual, a group, a site, a class, a 

process or a community. Case studies can answer 

descriptive question or attempt to explain why 

something happened by looking at a process.4 Based 

                                                             
3 Donald Ary, et al., Introduction to Research in Education 8th 

Edition, (Canada: Wadsworth Cengage Learning, 2010), 29. 
4 Ibid, 454. 
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on the explanation above,case studies are the research 

design which relate with a single unit.  

Case studies are used for explaining the 

phenomena that happened with the single unit by 

looking the process. This research used case study as 

the research design because this research focused on 

students in the class that could be categorised into a 

single unit. Beside that the researcher explained the 

phenomena of speaking performance error that 

happened in the learning process. In here, The subject 

of this research was the X grade students of SMAN 1 

Sambit Ponorogo, and the object of this research is 

speaking skill error in students’ performances and it 

includes errors on pronunciation, intonation, stress, 

juncture and the causes of error. 
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B. Researcher Role 

Donald Ary state that in qualitative 

studies, the human investigator is the primary 

instrument for gathering and anayzing of data.5 

Human here means the researcher.  

In this research the researcher talks to 

interview, reads their documents, written records, and 

records this information in field notes. Qualitative 

inquiry relies on fieldwork, methods (interviewing, 

observation, and document analysis) as the principal 

means of collecting data, avoiding the use of paper 

and pencil tests, checklists, mechanical instrument, 

and highly structured observational protocols.6 Based 

on the explanation above, the researcher in this 

research took the important position as the observer 

                                                             
5Ibid, 424. 
6Ibid.  
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and also data collector on errors of students’ speaking 

performance. 

 

C. Research Location  

Based on the observation at SMAN 1 

Sambit, which is located in Besuki, Sambit, Ponorogo 

Regency, on 17th September - 20th October 2018 in 

teaching learning process of tenth grade class, the 

researcher chose this location because of some 

reasons. 

1. In SMAN 1 Sambit Ponorogo, there is English 

Corner. English Corner is extracurricular in this 

school to improve students ability in English. The 

teacher teaches speaking and conversation in this 

extracurricular. 

2. SMAN 1 Sambit Ponorogo is the school which do 

the literacy program. To support this program, the 
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teacher starts his class by asking students to read 

one surah in juz amma. After that the teacher reads 

the meaning  in English. In here, students can learn 

the components of speaking skill from their 

teacher. 

3. There are some students in SMAN 1 Sambit 

Ponorogo often produce errorss during speaking. 

The error that are produced by students is 

categorised in speaking performance error.   

4. There are 5 classes in SMAN 1 Sambit Ponorogo. 

The researcher chose tenth science 2  in conducting 

this research because most of the students in tenth 

science 2 not only often produce error in speaking 

but also their scores of speaking performances are 

low than the students in other classes. 
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D. Data Source 

Data source in qualitative research gather 

the data from the supporting data such as documents 

and other (audio, video, and photo) can be added. 

Then the researcher reviews all the data and organize 

it into categories or themes that cut across all of the 

data source.7 Data sources in conducting this research 

were needed to analyze and describe the situation of 

the problems which contained the data to espouse the 

validity of the research. The data sources of this 

research were 

1. Primary data source 

Primary data sourcesare those which were 

collected a fresh and for first time, and thus happen 

                                                             
7 John W. Creswell, Research Design Qualitative, 

Quantitative, and Mixed Methods Approaches 4th Edition, (USA: 

SAGE Publications Inc., 2009), 234.  
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to be original in character.8 Generally, primary data 

source are original documents such as 

correspondence, diaries, reports, transcripts, etc. 

Meanwhile, the primary data source included 

videos, transcript of students’ speaking 

performance, and transcript of interview. The 

videos were transcripted for analyzing the types of 

speaking skill error in students’ performance. 

Based on speaking skill erorr, the videos consisted 

of students performances that were transcripted into 

tables and the students’ utterances that showed the 

errors were became the main data. The students’ 

performance contained some errors of their 

utteranceswhich was needed to be analyzed. 

Besides that the reseacher interviewed the students 

to ask the possible causes of those errors. 

                                                             
8 C. R. Kothari, Research Methodology: Methods and 

Techniques 2th Edition, 95. 
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2. Secondary data resource 

Secondary data resource means data that 

are already available, they refer to the data which 

have already been collected and analyzed by 

someone else. These resources contained the 

result of the materials which were formed from 

primary data source. It could be empirically or 

theoretically that related to books, journals, 

dictionaries, internet media, and all of the 

literatures which are have relation with this 

research.9 Related to this research, the researcher 

used previous research and books which consisted 

the theories of speaking skill error. 

 

 

 

                                                             
9 Ibid, 111. 
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E. Technique of Data Collection 

The researcher focused to analyze 

students’ performance in their presentation. 

Meanwhile, in choosing the type of data that to be 

collected, researcher needed to gather information that 

would answer the statement of problems and then 

weigh the advantages and disadvantages of each form 

of data.10 In here the researcher needed technique to 

collect the data for solving the problems and those 

were: 

1. Observation 

Observation is a basic method for 

obtaining data in qualitative research and  it is more 

than just hanging out. Qualitative observations rely 

on narrative or words to describe the setting, 

                                                             
10John W. Creswell, Educational Research: Planning, 

Conducting and Evaluating Quantitative and Qualitative Research 

4th Edition, (Boston: Pearson Education, 2002), 233. 
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behaviors, and interactions.11 In this research, the 

researcher observed the students who performed 

their presentation by using English. This 

observation was used to take videos for collecting 

the data about the errors of students’ speaking 

performance. 

2. Documentation 

Qualitative research might use written 

documents or other artifacts to gain an 

understanding of the phenomenon under study. The 

term documents here referred to a wide range of 

written, physical, and visual materials, including 

what other authors may term artifacts.12 In here, the 

researcher prepared the videos documentations of 

students’ speaking skill errors in their performances 

                                                             
11 Donald Ary, et al., Introduction to Research in Education 

8th Edition, 431.  
12 Ibid,442. 



61 
 

 
 

which were transcripted into file note, and several 

photos of the class situations. It wasused for 

classifying kinds of error in students’ speaking 

performances. Beside that the researcher also 

transcripted the recordings which contained of 

students’ interviews and it used for finding the 

possible causes of error in students’ performance. 

3. Interviewing 

The purpose of in-depth interviewing is 

not to get answers to questions, nor to test 

hyphotheses, and not to evaluate as the term is 

normally used. At the root of in-depth interviewing 

is an interest in understanding the lived experience 

of other people and the meaning they make of that 

experience.13 In this part, the researcher prepared 

                                                             
13 Irving Seidman, Interviewing as Qualitative Research:A 

Guide for Research in Education and the Social Science 3th Edition, 

(New York: Teachers College Press, 2006), 9. 
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the questions and made interesting conversations 

with students to get clear information and valid 

data about error of students’ speaking performance. 

 

F. Technique of Data Analysis  

The fact that learners made errors and that 

errors could be observed, analyzed, and classified to 

reveal something of the system operating within the 

learner, led to a surge of study of learners’ error, 

called error analysis.14 The researcher identified errors 

by comparing original utterances which was called as 

reconstructed utterances, that were correct utterances 

having meaning intended by learner. 

Sharan stated that the way to analyze case 

studies use tyology technique because it is about 

classification system, taken from patterns, themes, or 

                                                             
14 Louis Cohen, et al.,  Research Methods in Education 6th 

Edition (New York: Routledge, 2007), 269. 
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other kinds of groups of data.15 In here the researcher 

used typology technique in order to classify the kinds 

of groups of data which related with error kinds of 

students’ speaking performance. Hatch stated that 

typologies are generated from theory, common sense, 

and research objective, and initial data processing 

happens within those typological grouping. 

Typological analysis has some steps to analyze the 

data.16 

1. Identify typologies to be analyzed 

In this research, the researcher identified 

the data that would be analyzed from videos which 

were produced by the students in the X grade of 

SMA N 1 Sambit Ponorogo. The data which were 

                                                             
15 Sharan B. Merriam and Elizabeth J. Tisdell, Qualitative 

Research: A Guide to Design and Implementation Fourth Edition 

(USA: John Wiley & Sons, Inc., 2016), 234. 
16 J. Amos Hatch, Doing Qualitative Research in Educational 

Settings, (New York: State Uni, 2007), 152-153 
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identified incuded speaking skill errors of students’ 

performances. 

2. Read the data, marking entries related to the 

typologies. 

In the videos there were many aspects to 

be researched as like grammar, phonology, lexical 

and so on. In this research, the researcher focused 

and made entries on phonological aspects. Those 

are pronunciation, intonation, stress and juncture. 

3. Read entries by typology, recording the main ideas 

in entries on a summary sheet. 

In this process, the researcher recorded the 

error of students’ speaking performance. After that 

the researcher made entries of students’ errors in 

speaking and summarized itfrom spoken to written 

form.  
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4. Look for patterns, relationships, themes within 

typologies. 

In here, the researcher looked at errors in 

students’ speaking performance and its 

relationships with kinds of error such as omission, 

addition, misformation and misordering.  

5. Read data, coding entries according to patterns 

identified and keeping a record of what entries go 

with which elements of the patterns. 

In this step, the researcher made some 

codes to identify and distinguish the students’ 

errors that happened, for example:  CD1/EPO/ST1 

(Code1/ Error Pronunciation Omission/ Student 1), 

CD2/EPA/ST1 (Code 2/ Error Pronunciation 

Addition/ Student 1), CD3/EPMF/ST1 (Code 3/ 

Error Pronunciation Misformation/ Student 1), 
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CD4/EPMO/ST1 (Code 4/ Error Pronunciation 

Misordering/ Students 1), etc. 

6. Decide if the patterns are supported by the data, 

and search the data for none examples of the 

patterns. 

In this step, the researcher decided the 

kinds of error which was supported by the data. 

7. Look for relationships among the patterns 

identified. 

In here, the researcher used tables for 

identifying the errors and looked the relationship of 

the error and its kind. 
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Table 4.1 Pronunciation Error 

No Utterances Word 

Class 

Phonetics 

Transcription 

Code Recording 

Transcription 

Pronunciation 

O A MF MO 

          

 

Table 4.2 Intonation Error 

No Utterances Correct 

Intonation 

Code Error 

Intonation 

Intonation 

O A MF MO 
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Table 4.3 Stressing Error 

No Utterances Word 

Class 

Syllables Correct 

Stressing 

Code Error 

Stressing 

Stressing 

O A MF MO 

             

 

Table 4.4 Juncture Error 

No Utterances Correct 

Juncture 

Code Error Juncture Juncture 

O A MF MO 

         

68 
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8. Write your patterns as one-sentence 

generalizations.  

