
THE EFFECTIVENESS OF BUZZ GROUP TECHNIQUE FOR TEACHING 

NARRATIVE READING TEXT AT THE TENTH GRADE OF MA DARUL 

HUDA MAYAK TONATAN PONOROGO IN ACADEMIC YEAR 2017/2018 

 

THESIS  

 

Presented to 

State Institute of Islamic Ponorogo 

In Partial Fulfillment of the Requirement 

For the Degree of Sarjana in English Education 

 

 

 

 

 

 

 

 

 

 

 

 

By 

MIFTAHUL LAILI 

NIM. 210914038 

 

 

ENGLISH EDUCATION DEPARTMENT 

FACULTY OF EDUCATION AND TEACHERS’ TRAINING 

STATE INSTITUTE OF ISLAMIC STUDIES PONOROGO 

 

2018  



 

 

ABSTRACT 

 

Laili, Miftahul. 2018. The Effectiveness of Buzz Group Technique In Teaching 

Reading of Narrative Text At The Tenth Grade of MA Darul Huda 

MayakTonatanPonorogo In Academic Year 2017/2018 .Thesis, English 

Education Department, Tarbiyah and Teachers’ Training Faculty. The 

State Institute of Islamic Studies Ponorogo, Advisor WiwinWidyawati, 

M.Hum. 
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Reading is a process of readers combining information from a text and their 

own background knowledge to build meaning.This research decided to focus on the 

teaching narrative reading text. One of those techniques is Buzz Group technique. 

This technique is one of alternative that can help the students to participate in the 

class, understand about the material, remember what they have learned and enjoy the 

class. 

The objective of this research was to find out the significant different score and 

the effectiveness Buzz Group technique in reading skill for students who were taught 

by using Buzz Group Technique and who were not taught by using Buzz Group 

Technique in the tenth grade students of MA Darul Huda Mayak Tonatan Ponorogo 

in Academic Year 2017/2018. 

This research applied quantitative approach and used the quasi-experimental 

design. It used two classes which were taught two different techniques. The 

experimental class was taught by Buzz Group technique and control class was taught 

by lecturing technique. The population were the tenth grade students of MA Darul 

Huda MayakTonatanPonorogo consisted of 967 students. The sampleswere 66 

students (31 students of experimental class and also 35 students of control class).This 

research used cluster random sampling.  The data collection gathered through test and 

documentation. This research was conducted by following procedures: given the pre-

test, applied the treatment and given the post-test. After get the score from the test, it 

was analyzed and processed by used statistic data calculation of T-test formula by 

using SPSS16.00. 

The result showed that the experimental class has higher mean score in the 

post-test than control class. The mean score of post-test in the experimental class was 

89.07, while the control class was 73.33. Besides, the result of T-test calculation 

showed that the value of ttestis higher than the value of ttable. The value of ttestwas 

5.706 while the value of ttablewith db = 61 was 2.00. Based on those result, it can be 

concluded that Ha is accepted and Ho is rejected. 

Based on the explanation above, it can be said that there is significant 

difference on students’ reading in narrative text taught by Buzz Group technique. In 

other word, Buzz Group technique is effective to teaching narrative reading of text in 

the tenth grade students of MA Darul Huda Mayak Tonatan Ponorogo in Academic 

Year 2017/2018). 
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CHAPTER I 

INTRODUCTION 

A. Background of The Study 

Reading is a set of skills that involves making sense and deriving 

meaning from the printed word. In order to read, we must be able to decode 

the printed words and also comprehend what we read.
1
 By reading, the student 

will get meaning and information from the text. It means, reading is a process 

the readers to get message from the writer by using the word.  

According to David Nunan in Neil J. Anderson, reading can be 

defined simply as making meaning from print. Four key elements combined in 

the process of making meaning from print: the reader, the text, reading 

strategies and fluency.Reading is a process of readers combining information 

from a text and their own background knowledge to build meaning. Meaning 

is at the core of what reading is. The reader’s background knowledge 

integrates with the text to create the meaning.Reader creats the meaning of the 

text through comprehend the text. Comprehension is the goal of 

reading.Fluent reading is defined as the ability to read at an appropriate rate 

with adequate comprehension. Strategic reading is defined as the ability of the 

reader to use a wide variety of reading strategies to accomplish a purpose for 

                                                 
1
 Caroline T. Linse, Practical English Language Teaching: Young Learners (New York: 

McGraw-Hill, 2005), 69. 



 

 

 

reading. Good strategic readers know to do when they encounter difficulties. 

The text, the reader, strategies and fluency together define the act of reading. 

Furthermore, the reader just not getting massage from the text but there are 

some strategies and fluency as an others act in reading.
2
 

Reading is one of the important skills in a second language 

acquisition, particularly in English as a foreign language. Since, English is 

one of the global language, to get up-to-date information and knowledge 

about what happen in the world we need a good reading skill on English. 

Reading is important not only in developing language intuition and 

determining academic success, but also for completing certain task. Therefore, 

it is obligatory for students, especially those who study in colleges to have 

good reading skills. They should acquire such an ability that they can easily 

handle any reference they need for accomplishing every task given to them.
3
 It 

is important  for the students to acquire reading skill. 

Reading, like listening and speaking, is interactive in nature and open 

to various interpretation. A text does not just transmit information. It involves 

information going from the text to the reader and back. A text means 

something different to each of us because of what we bring to it. The ways we 

read a test depend on prior knowledge, our needs, expectations, the context in 

                                                 
2
 Neil J. Anderson, Practical english Language Teaching: Reading (New York: McGraw-Hill 

Companies, 2008), 2-3. 
3
YanuartiApsari. 2014. The Use Of Authentic Materials In Teaching Reading Comprehension. 

ELTIN Journal, Volume 2/II. October 2014. 



 

 

 

which we are reading, as well as our own interpretations, expectations, and 

culture.
4
 So, the readers’ knowledge and experience are important to build 

meaning in reading activity. 

In addition, to acquire those competences it is necessary for students’ 

to have some abilities. Based on standard of graduate competency, students of 

Senior High School are demanded to have some abilities of reading 

comprehension. They are (1) finding main idea of the text, (2) determining 

explicit information, (3) determining implicit information (4) determining 

word meaning based on context, and (5) determining references. 

Teaching English as second language does not simply consist of 

instructing students in the development of linguistic elements but also helping 

students understand socio-cultural aspect, enabling them to engange in real 

and effective communication.
5
 

They are many problems in teaching reading: it can be from students, 

classroom management, and teacher’s technique in teaching reading. 

According to Narko in her research, the writer said that There are many 

problems faced by the students and the teacher of SMA Muhammadiyah 1 

Surakarta in teaching reading. Firstly, the students find difficulties to get the 

                                                 
4
Betsy Parrish, Teaching Adult ESL 1

st
 Edition, (New York: MCGraw-Hill, 2004), 130. 

5
Nuriati, Jos. E.Ohoiwutun, andMashuri. 2015.Improving Students’ Reading Comprehension 

By Using Buzz Group Technique. e-Journal of English Language Teaching Society (ELTS) Vol. 3 No. 

2 2015 – ISSN 2331-1841 

 



 

 

 

main idea. Secondly, the students get difficulties in vocabulary. Thirdly, it is 

not easy to find suitable method in teaching reading by the teacher. Fourthly, 

the teacher can not understand the characteristic of all the students in the 

classroom. And the last, the interaction between the teacher and the students 

in the classroom is not active.
6
 

Furthermore, based on the research observation, there is a problem in 

an English class the students in MA Darul Huda Mayak Ponorogo particullary 

the tenth grade students had the difficulties to comprehend text. In addition, 

according to the Mrs. Nafi’atur Rachmawati as the English Teacher at MA 

Darul Huda Mayak Ponorogo, especially of tenth grade students had the 

difficulties in comprehension text. It’sbecause many students have low 

motivation and they could not participate actively in teaching learning 

process. So, it is difficult for them to understand the reading text. Many 

students are lazy to read books, feel boring in class and not interested in the 

teaching learning process  especially reading. The focus problem is about 

teaching on reading English text. Generally the students have problems in 

reading  because some factors such as the teaching approach, method, and 

technique. 

The problems were found when teaching learning proccess in 

classroom, the teacher still used monotone technique. It usually read the text, 

                                                 
6
Narko, Teaching Reading To Second Year Student Of SMA Muhammadiyah 1 Surakarta.( 

Thesis UniversitasMuhammadiyah Surakarta, 2012) 



 

 

 

translated it, and then answered some questions. This learning activities made 

the students felt unmotivated with the lesson. The students did not enjoy in 

reading activities because of the monotonous technique which made the 

students become bored with the classroom atmosphere. The problem may 

caused by the uninteresting teaching technique that was used by the teacher in 

teaching reading. 

The other problem also appeared because of unsuitable technique 

applied in teaching reading. As the result, the students might find difficulties 

in understanding the reading passage that they have been learned before.  

Many students have low motivation and not interested in teaching learning 

especially reading of narrative text. The teacher didn’t have skill to manage 

her classroom. Theoretically, in order to make the students have a good 

mastery in reading, the teacher has to give more attention on how to manage 

the class so students feel enjoy to share their ideas. But in fact the teacher had 

difficulty to manage their class, they keep to apply the old teaching practice in 

teaching learning proccess.
7
 

Based on the observation, the researcher regarding to the result of 

reading task on narrative text. This was because of exitement of students 

toward the teaching learning activity was low. The students were passive 

during the classroom process that affected their ability in accomplishing the 

task. The teacher apllied the conventional way of teaching; the teacher 

                                                 
7
Observation and interview on 15

th 
December 2017 



 

 

 

explained the material and gave the task without giving students chance to 

take part actively in process.
8
 

Based on the observation above, the researcher decidedto focus on the 

teaching reading of narrative text. Especially on main idea and moral value of 

the narrative text. Narratives are more than simple lists of sentences or ideas. 