The next step, the researcher made a 

conclusion of the analysis which provided the 

information needed to focuse in the subsequent 

data collection. The conclusion was written based 

on the analysis of documentation transcript which 

had relationship with the research problem that had 

been formulated. 

9. Select data excerpts that support the generalization. 

In this last step, the researcher selected the 

data excerpts in order to support and answer the 

problem statements which related with kinds of 

error and its causes.  
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G. Data Credibility 

Related to qualitative research, Cavanagh 

said that qualitative researchers should strive to 

achieve reliable and valid results.17 It means that 

qualitative research findings should be tested for 

credibility or accuracy using terms and criteria which 

have been developed for the approach.  

Appleton argued that the process of 

triangulation increases the accuracy of qualitative 

research findings in that data from different sources 

can confirm the truth.18 In this research, the researcher 

gaine data with videos documentations which was 

produced by X grade students of SMAN 1 Sambit 

Ponorogo. The videos were checked by observation 

and interviewing. The purpose of it was to make sure 

                                                             
17 John R. Cutcliffe, “Establishing The Credibility of Qualitative 

Research Findings,” 1999, 375. https://www.ncbi.nlm.nih.gov  
18Cutcliffe, 378. 

https://www.ncbi.nlm.nih.gov/


71 
 

 
 

that the data was correct and to increase the 

understanding of what was being investigated. 

 

H. Research Procedure 

Research was an orderly and systemic 

procedure, and the procedure might be presented 

sequentially from the first step of theproblem 

definition through the final step of writing-up of the 

final report. The steps in applying the research process 

were as follows: 

1. Selecting the research area 

In this step, the researcher selected SMAN 

1 Sambit Ponorogo as the research area because its 

school enabled to be researched. It has some 

programs which support to develop speaking skill 

components but some errors still define there.  
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2. Formulating 

In here, the researcher formulated the 

objective of the study from problem statements in 

order to conduct the literature review. 

3. Conducting the literature review 

After formulating the objectives of the 

research, the researcher conducted the literature 

review. The researcher used books and journals as 

secondary data and those were which related with 

speaking error. 

4. Selecting methods of data collection 

Here, the researcher conducted the 

research method that was suitable for speaking 

error. In the research methodology, this research 

used case study as its design. 
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5. Collecting the primary data 

The researcher collected the 

primary data from the students speaking 

performance within videos to analyze the error. 

6. Data analysis 

In data analysis the researcher used 

typology technique for analyzing the data to find 

error kinds of students’ speaking performance 

through data reduction, data display, and 

conclusion drawing.From data analysis process, it 

could achieve the objectives of the study which 

related with speaking error. 

7. Reaching conclusion 

In this part, the researcher concluded the 

data  which related with kinds of speaking  error  

and its causes  in students’ performance which 
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were analyzed and had been achieved for research 

objectives. 

8. Completing the research 

The last, the researcher completed the data 

of speaking skill error and organized all the 

chapters into one file. 
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CHAPTER IV 

RESEARCH FINDINGS 

 

In this chapter, the researcher presented 

finding of the research includes kinds and possible causes 

of speaking performance error which was produced by 

students in the X grade of senior high school 1 Sambit 

Ponorogo in 2018/2019 academic year. 

 

A. General Data Findings 

Based on the researcher observation in 

SMA N 1 Sambit Ponorogo at the class X sciences 2, 

teaching and learning process was started by the 

English teacher, mr. Marsudiono entered the 

classroom, greeted the students, and checked the 

attendance list of the students to know who did not 

attend that day. This school applies literacy program. 



76 
 

So, to start the class the teacher asks the students to 

read one surah in juz ama then the teacher explains 

the meaning of a surah in English. 

Before continue to the next material, the 

teacher asked the students about the previous material 

in the last meeting. After that, the teacher introduced 

the new material that would be discussed on that day. 

Then, the teacher asked the students about the new 

material to know students understanding before 

entering the new material. After the students answered 

it, the teacher explained the material to improve the 

students understanding. 

During the teacher explanation, the 

students tried to pay attention. Although in a while 

moment, students were noisy and did not pay attention 

to the teacher, however the teacher did not desperate 
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to give the students’ concentration back to the teacher 

explanation. 

The teacher supported the explanation 

using his own book Bahasa Inggris Lintas Minat SMA 

Kelas X and gave several examples that related with 

the material. So that, the students were easier to catch 

the new material and enjoying the class. 

After explaining the material, the teacher 

gave a chance to the students to ask about the part that 

had not been understood and the teacher would 

explain it again clearly. While the students understood 

well about the material, the teacher gave a task to the 

students. After the students had finished the teacher 

asked the students to speak in front of the class in 

order to present their task. 

In the post activity, the teacher gave a 

conclusion about the material to make sure that the 
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students understood well by giving some questions. 

Before closing the class, the teacher gave the students 

homework that would be collected by whatsapp. Then 

the teacher gave motivation to the students and closed 

teaching and learning process.  

 

B. Specific Data Findings  

In this specific data, the researcher 

discussed about kinds of error and the possible causes 

which were made by students during their speaking 

performance. 

 

1. The Kinds of Error in Students’ Speaking 

Performances 

From all the videos, the researcher found 

many kinds of error which was produced by the 

students in their speaking performance. In this case, 
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the researcher classified those errors into four kinds 

according to Dulay. The kinds of error were 

omission, addition, misformation, and misordering. 

Here were the tables to present the error of 

students’ speaking performance.1 

Here, the researcher presented the data 

finding in tables in order to make it easier to be 

understood. There were 25 videos which is 

produced by X grade students of senior high school 

1 Sambit Ponorogo. The tables were pronunciation, 

intonation, stressing, and juncture table. The first, 

pronunciation table contained of utterances, word 

class, phonetic transcriptions, code, recording 

transcription, and error’s kinds. The second, 

intonation table contained of utterances, correct 

                                                             
1 Heidi C. Dulay et al.., Language Two, (New York: Oxford 

University Press, 1982), 154-162.  
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intonation, code, error intonation, and error’s kinds. 

The third, stressing table contained of utterances, 

word class, syllables, correct stressing, code, error 

stressing, and error’s kinds. The last, juncture table 

contained of utterances, correct juncture, code, 

error juncture error’s kinds. 
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a. Pronunciation Error Findings 

The first aspect of speaking performance that the researcher got through students’ 

error was pronunciation. There were 170 error words which were classified into four types, 

those were omission, addition, misformation, and misordering. Apparently, findings about 

all pronunciation error below were classified into four kinds, those were 45 omission, 29 

addition, 95 misformation, and 1 misordering from all 170 errors pronunciation. The errors 

were presented by using this following table.  
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Table 4.1 Pronunciation Error 

 

No. 

 

Utterances 

 

Word Class 

 

Phonetics 

transcriptio

n 

 

Code 

 

Recording 

transcription 

 

Pronunciation 

    O A MF MO 

1.  Promote Verb prəˈməʊt CD1/EPO/ST1 prəˈmət √    

2.  Communicate Verb kəˈmjuːnɪk

eɪt 

CD1/EPA/ST1 kəˈmjuːnɪkeɪted  √   

3.  Upload Verb ʌpload CD1/EPMF/ST1 ʌplud   √  

4.  Click Verb klɪk CD1/EPA/ST1 kelɪk  √   

5.  Status  Noun ˈstætəs CD1/EPMF/ST1 status   √  

6.  Platform Noun ˈplætfɔːm CD1/EPMF/ST1 ˈplætfom   √  

7.  Update Verb ʌpˈdeɪt CD1/EPO/ST1 ʌpˈdet √    

8.  Telegram Noun ˈtelɪgræm CD1/EPMF/ST2 ˈtelegram   √  
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9.  Easy Adjective ˈiːzi CD1/EPMF/ST2 eːsi   √  

10.  Message Noun ˈmesɪdʒ CD1/EPMF/ST2 mesɪk   √  

11.  Picture Noun ˈpɪktʃər CD1/EPMF/ST2 pɪktur   √  

12.  Music Noun ˈmjuːzɪk CD1/EPMF/ST2 muːzɪk √    

13.  Account Noun əˈkaʊnt CD1/EPO/ST2 əˈkant √    

14.  Use Verb juːz CD1/EPMF/ST2 as   √  

15.  Fast Adjective fαːst CD1/EPMF/ST2 feːst   √  

16.  Smart Adjective smαːt CD1/EPA/ST3 semαːt  √   

17.  Connect Verb kəˈnekt CD1/EPA/ST3 kəˈnektion  √   

18.  Wifi Noun ˈwaɪ faɪ CD1/EPMF/ST3 ˈwɪ fɪ   √  

19.  To Conjunction tuː CD1/EPMF/ST3 to   √  

20.  Download Verb daʊnˈləʊd CD1/EPMF/ST3 donˈlod   √  

21.  Upload Verb ʌpload CD1/EPO/ST3 ʌplod √    

22.  Messaging Noun mesɪdʒɪŋ CD1/EPMF/ST4 mesedʒɪŋ   √  
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23.  Online Adverb αnˈlaɪn CD1/EPO/ST4 αnˈlan √    

24.  Photo Noun ˈfoʊtoʊ CD1/EPO/ST4 ˈfoto √    

25.  Document Noun ˈdαːkjumə

nt 

CD1/EPO/ST4 ˈdαːkumənt √    

26.  Easy Adjective ˈiːzi CD1/EPMF/ST4 ˈeːzi   √  

27.  Download Verb daʊnˈloʊd CD1/EPO/ST4 danˈlod √    

28.  Create Verb kriˈeɪt CD1/EPO/ST4 krit √    

29.  Tab Noun tæb CD1/EPMF/ST4 tab   √  

30.  Describe Verb dɪˈskraɪb CD1/EPO/ST5 dɪˈskrɪb √    

31.  Other Noun ʌðər CD1/EPMF/ST5 oðər   √  

32.  Numerous Noun ˈnuːmərəs CD1/EPMF/ST5 ˈnoːmərəus   √  

33.  Used Verb juːst CD1/EPA/ST5 juːsed  √   

34.  Worldwide Noun w3ːrldˈwaɪ

d 

CD1/EPMF/ST5 Woːrdˈwaɪd   √  

35.  March Noun mαːrtʃ CD1/EPMF/ST5 mαːch   √  
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36.  August Noun ɔːˈgʌst CD1/EPMF/ST5 αgustus   √  