Narratives are stories.
9
 Narrative is a kind of text learns at senior high school. 

Narrative text can say as tells a story have happened in a past time. Usually 

Narrative purposes for entertain, teach and tell experience.
10

The researcher 

applied Buzz Group technique to teach reading skill in Narrative text. 

Typically Buzz Group technique serves as warm up to whole-class 

discussion. It is effective for generating information and ideas in short period 

time. According to Barkley, “Buzz group technique is a team of four to six 

students that are formed quickly and extemporaneously to respond to course-

related questions in order to get ideas that are generated with a feedback and 

discussed by whole group”. Each group can respond to more questions. In 

fact, some students have trouble participating in large group discussions or 

meetings. Therefore by dividing to whole class into small groups, more 

students have the opportunity to express their thoughts. Because students have 

had a chance to practice their comments and to increase their repertoire of 

                                                 
8
Calfee, R.C., & Drum, P.A(1986).Research on Teaching Reading. In M. Wittrock (ED)., 

handbook of research on teaching. New York: Macmillan.386. 
9
Ibid,  

10
PadrinHarland ,Yandri.Teaching  Reading Narrative Text at senior high school.2013,4. 



 

 

 

ideas in their buzz groups, the whole-class discussion that follows is often 

richer and more participatory.
11

 So, the researcher wants to implement this 

technique in English subject matter to build the fun learning process and 

increase the understanding of the students. This technique is one of alternative 

that can help the students to participate in the class, understand about the 

material and remember what they have learned.  

McKeachie defines, Buzz groups technique as a technique to ensure 

student participation in large classes.  In teaching learning process, when the 

teacher becomes to a concept that lends itself to discussion, teacher asks 

students to form groups of five to six people to talk about the topic in reading 

text. Teacher instructs students to make sure each member of the group 

contributes at least one idea to the discussion. After 10-15 minutes, some of 

the groups report the ideas and teacher records their main points on the 

blackboard and make the conclusion. Using buzz group technique, students 

would have a fantastic forum for sharing ideas in reading classroom.
12

 By 

applying buzzgroup technique, student would have a funtastic forum for 

                                                 
11

Nuriati, Jos. E.Ohoiwutun, and Mashuri. 2015.Improving Students’ Reading Comprehension 
By Using Buzz Group Technique. e-Journal of English Language Teaching Society (ELTS) Vol. 3 No. 

2 2015 – ISSN 2331-1841 
12

McKeachie, W.J. (1994). Teaching Tips: Strategies, Research, and Theory for College 

andUniversity Teachers (9th ed). Lexington, Massachusetts: D. C. Heath and Company. Page, 232 

 



 

 

 

sharing ideas in reading, student learn more by themselves, teach other and 

became independent learner, and enjoy the class. 

Based on the description above, the reseacher was interested to do 

research entitled“ THE EFFECTIVENESS OF BUZZ GROUP 

TECHNIQUE FOR TEACHING READING OF NARRATIVE TEXT 

AT THE TENTH GRADE OF MA DARUL HUDA MAYAK TONATAN 

PONOROGO”. 

B. Limitation of The Study 

 Based on the background of the study, the problem of this research 

was limited on the effectiveness of using Buzz Group Technique in reading 

of narrative text for the tenth grade students of  IPA E and IPA H at MA 

Darul Huda Mayak Tonatan Ponorogo in academic year 2017/2018. This 

study compares on students reading skill taught by using Buzz Group 

technique and student reading skill taught by another technique. 

C. Statements of The Problems 

Based on the background above, the researcher formulates the research 

problems as follows: 

1. Is Buzz Group technique effective for teaching narrative reading text at 

the tenth grade of MA Darul Huda Mayak Tonatan Ponorogo In academic 

year 2017/2018? 



 

 

 

2. What are advantages and disadvantages of using Buzz Group 

Techniquefor teaching narrative reading text at the tenth grade of MA 

Darul Huda Mayak Tonatan Ponorogo In academic year 2017/2018? 

 

D. Objectives of The Study 

This research aimed and finding out the influences of the teaching 

technique and students’ reading comprehension. In detail this research has the 

objectives to find out:  

1. Whether Buzz Group Technique is effective for teaching narrative reading 

textat the tenth grade of MA Darul Huda Mayak Tonatan Ponorogo In 

academic year 2017/2018 or not. 

2. The advantages and disadvantages using Buzz Group Techniquefor 

teaching narrative reading text at the tenth grade of MA Darul Huda 

Mayak Tonatan Ponorogo In academic year 2017/2018. 

E. Significance of The Study 

1. Theoretical Significance  

  After the research was done, the researcher hopes that the result of the 

research can give contribution of knowledge to develop in teaching 

narrative reading text. 