37.  Determined Verb dɪˈt3ːrmɪnd CD1/EPA/ST5 dɪˈt3ːrmɪned  √   

38.  Popular Adjective ˈpαːpjələr CD1/EPMF/ST5 ˈpαːpular   √  

39.  Launch Verb lɔːntʃ CD1/EPA/ST5 lɔːntʃed  √   

40.  Smart Adjective smαːt CD1/EPA/ST5 semαːt  √   

41.  Transportation Noun trænspɔːrˈt

eɪʃn 

CD1/EPO/ST5 tranpɔːrˈteɪʃn √    

42.  Used Verb juːst CD1/EPA/ST6 juːsed  √   

43.  Pay Verb peɪ CD1/EPMF/ST6 paɪ   √  

44.  Deliver Verb dɪˈlɪvər CD1/EPMF/ST6 deˈlɪvər   √  

45.  All Adverb ɔːl CD1/EPMF/ST6 αll   √  

46.  Order Verb ˈɔːdər CD1/EPMF/ST6 ˈoːdər   √  

47.  Online Adverb αːnˈlaɪn CD1/EPO/ST6 αːnˈlan √    

48.  April Noun ˈeɪprəl CD1/EPMO/ST7 ˈeprɪl    √ 

49.  Service Verb ˈs3ːrvɪs CD1/EPMF/ST7 ˈseːrvɪs   √  
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50.  Data Noun ˈdeɪtə CD1/EPMF/ST7 ˈdata   √  

51.  Used Verb juːst CD1/EPA/ST7 juːsed  √   

52.  Transfer Verb trænsˈf3ːr CD1/EPA/ST7 trænsˈf3ːred  √   

53.  Read Verb riːd CD1/EPA/ST8 riːds  √   

54.  Play Verb pleɪ CD1/EPMS/ST8 plaɪ   √  

55.  Easy Adjective ˈiːzi CD1/EPMS/ST8 ˈeːzi   √  

56.  Getting Noun ˈgetɪŋ CD1/EPMS/ST8 ˈgitɪŋ   √  

57.  Email Noun ˈiːmeɪl CD1/EPMS/ST8 ˈeːmaɪl   √  

58.  Application Noun æplɪˈkeɪʃn CD1/EPMS/ST8 aplɪˈkaʃn   √  

59.  As Conjunction æz CD1/EPMS/ST8 ʌs   √  

60.  Needed Verb niːdɪd CD1/EPMS/ST8 neːdɪd   √  

61.  Important Adjective ɪmˈpɔːrtnt CD1/EPA/ST9 ɪmˈpɔːrtent  √   

62.  Invited Verb ɪnˈvaɪtɪd CD1/EPMF/ST9 ɪnˈvaɪted   √  

63.  Company Noun ˈkʌmpəni CD1/EPMF/ST9 ˈkompəni   √  
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64.  April Noun ˈeɪprəl CD1/EPMF/ST9 ˈepril   √  

65.  Communicate Verb kəˈmjuːnɪk

eɪt 

CD1/EPA/ST9 kəˈmjuːnɪketion  √   

66.  Create Verb kriˈeɪt CD1/EPO/ST9 krit √    

67.  Various Adjective ˈveriəs CD1/EPMF/ST9 ˈvarious   √  

68.  Kind Noun kaɪnds CD1/EPO/ST9 kaɪnd √    

69.  Facilities Noun fəˈsɪlətis CD1/EPMF/ST9 faˈsɪlətis   √  

70.  Status  Noun ˈstætəs CD1/EPMF/ST9 status   √  

71.  Snowstorm Noun ˈsnoʊstɔːr

m 

CD1/EPMF/ST10 ˈsnowstɔːrm   √  

72.  Dangerous Adjective ˈdeɪndʒərəs CD1/EPMF/ST10 ˈdeɪndʒəros   √  

73.  Other Adjective ˈʌðər CD1/EPMF/ST10 ˈoðər   √  

74.  Atmosphere Noun ˈætməsfɪr CD1/EPMF/ST10 ˈætmosfɪr   √  

75.  Event Noun ɪˈvent CD1/EPMF/ST10 ɪˈvɪnt   √  

76.  Several Noun ˈsevrəl CD1/EPA/ST10 ˈsevəral  √   
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77.  Difficult Adjective ˈdɪfɪkəlt CD1/EPMF/ST10 ˈdɪfɪkult   √  

78.  Europe Noun ˈjʊrəp CD1/EPMF/ST10 eropα   √  

79.  Factor  Noun fæktər CD1/EPMF/ST10 fæktor   √  

80.  Function Noun ˈfʌŋ.ʃən CD1/EPMF/ST11 ˈfuŋ.ʃən   √  

81.  Typing Noun ˈtʌɪpɪŋ CD1/EPO/ST11 ˈtɪpɪŋ √    

82.  As Conjunction æz CD1/EPMF/ST11 ʌs   √  

83.  Until Conjunction ənˈtɪl CD1/EPMF/ST11 unˈtɪl   √  

84.  Relatively Adverb ˈrɛlətɪvli CD1/EPA/ST11 ˈrɛlətɪveli  √   

85.  easy Adjective ˈiːzi CD1/EPMF/ST11 ˈeːzi   √  

86.  Kilograms Noun ˈkɪləgrams CD1/EPO/ST11 ˈkɪləgram √    

87.  Material Noun məˈtɪərɪəl CD1/EPO/ST11 maˈtərɪal √    

88.  Processor Noun ˈprəʊsɛsə CD1/EPMF/ST12 ˈprosɛsor   √  

89.  Component Noun kəmˈpəʊnə

nt 

CD1/EPMF/ST12 komˈponənt   √  

90.  Computer Noun kəmˈpjuːtə CD1/EPO/ST12 kəmˈpuːtə √    
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91.  Editing Noun ˈɛdɪtɪŋ CD1/EPMF/ST12 ˈɛditiŋ   √  

92.  Programmer Noun ˈprəʊgram

ə 

CD1/EPO/ST12 ˈprəgramə √    

93.  type Verb tʌɪp CD1/EPMF/ST12 tɪpe   √  

94.  Was To be wəz CD1/EPMF/ST13 wαʃ   √  

95.  Young Noun jʌŋ CD1/EPMF/ST13 joŋ   √  

96.  Mother Noun ˈmʌðər CD1/EPMF/ST13 ˈmoðər   √  

97.  Daily Noun ˈdeɪli CD1/EPMF/ST13 ˈdaɪli   √  

98.  Everyday Noun ˈevrideɪ CD1/EPA/ST14 ˈeveridaɪ  √   

99.  Bone Noun boʊn CD1/EPO/ST14 bon √    

100.  Harvest Noun ˈhαːrvɪst CD1/EPMF/ST14 ˈhαːrvest   √  

101.  Abundance Noun əˈbʌndəns CD1/EPMF/ST14 aˈbundans   √  

102.  Dream Noun driːm CD1/EPMF/ST15 dreːm   √  

103.  Born Noun bɔːn CD1/EPA/ST15 bɔːrn  √   

104.  18 Noun eɪˈtiːn CD1/EPO/ST15 eɪˈti √    
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105.  July Noun dʒuˈlaɪ CD1/EPO/ST15 dʒuˈlɪ √    

106.  Presented Verb prɪˈzentɪd CD1/EPMF/ST15 preˈzentɪd   √  

107.  Mother Noun ˈmʌðər CD1/EPMF/ST15 ˈmoðər   √  

108.  About Adverb əˈbaʊt CD1/EPMF/ST16 əˈbot   √  

109.  April Noun ˈeɪprəl CD1/EPO/ST16 eprəl √    

110.  Popular Adjective ˈpαːpjələr CD1/EPMF/ST16 ˈpαːpuler   √  

111.  Recognized Verb rekəgnaɪz CD1/EPMF/ST16 rekognɪz   √  

112.  Senior Noun ˈsiːniər CD1/EPMF/ST16 seːnior   √  

113.  Move Verb muːv CD1/EPMF/ST16 moːv   √  

114.  Since Conjunction sɪns CD1/EPMF/ST16 sens   √  

115.  Listen Verb ˈlɪsn CD1/EPA/ST17 ˈlɪsten  √   

116.  Offered Verb ˈɔːfərd CD1/EPA/ST17 ˈɔːfəred  √   

117.  Attempt Verb əˈtempt CD1/EPMF/ST17 aˈtempt   √  

118.  Finally Adverb faɪnəli CD1/EPO/ST17 fanəli √    
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119.  Protest Verb ˈproʊtest CD1/EPO/ST17 ˈprotest √    

120.  Disappeared Verb dɪsəˈpɪrd CD1/EPMF/ST17 dɪsaˈpɪred   √  

121.  Biography Noun baɪˈαːgrəfi CD1/EPO/ST18 bɪˈαːgrəfi √    

122.  Died Verb daɪd CD1/EPO/ST18 dɪd √    

123.  June Noun dʒuːn CD1/EPA/ST18 dʒuːni  √   

124.  Presentation Noun priːzenˈteɪʃ

n 

CD1/EPMF/ST18 preːsenˈteɪʃn   √  

125.  About Adverb əˈbaʊt CD1/EPMF/ST19 əˈbot   √  

126.  December Noun dɪˈsembər CD1/EPMF/ST19 deˈsembər   √  

127.  Was To be wəz  CD1/EPMF/ST19 wαʃ   √  

128.  National Noun ˈnæʃnəl CD1/EPMF/ST19 ˈnaʃnal   √  

129.  work Verb w3ːrk CD1/EPMF/ST20 woːrk   √  

130.  Usually Adverb ˈjuːʒuəli CD1/EPO/ST20 uːʒuəli √    

131.  High Adjective haɪ CD1/EPA/ST20 haɪg  √   

132.  Same Adjective seɪm CD1/EPO/ST20 sem √    
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133.  15 Noun fɪfˈtiːn CD1/EPO/ST20 fɪfˈti √    