2. Practical Significance 

 The result of this study is expected to be beneficial for: 



 

 

 

a. For the Students 

Students at the tenth grade of MA Darul Huda Mayak Tonatan 

Ponorogo are expected to have an effort to improve their reading skillin 

narrative text. 

b. For the Teachers 

The writer hopesthat the teachers of MA Darul Huda Mayak 

Tonatan Ponorogo will get supportand contribution from this study. It is 

also hoped that they can share to other teachersin usinga alternative 

method in teaching and learning narrative reading text . 

c. For the Researchers. 

To develop the researcher’s knowledge on the development of 

knowledge of various methods that implemented in Teaching Reading of 

narrative text in the school. Other researchers on develop this research and 

use it as one of references in reading research in future. 

F. Organizations of The Thesis 

The researcher writes the thesis into V chapters. These chapters related 

to one to others. It has purpose to organize the thesis easily. The organizations 

of the thesis are: 



 

 

 

Chapter 1 tell about description and take a role as basic of mindset of the 

thesis. The first chapter consists of background of the study, 

limitation of the study, statement of the problem, objective of the 

study, limitation of the study, and organization of the thesis. 

Chapter II consistof review of related literature. These are concepts used as  

the nature of reading, types of reading, types of reading 

performance, the purpose of reading, teaching reading, principles 

of teaching reading, approaches to teaching reading, narrative text, 

buzz group technique, the nature of buzz group technique, 

procedure of buzz group technique, the advantages and 

disadvantages of buzz group technique, previous research finding, 

theoritical framework, and hypotesis. 

Chapter III in Research methodology. The research metodology consists of 

research design, population and sample, instrument of data 

collecttion, technique of data collection, and technique of data 

analysis. 

Chapter IV Research result. It contains of research location, data description, 

hypothesis and discussion. 

Chapter V Conclusion. It consists of conclusion and recommendation. 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

CHAPTER II 

PREVIOUS RESEARCH FINDINGS, THEORETICAL BACKGROUND, 

THEORETICAL FRAMEWORK, AND HYPOTHESIS 

 

A. Previous Research Findings 

There are two previous research findings had been conducted in the 

same field of topic. The First previous research finding  is conducted  by 

SitiNurHayati by the title “Increasing students Speaking Ability Using Buzz 

Group Terchnioque to the Eight Grade Students Of  SMPN 2 Jetis Ponorogo 

in 2014/2015 Academic Year. 

The researcher used Classroom Action Research (CAR) for  the 

method of the study. There is a statement of the problem: (1) how can the 

speaking ability of the eigth grade students of SMPN 2 Jetis Ponorogo in 

2014/2015 academic year be increased through buzz group technique? 

The research process the classroom action research was done from , 8 

until 22 April 2015. It was about four weeks. It was done for two cycles. The 

subject of the research was VIII B class consist of 20 students. In doing 

classroom action research, the researcher was helped by english teacher. The 

teacher on SMPN 2 Jetis was miss Endang. The description of the classroom 
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action research process of each cycle, as follow 1. Cycle 1 are planning, 

acting, observing. 

The second previous research finding is conducted by Elisabeth 

Milaningrum. By the title “The Effectiveness of Buzz Groups Method to Teach 

Reading Comprehension Viewed From Students’ Learning Motivation. ( an 

experimental study at eight grade students of SMP 1 Jaten Karanganyar, in 

The Academic Year 2012/2013.  

This study is an-Experimental Research. There are three statements of 

the problem: (1) Is Buzz Group Method more effective than direct instruction 

method to teach reading comprehension to the  eighth grade students of SMP 

1 Jaten, Karanganyar in academic year 2012/2013? (2) do students who have 

high motivation have better reading comprehension than those who have low 

motivation of the eighth grade students of SMP 1 Jaten, Karanganyar in 

academic year 2012/2013? (3) is there any interaction effect between teaching 

methods and students motivation to teach reading comprehension to eighth 

grade of SMP 1 Jaten, Karanganyar in academic year 2012/2013? This finding 

of the study are Buzz Group method is more effective then direct instruction 

method to teach reading comprehension and there is an interaction between 

the teaching methods and students motivation in teaching reading 

comprehenshion. 



 

 

 

The study is categorized as an-Experimental research, because it is 

intended to know The Effectiveness of Buzz Groups Method to teach Reading 

Comprehension Viewed From Students’ Learning Motivation in SMP 1 Jaten 

Karanganyar. This research is included in quantitative research because 

researcher used some numerical data which analysed statistically. The subject 

of the study is an English teacher and 68 students which were taken ( 34 

student from VIII-E and 34 Student from VIII-F). This sampling technique 

used in this study is cluster random sampling technique. The techniques used 

in collecting data are observation, documentation, quessionaires, and tests. 

This finding of the study shown that Buzz Groups method is more effective 

direct instruction method to teach reading comprehension and there is an 

interaction between the teaching methods and students motivation in teaching 

reading comprehenshion. For the students who have high motivation, Buzz 

Group method is more effective, but for not the the students who  have low 

motivation. It means that the effectiveness of the method depends on degree 

of the students’ learning motivation.   

 

 

 

 

 

 



 

 

 

B. Theoritical Background 

1. Reading  

a. The Nature of Reading 

Reading makes a full man." Reading means to understand the 

meaning of printed words Le. written symbols. Reading is an active 

process which consists of recognition and comprehension skill.
13

 

Reading is one of learning ways for students to enrich their 

ability and knowledge. In reading, the students are expected to be able 

to comprehend what they have read. It has really been essential in this 

modern age. It has been an important part of this globalization era 

Experts give many definitions of reading. Herewith, the writer 

represents some of them to draw what reading actually is 

comprehensively. Reading is an active process of comprehending the 

text where the students need to be taught strategies to read more 

efficiently (e.g.guess from context, define expectations, make 

inferences about the text, skim ahead to fill in the context, etc). 
14

 It 

means that reading is learning activity to get something  the text which 

has purpose that know and understand of the meaning based on the 

                                                 
13

M.F. Parel and Praven M. Jain. English Language Teaching ( Methods, Tools & 

Techniques). (Jaipur: Sunrise Publisher and Distributors, 2008),  113 
14

MegamaraOmryPermata, M.G. RetnoPalupi.The Buzz Group as a Suggested Reading 

Technique to Improve Reading Comprehension of Junior High School Students. 

 



 

 

 

text to developing skill by practicing. Meaning, learning, and pleasure 

are the ultimate goals of learning to read. 

Reading implies both a writer and a reader. A writer puts his 

ideas into the page and the reader tries to understand the author’s 

meaning and thinks about what he has read. Because reading  is used 

to communicate, in the process of  reading one needs to figure out 

what is being read. In other words, one should comprehend or 

understand the ideas. Reading is one of the aspects noted as an 

important ability in broadening readers  perspectives, giving them a 

chance to see the world.
15

 

Anderson stated that the aim of reading is comprehension.
16

 

Comprehension is not always effortless and fast, of course. When 

beginning readers struggle over individual wors, reading is slowed to 

an near halt and deeper levels of comprehension are seriously 

compromised.
17

 So, comprehension is when the reader comprehend 

what they read, not about the speed of reading but how far the reader 

understand the text. 

                                                 
15

Cited by Elisabeth Milaningrum. (2013). The Effectiveness of Buzz Groups Method to Teach 

Reading Comprehension Viewed From Students’ Learning Motivation. S2 Thesis.UniversitasNegeri 

Surakarta. Surakarta. 
16

Caroline T. Linse, Practical English Language Teaching: Young Learners (New York: 

McGraw-Hill, 2005), 71. 

 
17

 Danielle S. McNamara, Reading Comprehension Strategies: Theories, Interventions, and 

Technologies (New York: Lawrence Erlbaum Associates, 2007), 4. 



 

 

 

Reading refers to reading for meaning, understanding, and 

entertaiment.
18

 Reading comprehension is the process of constructing 

meaning by coordinating a number of complex processes that include 

word reading, word and world knowledge.
19

 

Reading comprehension is important, not just for 

understanding text, but for broader learning, success in education, and 

employment. It is even important for our social lives, because of 

email, text, and social networking sites. Reading comprehension is a 

complex task, which requires the orchestration of many different 

cognitive skills and abilities. Of course, reading comprehension is 

necessarily dependent on at least adequate word reading: readers 

cannot understand a whole text if they cannot identify (decode) the 

words in that text. Likewise, good reading comprehension will depend 

on good language understanding more generally.
20

 

b. Types of  Reading  

Reading is a common activity which is done by many people 

with different purposes. There are three models of reading, namely: 

 

                                                 
18

Caroline T. Linse, Practical English Language Teaching: Young Learners (New York: 

McGraw-Hill, 2005), 71. 

 
19

Janette K. Klingner, et al., Teaching Reading Comprehension to Students with Learning 

Difficulties (New York: Guilford Press, 2007), 2. 
20

Jane Oakhill, et al., Understanding and Teaching Reading Comprehension: a Handbook 

(New York: Library of Congress Cataloging in Publication Data, 2015), 1. 



 

 

 

1. Bottom-up models  

This model suggest that all reading follows a mechanical 

pattern in which the reader creates a piece-by-piece mental 

translation of the information in the text, with little interference 

from the reader’s own background knowledge. In the extreme 

view, the reader processes each word letter-byletter, each sentence 

word-by-word and each text sentence-by-sentence in a strictly 

linear fashion. We know that such an extreme view is not entirely 

accurate. At the same time, aspects of this view (e.g. lower-level 

processes such as word recognition abilities and syntactic parsing) 

are reflected in the overview of the reading process presented in 

this chapter. 