134.  13 Noun Ɵ3ːrˈtiːn CD1/EPO/ST20 Ɵ3ːrˈti √    

135.  Laptop Noun ˈlæptαːp CD1/EPMF/ST21 ˈlaptoːp   √  

136.  Computer Noun kəmˈpjuːtə CD1/EPO/ST21 kəmˈpuːtə √    

137.  Relatively Adverb ˈrɛlətɪvli CD1/EPA/ST21 ˈrɛlətɪveli  √   

138.  Function Noun ˈfʌŋ.ʃən CD1/EPMF/ST21 ˈfuŋ.ʃən   √  

139.  used Verb juːst CD1/EPA/ST21 juːsed  √   

140.  Hybrid Noun ˈhaɪbrɪd CD1/EPO/ST21 ˈhɪbrɪd √    

141.  Would Verb wʊd CD1/EPMF/ST22 wold   √  

142.  Transportation Noun trænspɔːrˈt

eɪʃn 

CD1/EPO/ST22 rænspɔːrˈteʃn √    

143.  Work Verb w3ːrk CD1/EPMF/ST22 woːrk   √  

144.  Body Noun ˈbαːdi CD1/EPMF/ST22 ˈboːdi   √  

145.  Types Noun taɪps CD1/EPO/ST22 taɪp √    

146.  Much Adjective mʌtʃ CD1/EPO/ST22 mʌt √    
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147.  Was To be wəz CD1/EPMF/ST23 wαʃ   √  

148.  Created Verb kriˈeɪtɪd CD1/EPO/ST23 krˈetɪd √    

149.  Launched Verb lɔːntʃ CD1/EPA/ST23 lɔːntʃed  √   

150.  System  Noun ˈsɪstəm CD1/EPMF/ST23 ˈsestəm   √  

151.  Direct Adjective daɪˈrekt CD1/EPO/ST23 dɪˈrekt √    

152.  Photos Noun ˈfoʊtoʊs CD1/EPO/ST23 ˈfotos √    

153.  Videos Noun ˈvɪdioʊs CD1/EPO/ST23 ˈvɪdios √    

154.  Caused Verb kɔːzt CD1/EPA/ST24 kɔːzed  √   

155.  High Adjective haɪ CD1/EPA/ST24 haɪg  √   

156.  Title Noun ˈtaɪtl CD1/EPO/ST24 ˈtɪtl √    

157.  Affection Noun əˈfekʃn CD1/EPMF/ST24 eˈfekʃn   √  

158.  Occur Verb əˈk3ːr CD1/EPMF/ST24 oˈk3ːr   √  

159.  Government Noun ˈgʌvərnmə

nt 

CD1/EPMF/ST24 ˈgovərnmənt   √  

160.  avoided Verb əˈvɔɪdɪd CD1/EPMF/ST24 aˈvɔɪdɪd   √  
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161.  Ocean Noun ˈoʊʃn CD1/EPO/ST24 ˈoʃn √    

162.  Earthquake Noun ˈ3ːrƟkweɪk CD1/EPO/ST24 ˈ3ːrƟkwɪk √    

163.  Because Conjunction bɪˈkəz CD1/EPMF/ST24 bɪˈkoz   √  

164.  Computer Noun kəmˈpjuːtə CD1/EPO/ST25 kəmˈpuːtə √    

165.  Ask Verb αːsk CD1/EPMF/ST25 ʌs   √  

166.  Play Verb pleɪ CD1/EPMF/ST25 plaɪ   √  

167.  Bluetooth Noun ˈbluːtuːƟ CD1/EPMF/ST25 ˈblutoƟ   √  

168.  Relatively Adverb ˈrɛlətɪvli CD1/EPA/ST25 ˈrɛlətɪveli  √   

169.  Camera  Noun ˈkӕmrə CD1/EPA/ST25 ˈkӕmerə  √   

170.  Much Adjective mʌtʃ CD1/EPO/ST25 mʌt  √    
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b. Intonation Error Findings 

The second aspect of speaking performance that the researcher got through 

students’ error was intonation. There were 30 error intonation sentence which were 

classified into four types, those were omission, addition, misformation, and misordering. 

Apparently, findings about all intonation error below were classified into 2 kinds, they 

were 27 misformation and 3 misordering from all 30 errors intonation. The errors were 

presented by using this following table. 

 

 

 



96 
 

Table 4.2 Intonation Error 

No Utterances Correct Intonation Code Error Intonation Intonation 

O A MF MO 

1.  Telegram is 

easy and 

fast to send 

message. 

Telegram is easy and 

fast to send message. 

CD2/EI

MF/ST

2     

Telegram is easy and fast 

to send message. 

  √  

2.  Application 

telegram 

can be used 

to send 

message, 

picture, 

video and 

music. 

Application telegram 

can be used to send 

message, picture, 

video and music. 

CD2/EI

MF/ST

2 

Application telegram can 

be used to send message, 

picture, video and music. 

  √  

3.  To install To install application CD2/EI To install application   √  



97 
 

application 

telegram is 

very easy.  

telegram is very 

easy. 

MF/ST

2 

telegram is very easy. 

4.  First, we 

open 

application 

play store 

then we 

install 

application 

telegram. 

First, we open 

application play 

store then we install 

application telegram. 

CD2/EI

MF/ST

2 

First, we open 

application play store 

then we install 

application telegram. 

  √  

5.  After we 

register on 

account 

phone 

number 

then 

telegram is 

ready to be 

After we register on 

account phone 

number then 

telegram is ready to 

be used. 

CD2/EI

MF/ST

2 

After we register on 

account phone number 

then telegram is ready to 

be used. 

  √  
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used. 

6.  There are 

various 

kinds of 

facilities. 

There are various 

kinds of facilities. 

CD2/EI

MF/ST

9 

There are various kinds 

of facilities. 

  √  

7.  Such as 

uploading, 

chatting and 

update 

status. 

Such as uploading, 

chatting and update 

status. 

CD2/EI

MO/ST

9 

Such as uploading, 

chatting and update 

status. 

   √ 

8.  Laptop 

comfort 

portable is 

relatively 

small. 

Laptop comfort 

portable is relatively 

small. 

CD2/EI

MF/ST 

11 

Laptop comfort portable 

is relatively small. 

  √  

9.  It has 

weight 

range one 

until six 

It has weight range 

one until six 

kilograms. 

CD2/EI

MF/ST 

11 

It has weight range one 

until six kilograms. 

  √  
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kilograms. 

10.  It depends 

on the size, 

material and 

specificatio

n of the 

laptop. 

It depends on the 

size, material and 

specification of the 

laptop. 

CD2/EI

MF/ST 

11 

It depends on the size, 

material and 

specification of the 

laptop. 

  √  

11.  Processor is 

a computer 

which help 

and 

controlled 

mobile 

system 

applied 

device 

order. 

Processor is a 

computer which help 

and controlled 

 mobile system 

applied device order. 

CD2/EI

MF/ST 

12 

Processor is a computer 

which help and 

controlled mobile system 

applied device order. 

  √  

12.  Processor 

help when 

Processor help when 

task office handling 

CD2/EI

MF/ST 

Processor help when task 

office handling video and 

  √  
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task office 

handling 

video and 

multimedia. 

video and 

multimedia. 

12 multimedia. 

13.  It 

recommend

ed for 

gaming, 

editing and 

programmin

g.  

It recommended for 

gaming, editing and 

programming. 

CD2/EI

MF/ST 

12 

It recommended for 

gaming, editing and 

programming. 

  √  

14.  In here, I 

will tell you 

a story 

about my 

father. 

In here, I will tell 

you a story about my 

father. 

CD2/EI

MF/ST 

14 

In here, I will tell you a 

story about my father. 

  √  

15.  My father 

was born in 

Ponorogo, 

My father was born 

in Ponorogo, 10th 

July 1962. 

CD2/EI

MF/ST 

14 

My father was born in 

ponorogo, 10th July 1962. 

  √  
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10th July 

1962. 

16.  Every day 

he works in 

the farm. 

Every day he works 

in the farm. 

CD2/EI

MF/ST 

14 

Every day he works in 

the farm. 

  √  

17.  This year he 

can harvest 

abundance. 

This year he can 

harvest abundance. 

CD2/E

MOI/S

T 14 

This year he can harvest 

abundance. 

   √ 

18.  My name is 

Muhammad 

fahmi 

nugroho. 

My name is 

Muhammad fahmi 

nugroho. 

CD2/EI

MF/ST 

15 

My name is Muhammad 

fahmi nugroho. 

  √  

19.  My nick 

name is 

Fahmi. 

My nick name is 

Fahmi. 

CD2/EI

MF/ST 

15 

My nick name is Fahmi.   √  

20.  I was born 

in Sawo 

village. 

I was born in Sawo 

village. 

CD2/EI

MF/ST 

15 

I was born in Sawo 

village. 

  √  

21.  I’m fourth I’m fourth of four CD2/EI I’m fourth of four child.   √  



102 
 

of four 

child. 

child. MF/ST 

15 

22.  My father’s 

name is 

Meseno. 

My father’s name is 

Meseno. 

CD2/EI

MF/ST 

15 

My father’s name is 

Meseno. 

  √  

23.  My 

mother’s 

name is 

Suratin. 

My mother’s name is 

Suratin. 

CD2/EI

MF/ST 

15 

My mother’s name is 

Suratin. 

  √  

24.  I would like 

to tell you 

the 

biography 

of Cokro 

Aminoto. 

I would like to tell 

you the biography of 

Cokro Aminoto. 

CD2/EI

MF/ST 

19 

I would like to tell you 

the biography of Cokro 

Aminoto. 

  √  

25.  Cokro 

Aminoto 

was born in 

December 

Cokro Aminoto was 

born in December 

1882, in Ponorogo. 

CD2/EI

MF/ST 

19 

Cokro Aminoto was born 

in December 1882, in 

Ponorogo. 

  √  



103 
 

1882, in 

Ponorogo. 

26.  He was one 

of national 

legends in 

Indonesia. 

 He was one of 

national legends in 

Indonesia. 

CD2/EI

MF/ST 

19 

He was one of national 

legends in Indonesia. 

  √  

27.  Laptop is 

mobile 

computer 

that is 

relatively 

small. 

 Laptop is mobile 

computer that is 

relatively small. 

CD2/EI

MF/ST 

21 

Laptop is mobile 

computer that is 

relatively small. 

  √  

28.  Computer 

function can 

be used to 

work or 

processing 

data. 

Computer function 

can be used to work 

or processing data. 

CD2/EI

MF/ST 

21 

Computer function can 

be used to work or 

processing data. 

  √  

29.  That is a That is a description CD2/EI That is a description of    √ 
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description 

of laptop. 

of laptop. MO/ST 

21 

laptop. 

30.  Thank you 

very much. 

Thank you very 

much. 