2. Top-down models  

Assume that reading is primarily directed by reader goals 

and expectations. Again, such a view is general and metaphorical. 

Top-down models characterize the reader as someone who has a 

set of expectations about text information and samples enough 

information from the text to confirm or reject these expectations. 

To accomplish this sampling efficiently, the reader directs the eyes 

to the most likely places in the text to find useful information. The 

mechanism by which a reader would generate expectations is not 

clear, but these expectations might be created by a general 



 

 

 

monitoring mechanism (i.e. an executive control processor). 

Inferencing is a prominent feature of top-down models, as is the 

importance of a reader’s background knowledge. Top-down views 

highlight the potential interaction of all processes (lower- and 

higher-level processes) with each other under the general control 

of a central monitor. In extreme interpretations, there is a question 

about what a reader can learn from a text if the reader must first 

have expectations about all the information in the text. In fact, few 

reading researchers actually support strong top-down views. 

3. Interactive model 

This model interactive models of reading, again as a 

general metaphorical explanation. The simple idea behind this 

view is that one can take useful ideas from a bottom-up 

perspective and combine them with key ideas from a top-down 

view. So, word recognition needs to be fast and efficient; and 

background knowledge serves as a major contributor to text 

understanding, as does inferencing and predicting what will come 

next in the text.
21
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William Grabe and Federica L Stoller.Teaching and Researching Reading, Second Edition.( 

London: Library of Congres Cataloging,2000), 25-27 

 



 

 

 

From the definition above, we cam conclude that types of 

reading  have three models such as bottom up, top-down and 

interactive models. The reader recognition word, phrase, sentences, 

and meaning to achive comprehension. The readers also use their 

background knowledge and makes prediction to achieve 

comprehension and reader also can combine these models. 

c. Types of Reading Performance 

According to Douglas Brown in the case of reading, variety of 

performance is derived more from the variety of overt types of 

performance, as follows: 

a. Perceptive 

In keeping with the set of categories specified for listening 

comprehension, similar specifications are offerred here, except with 

some differing terminology to capture the uniqueness of reading. 

Perceptive reading tasks involve attending to the components of larger 

of streches of discourse: letters, words, punctuation, and other 

graphemic symbols. Bottom up processing is implied. 

b. Selective 

This category is largely an artifact of assessment formats. In 

order to ascertain one’s reading recognition of lexical, grammatical, or 

discourse features of language within a very short stretch of language, 

certain typical tasks are used: picture-cued tasks, matching, true/false, 



 

 

 

multiple-choice, etc. Stimuli include sentences, brief paragraphs, and 

simple charts and graphs. Brief responses are intended as well. A 

combination of bottom-up and top-down processing may be used. 

c. Interactive 

It included among interactive reading types are streches of 

language of several paragraphs to one page or more in which the 

reader must, in a psycholinguistic sense, interact with the text. That is, 

reading is a process of negotiating meaning; the reader brings to the 

text a set of schemata for understanding it, and intake is the product of 

that interaction. Typical genres that lend themselves to interactive 

reading are anecdotes, short narratives and descriptions, excerpts from 

longer texts, questionnaires, memos, announcements, directions, 

recipes, and the like. The focus of an interactive task is to identify 

relevant features length with objective of retaining the information that 

is processed. 

d. Extensive 

Extensive reading, applies to texts of more than a page, up to 

and including professional articles, essays, technical reports, short 

stories, and books. (It should be noted that reading research commonly 

refers to ‘extensive reading’ as longer stretches of discourse, such as 

long articles and books that are usually read outside a classroom hour. 



 

 

 

Here that definition is massaged a little in order to encompass any text 

longer than a page).
22

 

d. The Purpose of Reading  

The purposes of reading is to gain information. We read 

because we want to get something from the writing; novel, magazine, 

newspaper, book, whatever it was, you wanted to get the message that 

the writer had expressed. 

Reading also has purpose to find information, such as material 

and meaning written. They are: 

a. Reading to search for simple information  

b. Reading to skim quickly 

c. Reading to learn from texts 

d. Reading to integrate information 

e. Reading to write ( or search for information needed for writing) 

f. Reading to critique texts 

g. Reading for general comprehension.
23

 

From definition above, we can conclude that reading has many 

purposes. Student must be known about these purposes so makes 

students more interesting in reading. 
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H. Douglas Brown..Language Assessment.(San Fransisco, California:2003),201-216 
23

William Grabe and Federica L Stoller.Teaching and Researching Reading, Second Edition.( 

London: Library of Congres Cataloging,2000), 6 



 

 

 

e. Teaching Reading  

Teaching is showing or helping someone to learn how to do 

something, giving instructions, guiding in the study of something, 

providing with knowledge, causing to know or understand.
24

  It implies 

that teaching as a transformation knowledge from teacher to learners with 

the purpose to know and understand based on learn. Teaching reading is 

transformation knowledge about how to read until understand or 

comprehend the text. 

Teaching is guiding and facilitating learning, enabling the learner 

to learn, setting the condition for learning. Teaching may be defined as 

showiong or helping someone to learn how to do something. Giving 

instruction, guiding in the study of something, providing with the 

knowledge, causing to know or understand.  

Teaching reading is not only giving a text to the students but also 

building their consciousness or reading skill. Teaching reading especially 

to read english text is very important.  They are conclude some important 

points from functional literacy as the goal of english instruction especially 

reading:  

1) Role models for teachers and learners: literacy emphasis on 

discourse analysts and intercultural emplorers. 
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2) Primary instructional role of teacher. Literacy emphasis on 

organizing critical framing as well as situated practice, overt 

insytruction, and transformed practice. 

3) Prymary mode of teacher response. Literacy emphasis on 

responding ( to language used), focussing attention for freflection 

and revision. 

4) Predominant learner roles: literacy emphasis on active 

engangement that are focus on usinglanguage reflecting on 

language use, and revising.
25

 

f. Principles of Teaching Reading 

They are five principles teaching reading : 

a. Reading is not a passive skill. 

The teacher should motivate the students to ber active in reading. 

The teacher can ask the student to guess what the world mean, see 

the picture and understand the arguments. Then work out in order 

that they do not forget it quickly. 
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b. The students need to engaged with what they are reading. 

The student who are not engaged with the reading text and not 

actively interested in what they are doing will not get benefit from 

it. Hancde, the teacher should select an interesting topic. 

c. The students should be encouranged to respond to the context of a 

reading text, not just to the language. In studying reading text the 

students not only study the number of paragraph but also the 

meaning and the message of the text. The teacher must give the 

students a chance to respond to that message of the text. 

d. Prediction is major factor in reading. 

When the students read texts, they often look at hints, such as the 

content or book covers photographs, and headline. These hints are 

useful for the students to predict what they are going to read. The 

teacher should give the student hints so that they can predict what 

is coming.
26

 

g. Approaches in Teaching Reading 

According to Richards and Rodgers approach refers to theories 

about the nature of language and language learning that serve as the 

source of practices and priciples in language teaching. there are two 

approaches to teaching reading, they are: 
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a. An extensive approach 

An extensive approach in  teaching reading is based on the 

belief that when students read for general comprehension large 

quantities of texts of their own choosing, their ability to read will 

consequently improve. In an extensive reading course, the text is 

always read for comprehension of main ideas, not of every detail 

and word. Extensive readings are not generally used to teach or 

practice specific reading strategies or skills. Since students read 

authentic materials, the texts do not have accompanying reading 

exercises. 

b. An intensive approach 

In an intensive approach to reading, reading the text is 

treated as an end in itself. Each text is read carefully and 

thoroughly for maximum comprehension. Teachers provide 

direction and help before, sometimes during, and after reading. 

Students do many exercises that require them to work in depth 

with various selected aspects of the text.
27
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2. Narrative Text 

Narrative text is a kind of text has function to amuse, entertain and 

to deal with actual or vicarious experience in different away. 
28

Narrative 

Text is the text that tells something imaginative or something that is just a 

fantasy and the goal is only to entertain the reader.  

Narrative is its content, consisting of events, actions, time, and 

location.
29

 Narration usually contains characters, a setting, a conflict, and 

a resolution.
30

 

1. Types of Narrative Text  

Narrative Text has a core story that usually only in the form of 

the author's imagination or a real incident that was captured by the 

author or even a combination of both. In various sources Narrative 

Text can be found in the form: Myths (are the oldest stories and were 

originally told to explain how the world came into being and to 

account for natural phenomena such as the seasons or the cycle of 

night and day), Legends (are set in historical time and there is often 

debate as to whether they have some basis in fact)
31

,fables (Stories 

about animals behave like humans pictured), fairy stories (The story is 

fantastic, full of wonders), mysteries, science fiction, romance horror 
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stories, legends, historical narratives, personal experience (personal 

experiences written), ballads (ballads, which can be a touching story 

readers, usually in the form of a love story that is not up)  

2. The Purpose Of Narrative Text 

To amuse or entertain the readers of the story. 

3.  Generic Structure of Narrative Text  

On the Narrative Text, its structure is as follows:  

a. Orientation  

The introduction to a narrative will generally orient the 

reader to the caracters, time and setting of the story that will 

follow.
32

 

b. Complication or Problem  

It shows when the crisis arises. In this paragraph which 

became the core of the narrative text. 

c. Resolution  

It shows when the crisis is resolved, for a better or wors 

condition.  

d. Re-Orientation  

the change which happens to the participants and the 

lessons we can learn from the story. 
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  3. The GrammaticalFeatureof Narrative Text  

      a. Using sentence patterns Simple Past Tense  

      b. Usually begins with the adverb of time (Adverbs of Time).    