CD2/EI

MF/ST 

25  

Thank you very much.   √  
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c. Stress Error Finding 

The third aspect of speaking performance that the researcher got through students’ 

error was stressing. There were 41 errors words stress which were classified into four 

types, those were omission, addition, misformation, and misordering. Apparently, findings 

about 41 stressing errors was only classified into one, that was misordering. The errors 

were presented by using this following table.  
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Table 4.3 Stressing Error 

No Utterances Word 

Class 

Syllables Correct 

Stressing 

Code Error Stressing Stressing 

O A MF MO 

1.   Promote Verb 2 proMOTE CD3/ES

MO/ST1 

PROmote    √ 

2.  Communicat

e 

Verb 4 comMUnicate CD3/ES

MO/ST1 

COMmunicate    √ 

3.  Facilitated Verb 5 faCIlitated CD3/ES

MO/ST1 

FAcilited    √ 

4. 5 Information Noun 4 inforMAtion CD3/ES

MO/ST1 

INformation    √ 

5.  Message Noun 2 MEssage CD3/ES

MO/ST2 

meSSAGE    √ 

6.  Whatsapp Noun 2 WHATsapp CD3/ES

MO/ST3 

whatSAPP    √ 
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7.  Application Noun 4 appliCAtion CD3/ES

MO/ST3 

Application    √ 

8.  Initially Adverb 4 iniTIally CD3/ES

MO/ST3 

Initially    √ 

9.  Connect Verb 2 coNNECT CD3/ES

MO/ST3 

COnnect    √ 

10.  Download Verb 2 downLOAD CD3/ES

MO/ST3 

DONWload    √ 

11.  Whatsapp Noun 2 WHATsapp CD3/ES

MO/ST4 

whatSAPP    √ 

12.  Communicati

on 

Noun 5 communiCAtion CD3/ES

MO/ST4 

COMmunication    √ 

13.  Download Verb 2 downLOAD CD3/ES

MO/ST4 

DONWload    √ 

14.  Describe Verb 2 desCRIBE CD3/ES

MO/ST5 

DEScribe    √ 

15.  Transportatio

n 

Noun 4 transporTAtion CD3/ES

MO/ST5 

TRANSportation    √ 
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16.  Organization Noun 5 organiZAtion CD3/ES

MO/ST5 

ORganization    √ 

17.  Worldwide Noun 2 WORLDwide CD3/ES

MO/ST5 

worldWIDE    √ 

18.  Order Verb 2 orDER CD3/ES

MO/ST6 

ORder    √ 

19.  Transformati

on 

Noun 4 transforMAtion CD3/ES

MO/ST6 

TRANSformation    √ 

20.  Data Noun 2 DAta CD3/ES

MO/ST7 

daTA    √ 

21.  Transferred Verb 2 transFERRED CD3/ES

MO/ST7 

TRANSferred    √ 

22.  Needed Verb 2 neeDED CD3/ES

MO/ST8 

NEEded    √ 

23.  Discussion Noun 3 DIScussion CD3/ES

MO/ST9 

discusSION    √ 

24.  Officially Adverb 4 offiCIAlly CD3/ES

MO/ST9 

OFFicially    √ 
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25.  Verification Noun 5 verifiCAtion CD3/ES

MO/ST9 

VERIfication    √ 

26.  Prepare Verb 2 prePARE CD3/ES

MO/ST1

0 

PREpare    √ 

27.  Specification Noun 5 specifiCAtion CD3/ES

MO/ST1

1 

SPEcification    √ 

28.  Relatively Adverb 4 relaTIVEly CD3/ES

MO/ST1

1 

RElatively    √ 

29.  Biography Noun 3 bioGRAphy CD3/ES

MO/ST1

3 

BIOgraphy    √ 

30.  Presentation Noun 4 presenTAtion CD3/ES

MO/ST1

3 

PRESENtation    √ 

31.  Treatments Verb 2 treatMENTS CD3/ES

MO/ST1

TREATments    √ 
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4 

32.  Presented Verb 3 PREsented CD3/ES

MO/ST1

5 

presenTED    √ 

33.  University Noun 5 uniVERsity CD3/ES

MO/ST1

6 

univerSITY    √ 

34.  Biography Noun 3 bioGRAphy CD3/ES

MO/ST1

6 

BIOgraphy    √ 

35.  Offer Verb 2 oFFER CD3/ES

MO/ST1

7 

Offer    √ 

36.  Biography Noun 3 bioGRAphy CD3/ES

MO/ST1

8 

BIOgraphy    √ 

37.  Presentation Noun 4 presenTAtion CD3/ES

MO/ST1

8 

PRESENtation    √ 



111 
 

38.  Graduated Verb 4 graDUated CD3/ES

MO/ST1

9 

GRAduated    √ 

39.  Application Noun 4 appliCAtion CD3/ES

MO/ST2

3 

Application    √ 

40.  Relatively Adverb 4 relaTIVEly CD3/ES

MO/ST2

5 

RElatively    √ 

41.  Homework Noun 2 HOMEwork CD3/ES

MO/ST2

5 

homeWORK    √ 
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d. Juncture Error Findings 

The last aspect of speaking performance that the researcher got through students’ 

error was juncture. There were 10 errors juncture which were classified into four types, 

those were omission, addition, misformation, and misordering. Apparently, finding about 

10 juncture error was only categorized into one, that was misordering. The errors were 

presented by using this following table. 
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Table 4.3 Juncture Error 

 

     

No. 

 

Utterances 

 

Correct 

Juncture 

 

Code 

 

Error 

Juncture 

 

Juncture 

  O A MF MO 

1.  Click Click || CD4/EJA&MO/ST1 Ce || lick    √ 

2.  Smart Smart || CD4/EJA&MO/ST5 Se || mart     √ 

3.  Needed Needed || CD4/EJMO/ST8 Nee || ded    √ 

4.  Snowstorm Snowstorm || CD4/EJMO/ST10 Snow || 

storm 

   √ 

5.  Help Help || CD4/EJMO/ST12 He || lep    √ 

6.  Presentation Presentation || CD4/EJMO/ST13 Presen || 

tation 

   √ 

7.  Holding Holding || CD4/EJMO/ST16 Hol || ding    √ 

8.  Study Study || CD4/EJMO/ST20 Stu || dy    √ 
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9.  Used  Used || CD4/EJMO/ST21 U || sed    √ 

10.  Function Function || CD4/EJMO/ST23 Func || tion    √ 
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 2. The Causes of Error in Students’ Speaking 

Performance  

In order to know the cause of error in 

speaking performance, the researcher took 

interview with some students at SMAN 1 Sambit 

Ponorogo. Most of them realized that they had ever 

made many mistakes while perform their English 

speaking because of their lack on how to pronounce 

it.  

One of the ways to improve their 

speaking skill performance was listening native 

speaker as much as possible. In fact, many students 

admitted that they listened a native speaker in 

English rarely. 
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Putri said:2 

I seldom listen the native speaker, 

usually I listen native speaker through 

youtube once a month and it is only 5 

up to 10 minutes.  

 

Hilda said:3 

I seldom do that. I listen native speaker 

in television if only in big movie when 

I want to watch it. 

 

Akbar stated:4 

I seldom listen the native speaker, I 

only do that when I want. Actually, I 

watch youtube. 

                                                             
2 See appendix of interview transcript 1.  
3 See appendix of interview transcript 2.  
4 See appendix of interview transcript 3.  
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Alif said:5 

I seldom do that. I watch video in social 

media if I have a good mood. Usually I 

do it only one time in two months. 

 

Kharisma stated:6 

I seldom do that. I usually listen native 

speaker through English song. 

 

From all the statements above, the 

researcher concluded that there were many students 

who listen native speaker rarely to improve their 

speaking skill performance. It caused they 

pronouncing some words incorrectly, having a bad 

intonation, stressing word in the wrong place, and 

producing juncture in the wrong place also. 

                                                             
5 See appendix of interview transcript 4.  
6 See appendix of interview transcript 5.  
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Actually, listening to native speaker has a good 

impact. It can improve students speaking 

performance.  

Often practicing speaking English was 

good to improve speaking performance and it is 

also very useful. 

 

Putri said:7 

Beside in the class, I practice speaking 

English only in English corner 

extracurricular. 

 

Hilda said:8 

Same with Putri, I only practice 

speaking English in extracurricular 

English corner and in the class. 

                                                             
7 See appendix of interview transcript 1.  
8 See appendix of interview transcript 2.  
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Akbar stated:9 

 I only practice speaking English in the 

class. 

 

Alif said:10 

I only practice speaking English if only 

in presentation test in the class. 

 

Kharisma stated:11 

I seldom practice speaking English. I do 

that only in the class and in 

extracurricular English corner. 

Based on students’ statements above, 

the researcher concluded that the students practice 

their speaking skill rarely.  

                                                             
9 See appendix of interview transcript 3.   
10 See appendix of interview transcript 4. 
11 See appendix of interview transcript 5.  
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Developmental error was like incorrect 

generalization of rules within the target language or 

incorrect usage of grammar. The researcher found 

some students made error grammatical ending. 

 

Akbar stated:12 

I have difficult in learning grammar. So 

I often generalized the word sound and 

intonation. 

 

Alif said:13 

I have difficulty in producing English 

sound. So, I always generalized the 

sound of word and intonation of 

sentence. 

 

                                                             
12 See appendix of interview transcript 3.  
13 See appendix of interview transcript 4.  
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Kharisma stated:14 

I am difficult to produce English sound 

and intonation. The way I produce it by 

generalizing it. 

 

From the students’ statements above, 

the researcher concluded that producing English 

sound and grammar were difficult for students. 

Because of that, many students produce some word 

and intonation sentence incorrectly. 

 

 

 

 

 

                                                             
14 See appendix of interview transcript 5.  
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BAB V 

RESEARCH DISCUSSION 

 

In this chapter, the researcher discussed kinds 

of error in students’ speaking performance and possible 

causes of error. 

 

A. The Kinds of Error Analysis in Students’ Speaking 

Performances 

As discussed in the previous chapter, there 

were four kinds of error based on Dulay, they were 

omission, addition, misformation and misordering. 

That kinds of error would be explained based on the 

speaking skill performance, those were pronunciation, 

intonation, stress, and juncture. 

The first, there were four kinds of error 

found by the researcher in pronunciation. They were 
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pronunciation omission, pronunciation addition, 

pronunciation misformation, and pronunciation 

misordering. The second, there were two kinds of 

error in intonation. They were intonation 

misformation and intonation misordering. The third, 

the researcher found only one kind of error in stressing 

and juncture. They were stressing misordering and 

juncture misordering. 

 

1. Pronunciation error 

a. Pronunciation omission 

Omission errors are absence of an item 

that must appear in a well formed utterance.1 

From the result of classification, there were 45 

omission from all 170 errors. The kind of this 

error was like the students forgot to pronounce 

                                                             
1 Heidi C. Dulay et al., Language Two, (New York: Oxford 

University Press, 1982), 154.  
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the last letter of a word like /s/ sound. In the 

middle of some words, the students should 

pronounce /j/, /a/, and /ʊ/ sound but the students 

omitted it. 

For example, the word promote 

/prəˈməʊt/ was pronounced /prəˈmət/ by the 

student. It was categorized into omission error 

because the student omitted item /ʊ/ of 

diphthong in that word. The next, the word 

download /daʊnˈloʊd/ was pronounced 

/danˈlod/ by the student. It was categorized into 

omission error because the student omitted item 

/ʊ/ of diphthong in that word. The word 

programmer /ˈprəʊgramə/ was pronounced 

/ˈprəgramə/ by the student. It was categorized 

into omission error because the student omitted 

item /ʊ/ of diphthong in that word. The word 
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account /əˈkaʊnt/ was pronounced /əˈkan/ by 

the second student. It was categorized into 

omission error because the student omitted item 

/ʊ/ of diphthong in that word. The word bone 

/boʊn/ was pronounced /bon/ by the student. It 

was categorized into omission error because the 

student omitted item /ʊ/ of diphthong in that 

word. And the word photo /ˈfoʊtoʊ/ was 

pronounced /ˈfoto/ by the student. The example 

above was categorized into omission error of 

pronunciation because the student omitted item 

/ʊ/ of diphthong in that word.  

The next example, the word update 

/ʌpˈdeɪt/ was pronounced /ʌpˈdet/ by the 

student. It was categorized into omission error 

because the student omitted item /ɪ/ of vowel 

sound in that word. The word online /αnˈlaɪn/ 
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was pronounced /αnˈlan/ by the student. It was 

categorized into omission error because the 

student omitted item /ɪ/ of vowel sound in that 

word.  And the word April /ˈeɪprəl/ was 

pronounced /eprəl/ by the student. That example 

above was categorized into omission errors of 

pronunciation because the student omitted item 

/ɪ/ of vowel sound in that word.   

 Then, the word upload /ʌpload/ was 

pronounced /ʌplod/ by the student. And the 

word biography /baɪˈαːgrəfi/ was pronounced 

/bɪˈαːgrəfi/ by the student. Both of the examples 

above also were categorized into omission errors 

of pronunciation because the student omitted 

item /ɪ/ of vowel sound in that words.   

The next, the word document 

/ˈdαːkjumənt/ was pronounced /ˈdαːkumənt/ by 
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student. It was categorized into omission error 

because the student omitted item /j/ of consonant 

sound in that word. The word music /ˈmjuːzɪk/ 

was pronounced /muːzɪk/ by the student. It was 

categorized into omission error because the 

student omitted item /j/ of consonant sound in 

that word. The word usually /ˈjuːʒuəli/ was 

pronounced /uːʒuəli/ by the student. It was 

categorized into omission error because the 

student omitted item /j/ of consonant sound in 

that word. And the word computer /kəmˈpjuːtə/ 

was pronounced /kəmˈpuːtə/ by the student. 

That example above was categorized into 

omission errors of pronunciation because the 

student omitted item /j/ of consonant sound in 

that word. 



128 
 

 The next example, the word 

transportation /trænspɔːrˈteɪʃn/ was pronounced 

/tranpɔːrˈteɪʃn/ by the student. It was 

categorized into omission error because the 

student omitted item /s/ of consonant sound in 

that word. The word kinds /kaɪnds/ was 

pronounced /kaɪnd/ by the student. It was 

categorized into omission error because the 

student omitted item /s/ of consonant sound in 

that word. The word kilograms /ˈkɪləgrams/ was 

pronounced /ˈkɪləgram/ by the student. It was 

categorized into omission error because the 

student omitted item /s/ of consonant sound in 

that word. And the word types /taɪps/ was 

pronounced /taɪp/ by the student. That example 

above was categorized into omission errors of 
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pronunciation because the student omitted item 

/s/ of consonant sound in that word. 

 The last example of the word much 

/mʌtʃ/ was pronounced /mʌt/ by the student. It 

was categorized into omission error because the 

student omitted item /ʃ/ of consonant sound in 

that word. And the word typing /ˈtʌɪpɪŋ/ was 

pronounced /ˈtɪpɪŋ/ by the students. And it was 

categorized into omission error because the 

student omitted item /ʌ/ of vowel sound in that 

word.  

b. Pronunciation addition 

Addition errors are opposite of 

omission. They are characterized by the 

presence of an item which must not appear in a 

well-formed utterance.2 From the result of 

                                                             
2 Ibid, 156.   
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classification, there were 29 addition from all 

170 errors. The kind of this error was like the 

students added /a/ and /e/ sound in the middle of 

a word. In the last word, the students usually 

added /ed/ sound. 

The first example, the word 

communicate /kəˈmjuːnɪkeɪt/ was pronounced 

/kəˈmjuːnɪkeɪted/ by the student. It was 

categorized into addition error because the 

student added item /e/ of vowel sound and /d/ of 

consonant sound in that word. The word used 

/juːst/ was pronounced /juːsed/ by the student. It 

was categorized into addition error because the 

student added item /e/ of vowel sound and /d/ of 

consonant sound in that word. The word caused 

/kɔːzt/ was pronounced /kɔːzed/ by the student. 

It was categorized into addition error because 
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the student added item /e/ of vowel sound and 

/d/ of consonant sound in that word. The word 

determined /dɪˈt3ːrmɪnd/ was pronounced 

/dɪˈt3ːrmɪned/ by the student. It was categorized 

into addition error because the student added 

item /e/ of vowel sound and /d/ of consonant 

sound in that word. The word offered /ˈɔːfərd/ 

was pronounced /ˈɔːfəred/ by the student. It was 

categorized into addition error because the 

student added item /e/ of vowel sound and /d/ of 

consonant sound in that word. And the word 

launced /lɔːntʃ/ was pronounced /lɔːntʃed/ by the 

student. That example above was also 

categorized into addition error because the 

student added item /e/ of vowel sound and /d/ of 

consonant sound in that word.  
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For the next example, the word click 

/klɪk/ was pronounced /kelɪk/ by the student. It 

was categorized into addition error because the 

student added item /e/ of vowel sound in that 

word. The word camera /ˈkӕmrə/ was 

pronounced /ˈkӕmerə/ by the student. It was 

categorized into addition error because the 

student added item /e/ of vowel sound in that 

word. The word smart /smαːt/ was pronounced 

/semαːt/ by the student. It was categorized into 

addition error because the student added item /e/ 

of vowel sound in that word. And the word 

several /ˈsevrəl/ was pronounced /ˈsevərəl/ by 

the student. That example above was 

categorized into addition error because the 

student added item /e/ of vowel sound in that 

word. 



133 
 

The last examples of the word listen 

/ˈlɪsn/ was pronounced /ˈlɪsten/ by the student. It 

was categorized into addition error because the 

student added item /t/ of consonant sound in that 

word. And the word read /riːd/ was pronounced 

/riːds/ by the student. It was categorized into 

addition error because the student added item /s/ 

of consonant sound in that word.  

c. Pronunciation misformation 

Misformation errors are characterized 

by incorrect form of a morpheme or structure.3 

From the result of classification, there were 95 

misformation from all 170 errors. In here, 

misformation means the students used the wrong 

item in pronouncing the word. The kind of this 

error like the students used /o/ event the correct 

                                                             
3 Ibid, 158.   
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item was /Λ/. In addition, the students used /s/ 

but actually the case was /z/. 

The first example, the word upload 

/ʌpload/ was pronounced /ʌplud/. It was 

categorized into misformation error because the 

student produced incorrect form of item /u/ of 

vowel sound within the word but the correct was 

items /o/ and /a/ of vowel sound. The word 

status /ˈstætəs/ was pronounced /status/ by the 

student. It was categorized into misformation 

error because the student produced incorrect 

form of items /a/ and /u/ of vowel sound within 

the word but the correct was items /æ/ and /ə/ of 

vowel sound. The word easy /ˈiːzi/ was 

pronounced /eːsi/ by the student. It was 

categorized into misformation error because the 

student produced incorrect form of items /e/ of 
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vowel and /s/ of consonant sound within the 

word but the correct was items /i/ of vowel and 

/z/ of consonant sound. And the word picture 

/ˈpɪktʃər/ was pronounced /pɪktur/ by the 

students. It was categorized into misformation 

error because the student produced incorrect 

form of item /u/ of vowel sound within the word 

but the correct was item /ə/ of vowel sound.   

Then, the word use /juːz/ was 

pronounced /as/ by the student. It was 

categorized into misformation error because the 

student produced incorrect form of items /a/ of 

vowel and /s/ of consonant sound within the 

word but the correct was items /u/ of vowel and 

/j/, /z/ of consonant sound. The word fast /fαːst/ 

was pronounced /feːst/ by the student. It was 

categorized into misformation error because the 
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student produced incorrect form of item /e/ of 

vowel sound within the word but the correct was 

item /ɑ:/ of vowel sound. And the word other 

/ʌðər/ was pronounce /oðər/ by the students. It 

was categorized into misformation error because 

the student produced incorrect form of item /o/ 

of vowel sound within the word but the correct 

was item / Ʌ / of vowel sound.  

The next example, the word august 

/ɔːˈgʌst/ was pronounced /αgustus/ by the 

student. It was categorized into misformation 

error because the student produced incorrect 

form of items /α/ and /u/ of vowel sound within 

the word but the correct was items /ɔː/ and /Ʌ/ of 

vowel sound. The word pay /peɪ/ was 

pronounced /paɪ/. It was categorized into 

misformation error because the student produced 
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incorrect form of item /a/, of vowel sound within 

the word but the correct was item /e/ of vowel 

sound. And the word all /ɔːl/ was pronounced 

/αll/ by the students. Through that example, it 

was categorized into misformation error because 

the student produced incorrect form of item /α/ 

of vowel sound within the word but the correct 

was item /ɔː/ of vowel sound.   

 Then the next example was the word 

data /ˈdeɪtə/ was pronounced /ˈdata/ by the 

student. It was categorized into misformation 

error because the student produced incorrect 

form of item /a/ of vowel sound within the word 

but the correct was items /e/, /ɪ/, and /ə/ of vowel 

sound. The word email /ˈiːmeɪl/ was pronounced 

/ˈeːmaɪl/, it was categorized into misformation 

error because the student produced incorrect 
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form of itemss /e/ and /a/ of vowel sound within 

the word but the correct was item /i/ and /e/ of 

vowel sound. The word as /æz/ was pronounced 

/ʌs/, it was categorized into misformation error 

because the student produced incorrect form of 

items /æ/ of vowel and /z/ of consonant within 

the word but the correct was items /i/ and /e/ of 

vowel sound. And the word needed /niːdɪd/ was 

pronounced /neːdɪd/ by the students. It was also 

categorized into misformation error because the 

student produced incorrect form of item /e/ of 

vowel sound within the word but the correct was 

item /i/ of vowel sound.   

Then, the next example of the word 

dangerous /ˈdeɪndʒərəs/ was pronounced 

/ˈdeɪndʒəros/, it was categorized into 

misformation error because the student produced 
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incorrect form of item /o/ of vowel sound within 

the word but the correct was item /ə/ of vowel 

sound.  The word Europe /ˈjʊrəp/ was 

pronounced /eropα/, it was categorized into 

misformation error because the student produced 

incorrect form of items /e/ of vowel, within the 

word but the correct was items /ə/ of vowel, /j/ 

of consonant, and /ʊ/ of dhipthong. The word 

function /ˈfʌŋ.ʃən/ was pronounced /ˈfuŋ.ʃən/, 

by the student. It was categorized into 

misformation error because the student produced 

incorrect form of item /u/ of vowel within the 

word but the correct was item /ʌ/ of vowel. And 

the word until /ənˈtɪl/ was pronounced /unˈtɪl/ 

by the students. Through that example, it was 

categorized into misformation error because the 

student produced incorrect form of item /u/ of 
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vowel within the word but the correct was item 

/ə/ of vowel. 

The last example, the word was /wəz/ 

was pronounced /wαʃ/, it was categorized into 

misformation error because the student produced 

incorrect form of items /α/ of vowel and /ʃ/ of 

consonant within the word but the correct was 

item /ə/ of vowel. The word young /jʌŋ/ was 

pronounced /joŋ/, by the student. It was 

categorized into misformation error because the 

student produced incorrect form of item /o/ of 

vowel within the word but the correct was item 

/ʌ/ of vowel. The word abundance /əˈbʌndəns/ 

was pronounced /aˈbundans/, it was categorized 

into misformation error because the student 

produced incorrect form of items /a/ and /u/ of 

vowel within the word but the correct was item 
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/ə/ and /ʌ/ of vowel. And the word mother 

/ˈmʌðər/ was pronounced /ˈmoðər/ by the 

students. Through that example, it categorized 

into misformation error because the student 

produced incorrect form of items /o/ of vowel 

within the word but the correct was item /ʌ/ of 

vowel.  

d. Pronunciation misordering 

Misordering errors are characterized by 

the incorrect placement of a morpheme or group 

of morphemes in an utterance.4 The error 

pronunciation of misordering here was 1 from 

all 170 errors. Misordering means that the 

students used the correct item in pronouncing 

certain word but they put it in the wrong place. 

The kind of this error was like the student 

                                                             
4 Ibid, 162. 
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should pronounce /ɪ/ of vowel sound in the 

second place but the student pronounced it in 

fourth place. For example, the word April 

student pronounced it /ˈeprɪel/ but the correct 

was /ˈeɪprel/. 

 

2. Intonation error 

a. Intonation misformation 

Misformation errors are characterized 

by incorrect form of a morpheme or structure.5 

In here, misformation error was like the student 

produced the incorrect form of intonation 

sentence. From the result of classification above, 

there were 27 intonation misformation from all 

30 error.  

                                                             
5 Ibid, 158.   
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The first example was the student 

produced the error intonation like Telegram is 

easy and fast to send message but the correct 

intonation was Telegram is easy and fast to send 

message. Through that example, student only 

produced flat intonation pattern. The correct 

intonation was using rise, fartial fall, and fall 

intonation in the end of the sentence. So, the 

example above was categorized into 

misformation error because the student produced 

the error form in intonation pattern. 

The second example was the student 

produced the error intonation like Application 

telegram can be used to send message, picture, 

video and music but the correct intonation was 

Application telegram can be used to send 

message, picture, video and music. It was 
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categorized into misformation error because the 

student produced the error form in intonation 

pattern. From that example, the student 

produced same intonation in his sentence but the 

correct intonation was using rise intonation in 

the main words and fall intonation in the end of 

the sentence. 

The third example was the student 

produced the error intonation like To install 

application telegram is very easy even the 

correct intonation was To install application 

telegram is very easy. It was categorized into 

misformation error because the student produced 

the error form in intonation pattern. In that 

example, the student produced flat intonation in 

his sentence but the correct intonation that 

should be produced was rise intonation in the 
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first word and in the sixth word of the sentence 

then fall intonation in the end of the sentence. 

The fourth example was the student 

produced the error intonation like There are 

various kinds of facilities. but the correct 

intonation was There are various kinds of 

facilities. It was categorized into misformation 

error because the student produced the error 

form in intonation pattern. In that example, the 

student produced flat intonation in his sentence 

but the correct intonation that should be 

produced was rise intonation in the fourth and 

fifth word of the sentence then fall intonation in 

the end of the sentence. 

The fifth example was the student 

produced the error intonation like It depends on 

the size, material and specification of the laptop. 
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but the correct intonation was It depends on the 

size, material and specification of the laptop. It 

was categorized into misformation error because 

the student produced the error form in intonation 

pattern. In that example, the student produced 

flat intonation in his sentence but the correct 

intonation that should be produced was rise 

intonation in the fifth, sixth, eighth, and ninth 

word a of the sentence then fall intonation in the 

end of the sentence. 

The sixth example was the student 

produced the error intonation like It 

recommended for gaming, editing and 

programming. even the correct intonation was It 

recommended for gaming, editing and 

programming. It was categorized into 

misformation error because the student produced 
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the error form in intonation pattern. In that 

example, the student produced flat intonation in 

his sentence but the correct intonation that 

should be produced was rise intonation in the 

fourth and fifth word of the sentence then fall 

intonation in the end of the sentence. 

 The seventh example was the student 

produced the error intonation like My father was 

born in Ponorogo, 10th July 1962. but the correct 

intonation was My father was born in Ponorogo, 

10th July 1962. That example was categorized 

into misformation error because the student 

produced the error form in intonation pattern. In 

that example, the student also produced flat 

intonation in his sentence but the correct 

intonation that should be produced was rise 

intonation in the second, third,and fifth of the 
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sentence then fall intonation in the end of the 

sentence. 

The eighth example was the student 

produced the error intonation like My father’s 

name is Meseno. but the correct intonation was 

My father’s name is Meseno. That example was 

also categorized into misformation error because 

the student produced the error form oin 

intonation pattern. In that example, the student 

produced flat intonation in his sentence but the 

correct intonation that should be produced was 

rise intonation in the fourth word of the sentence 

then fall intonation in the end of the sentence. 

The ninth example was the student 

produced the error intonation like Laptop is 

mobile computer that is relatively small. even 

the correct intonation was Laptop is mobile 
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computer that is relatively small. That example 

was also categorized into misformation error 

because the student produced the error form of 

intonation pattern. In that example, the student 

produced flat intonation in his sentence but the 

correct intonation that should be produced was 

rise intonation in the first word and in the 

seventh word of the sentence then fall intonation 

in the end of the sentence. 

The tenth example was the student 

produced the error intonation like Computer 

function can be used to work or processing data. 

even the correct intonation was Computer 

function can be used to work or processing data. 

That example was also categorized into 

misformation error because the student produced 

the error form in intonation pattern. In that 
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example, the student produced flat intonation in 

his sentence but the correct intonation that 

should be produced was rise intonation in the 

seventh and nineth word of the sentence then 

fall intonation in the end of the sentence. 

The last example was the student 

produced the error intonation like Thank you 

very much. even the correct intonation was 

Thank you very much. It was categorized into 

misformation error because the student produced 

the error form in intonation pattern. In that 

example, the student produced flat intonation in 

his sentence but the correct intonation that 

should be produced was rise intonation in the 

third word of the sentence then fall intonation in 

the end of the sentence. 
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b. Intonation misordering 

Misordering errors are characterized by 

the incorrect placement of a morpheme or group 

of morphemes in an utterance.6 In here, 

misordering were only 3 from all 30 errors. 

Misordering here referred to use the correct 

intonation in certain word but they put it in the 

wrong place. The kind of this error was like the 

student should produce rise intonation in the 

fifth word place but student produced it in the 

first word place.  

For example, student spoke Such as 

uploading, chatting and update status. but the 

correct intonation was Such as uploading, 

chatting and update status. Through that 

                                                             
6 Ibid, 162. 
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explanation, it was categorized into misordering 

error because the student used the correct 

intonation in certain word but they put it in the 

wrong place. From that example, the rise 

intonation that should be produced on the third, 

fourth, and sixth word of sentence but student 

produced the rise intonation in the first and last 

word of sentence. 

The next example, the student spoke 

This year he can harvest abundance. but the 

correct intonation was This year he can harvest 

abundance. Through that explanation, it was 

categorized into misordering error because the 

student used the correct intonation in certain 

word but they put it in the wrong place. From 

that example, the rise intonation that should be 

produced on the third, fifth word of sentence but 
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student produced the rise intonation in the first 

word of sentence. 

The last example, the student spoke 

That is a description of laptop but the correct 

intonation was That is a description of laptop. 

Through that explanation, it was categorized 

into misordering error because the student used 

the correct intonation in certain word but they 

put it in the wrong place. From that example, the 

rise intonation that should be produced on the 

fifth word of sentence but student produced the 

rise intonation in the third fourth and last word 

of sentence. 

 

3. Stress error 

Findings about all 41 stressing errors were 

only classified into one that is misordering. 
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Misordering errors are characterized by the 

incorrect placement of a morpheme or group of 

morphemes in an utterance.7 Stressing misordering 

happened when student should produce word stress 

in the first syllable but students produced it in the 

second syllable. In addition, student produced word 

stress in the first syllable event the correct stressing 

was in the third syllable.  

For example, the correct stressing was 

proMOTE but student produced it PROmote. The 

next, the correct stressing was coNNECT but the 

student produced it Connect. The correct stressing 

of the next word was downLOAD but it was 

produced as DONWload by the student. The next 

example of the correct stressing was desCRIBE but 

student produced it DEScribe. And the last, the 

                                                             
7 Ibid, 162. 
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correct stressing was orDER but student produced 

it Order. Those all words above are verb with two 

syllables. The students had to produce stressing in 

the second syllable but they produced that stressing 

in the first syllable. So, it categorized into 

misordering because there were incorrect 

placements of stressing. 

For example, the correct stressing was 

DAta but it was produced as daTA by the student. 

The next, the correct stressing was HOMEwork but 

student produced it homeWORK. The correct 

stressing of the next word was MEssage but student 

produced it meSSAGE.  The next example of the 

correct stressing was WHATsapp but student 

produced it whatSAPP. And the last, the correct 

stressing was WORLDwide but student produced it 

worldWIDE. Those all words above are noun with 
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two syllables. The students had to produce stressing 

in the first syllable but they produced that stressing 

in the second syllable. Therefore, it categorized 

into misordering error because there were incorrect 

placements of stressing. 

For the next example, the correct stressing 

was inforMAtion but it was produced as 

INformation by the student. Then, the correct 

stressing was appliCAtion but it was produced as 

Application by the student.  The next example of 

the correct stressing was transporTAtion but 

student produced it TRANSportation. And the 

last, the correct stressing was transforMAtion but 

student produced it TRANSformation. Those all 

words above are noun with 4 syllables. The 

students had to produce stressing in the third 

syllable but they produced that stressing in the first 
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syllable. Therefore, it categorized into misordering 

error because there were incorrect placements of 

stressing. 

For example, the correct stressing was 

iniTIally but student produced it Initially. Then, 

the correct stressing was offiCIally but student 

produced it OFFicially. And the last, the correct 

stressing was relaTIVEly but student produced it 

Relatively. Those all words above are adverb with 

4 syllables. The students had to produce stressing 

in the third syllable but they produced that stressing 

in the first syllable. Therefore, it categorized into 

misordering error because there were incorrect 

placements of stressing. 

For the next example, the correct stressing 

was communiCAtion but student produced it 

COMmunication. Then, the correct stressing was 
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organiZAtion but student produced it 

Organization. The next example of the correct 

stressing was verifiCAtion but it was produced as 

VERIfication by the student. And the last, the 

correct stressing was specifiCAtion but student 

produced it SPEcification. Those all words above 

are noun with 5 syllables. The students had to 

produce stressing in the fourth syllable but they 

produced that stressing in the first syllable. 

Therefore, it categorized into misordering error 

because there were incorrect placements of 

stressing. 

 

4. Juncture error 

Finding about all 10 juncture errors was 

only categorized into one that is misordering 

juncture. Misordering errors are characterized by 
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the incorrect placement of a morpheme or group of 

morphemes in an utterance.8 Misordering happened 

when student produced the wrong placement 

juncture. The kind of error was like the correct 

juncture in the last word but student produces it in 

the middle of a word.  

For example, the correct juncture was 

Snowstorm || but student produced it Snow || storm. 

The other example, of correct juncture was Click || 

but student produced it Ce || lick. Then, the correct 

juncture was Help || but student produced it He || 

lep. The next, the correct juncture was Holding || 

but it was produced Hol || ding by the student. The 

last, the correct juncture was Used || but it was 

produced U || sed by the student. Through that all 

                                                             
8 Ibid, 162. 
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examples above, it categorized in misordering error 

of juncture because the students produced juncture 

in the middle of the word even the correct was the 

juncture had to be produced in the end of the word.   

 

B. The Causes of Error Analysis in Students’ 

Speaking Performance 

In this part, the researcher will discuss 

about possible causes of error in students’ speaking 

performance of X grade students of SMA N 1 Sambit 

Ponorogo. The explanations were as follows: 

 

1. L1 Interference 

Students who learn English as a second 

language already have a deep knowledge of at least 

one other language, and where L1 and English 

come into contact with each other there are often 
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confusions which provoke errors in a learner’s use 

of English. It can be the level of sound, grammar, 

and word usage.9 In here, L1 interference has a 

close relation with mother tongue and there are two 

reasons why the students make error in their 

speaking performance. 

a. Less to Listen Native Speaker 

One of the ways to improve students 

speaking skill performance was listening native 

speaker as much as possible because it has many 

advantages for students. In fact, many students 

admitted that they listened a native speaker in 

English rarely.  

 

Putri said:10 

I seldom listen the native speaker, 

usually I listen native speaker through 

                                                             
9 Jeremy Hamer. The Practice of English Language Teaching 

3rd Edition. (United Kingom: Pearson Education Limited, 2001), 99. 
10 See appendix of interview transcript 1.  
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youtube once a month and it is only 5 

up to 10 minutes.  

 

 

Through that interview, it can be 

underlined that she seldom listens to the native 

speaker. She just does it when she wants it. It is 

because she does not have motivation. 

 

Hilda said:11 

I seldom do that. I listen native speaker 

in television if only in big movie when 

I want to watch it. 

 

 

From that interview, it can be known 

that the student does not have a motivation to 

watch or listen to native speaker. She just watch 

native speaker in television.  

 

 

 

 

 

                                                             
11 See appendix of interview transcript 2.  
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Akbar stated:12 

I seldom listen the native speaker, I 

only do that when I want. Actually, I 

watch youtube. 

 
Through Akbar statement, it can be 

known that student only wants to listen native 

speaker when he wants and sometimes he 

watches youtube to see and listen the native 

speaker. 

Because of that case the students need a 

support and motivation. Motivation is clearly a 

highly complex phenomenon should be seen as 

complementary rather than as distinct and 

oppositional. Learners can be both interactively 

and instrumentally motivated at one at the same 

time. Motivation can result from learning as 

                                                             
12 See appendix of interview transcript 3.  
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well as cause it.13 From that explanation 

students need a motivation from themselves, the 

teacher and also parents. If the students have a 

high motivation to study English they will study 

more such as searching in social media to find 

native speakers. In fact, many students lack of 

motivation.  

b. Less to Practice Students speaking Skill 

Based on students’ statements, the 

researcher concluded that the students practice 

their speaking rarely.  

 

Putri said:14 

Beside in the class, I practice speaking 

English only in English corner 

extracurricular. 

 

                                                             
13 Rod Ellis, Second Language Acquisition (Oxford: Oxford 

University Press, 1997), 75.  
14 See appendix of interview transcript 1.  
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Based on statement above, it can be 

explained that student practices English rarely. 

She only practices in the class and when she is 

in extracurricular. Therefore, she had many 

errors in her speaking performance. 

 

Akbar stated:15 

 I only practice speaking English in the 

class. 

 

Through that statement, the other 

student said that he only practices English in his 

class. So, he cannot improve his speaking 

performance. 

 

Alif said:16 

I only practice speaking English if only 

in presentation test in the class. 

 

                                                             
15 See appendix of interview transcript 3.  
16 See appendix of interview transcript 4. 
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From that statement, it means that the 

student only practice speaking in the class. He 

does not join in extracurricular English. He also 

never speaks English with his friends. 

Therefore, he has many errors in his speaking 

performance. 

The knowledge about intonation, stress, 

and also juncture that is taught in English corner 

extracurricular is less to be practiced because 

they seldom attending in extracurricular.  

Based on the interview result, the less 

practice had big impact on students’ speaking 

performance. Students that seldom practice 

speaking could produce errors in their speaking 

very often. 
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2. Developmental Errors 

Errors of this kind are part of a natural 

acquisition process. When second language 

learners make errors, they are demonstrating part of 

the natural process of language learning. It is 

because students do over-generalization of errors.17 

Developmental error was like incorrect 

generalization of rules within the target language or 

incorrect usage of grammar. The researcher found 

some students made error grammatical ending. 

 

Akbar stated:18 

I have difficult in learning grammar. 

So, I often generalize the word sound 

and intonation. 

 

 

Based on statement above, it means that 

the student often generalizes the sound of word 

                                                             
17 Jeremy Hamer. The Practice of English Language 

Teaching 3rd Edition, 100. 
18 See appendix of interview transcript 3.  
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when he speaks. He does not think about 

grammar such as defining plural and singular. 

 
Alif said:19 

I have difficulty in producing English 

sound. So, I always generalize the 

sound of word and intonation of 

sentence. 

 

 

Through the statement above, it means 

that the student often generalizes the sound of 

word or intonation of sentence. When he speaks 

he always produces the same intonations. 

From that explanation, the researcher 

concluded that grammar was difficult for some 

students. Because of that, many students 

pronounced word incorrectly, especially for 

showing plurality or the structure of some 

statements. On the other hand, intonation was 

                                                             
19 See appendix of interview transcript 4.  
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also difficult for students so the student often 

produces the same intonation in their sentences 

because they did not know about intonation 

pattern. 
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CHAPTER VI 

CLOSING 

 

A. Conclusions 

1. The students often producing error in their 

speaking performances in speaking skill namely 

pronunciation, intonation, stress and juncture. 

Through 24 videos of students’ speaking 

performances, there are 170 errors of pronunciation 

and they categorize into four error kinds such as 

omission (45 errors), addition (29 errors), 

misformation (95 errors), and misordering (1 error). 

Then, there are 30 errors of intonation and they 

categorize into two kinds of error such as 

misformation (27 errors) and misordering (3 

errors). The next, the researcher find 41 errors of 

stressing word and they categorize only into one 
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error that is misordering. And the last, there are 10 

errors of juncture and they also categorize in only 

one error that is misordering. 

2. There are two causes of error that made the 

students in performing speaking. They are L1 

interference and developmental error. 

 

B. Recommendations 

1. Students need to motivate themselves to improve 

their speaking performance. There are some ways 

that can be done by the students to improve their 

speaking. First, listen to native speaker as much as 

possible through watching videos in youtube or 

watching English movies. Second, they had to 

practice English often. It can be done by joining 

English corner extracurricular. Through English 
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corner they can practice their speaking often than 

before and it is also leaded by their teacher. 

2. The teacher may give the student understanding on 

how to pronounce word correctly, producing the 

good intonation, stressing word correctly and 

producing juncture in the correct place. The teacher 

should teach speaking skill such as pronunciation, 

intonation, stress, and juncture not only in the 

extracurricular but also in the class. 
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