  Such as : long time ago, once, one, once upon a time. 

c. Using  adjectives which form noun phrases  

    Such as : a wonderful and beautiful woman 

d.Using time connectives and conjuctions 

Such as : after that, then, although, later. 

e.  Using saying verb 

Such as :said,replied.
33

 

3. Buzz Group Technique  

a. The Nature of Buzz Group Technique 

Buzz Group technique is a small group discussion technique 

used to engage learners and re-energize the group. To initiate the buzz 

group, pose a question and ask learners to discuss their responses in 

pairs or groups no larger than four learners. The room will soon be 

buzzing with conversation. This technique is useful for making a 

transition from one discussion task to another, or for encouraging 

learners to share ideas or concerns they might be reluctant to share 

                                                 
33

CicikKurniawati and YuniartiDwiArini.BukuBahasaInggriskelas X untuk SMA/MA. ( 

Klaten: PT Macanan Jaya Cemerlang, 2011), 8-9. 



 

 

 

with the entire group. As a small group teacher, your role is to 

facilitate the process and use the buzz group as a source of informal 

feedback about learners’ understanding of the course material.
34

 

Buzz groups was first introduced and conducted by Dr. Donald 

Phillips at Michigan State University. He would divide his large 

classes into six-member clusters and ask them to discuss a certain 

problem for six minutes. It was not long until the new approach 

became known on campus as the “Phillips 66” technique. Now the use 

of buzz groups is quite popular, and varying formats and arrangements 

have been introduced to add a great deal of flexibility to this type of 

discussion teaching.
35

 

Buzz group  was also used by Clark, He used when there was 

little possiibility for movement in the room, such as in large 

auditorium with stationary seats. Two people discuss the topic  for two 

minutes. The presenter or discussion leader then calls for reports from 

each group. It was not long until the new approach became known on 

campus as the “Clark’s 22” technique. 
36
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Because, of the flexibility, buzz groups cannot be narrowly 

defined. The name certainly can be applied whenever a large assembly 

of people is divided into small groups (usually of no less than three 

and no more than eight) which for a limited time simultaneously 

discuss separate problems or various phases of a given problem. If 

possible, recorders from each of the groups report their findings to the 

reassembled large group. This technique can be effectively used as 

early as the Junior Department and increases in significance up to 

young and middle adulthood.
37

 

Buzz group is One of the popular techniques for achieving 

student participation in groups is the buzz session. In this procedure, 

classes are split into small subgroups for a brief discussion of a 

problem. Groups can be asked to come up with one hypothesis that 

they see as relevant, with one application of a principle, with an 

example of a concept, or with a solution to a problem. As the teacher 

tell the students to first introduce themselves to one another and then 

to choose a person to report for the group. Next, they are to get from 

each member of the group one idea about the problem or question 

posed. Finally, they are to come up with one idea to report to the total 

class. The teacher give the group a limited time to work, sometimes 5 
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minutes or less, occasionally 10 minutes or more, depending on the 

tasks. Peer-led discussions need not be limited to 5 or 10 minutes or 

even to the classroom.
38

 

Morever, that buzz group technique is way to get all members 

of a group to participate. Members of the grroup are devided into 

smaller cluster of four to six people and the clusters are given one or 

two questons on subject. One member of the cluster is choosen a 

record and a report the cluster’s idea to the entire group. This method 

is particularly useful in larger clases and also encourages shyer 

students to participate. 

Based on the language experts’ opinion above, it can be 

concluded that buzz groups technique is a technique of groups 

disscussion that consist of four to six students within a specific period 

of a time to respond to course-related question in order to get idea that 

the generated with the feedback and discused by whole group. Buzz 

group technique is very useful for large groups to get feedback  from a 

large member students on spesific topic in a formalised way and 

within spesific time. The procedure of this research consists of 

generating idea, solving a problem or reaching a common view point 

                                                 
38

Marilla Svinnicki and Wilbert J. MC Keachie. Teaching Tips, Strategiesw, Research Aand 

Theory For College and University Teachers, 13 Edition. ( United Stated America: 2011), 47  



 

 

 

on the topic, then followed by whole class discussions in larger groups 

to summerize the topic. 

b. Procedures of Buzz Group Technique 

In pre-teaching activities, the teacher should do some activities 

such as greet the whole class, check the students attendance list, give 

motivation, ask some questions to the students in order to make a good 

relationship among them or to create a good atmosphere in the class. 

Below are the steps of the Buzz Group Technique: 

1) Introducing the issue or problem to be discussed. 

2) Dividing the class into several groups 

3) Asking the groups to choose their own leader and recorders 

4) Giving specified time allocation at the 

5) Moving from group to group, listening and, when necessary, 

raising questions to stimulate discussion or bring the discussion 

back on track. 

6) Reconvening the group into the large group 

7) Asking the recorders to get together to summarize their findings 

into a report on the topic discussed.
39

 

From the step procedure above, it can be known that the 

procedure of buzz group technique consists of generating idea, solving 
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a problem or reaching a common view point on the topic, then 

followed by whole class disscussion in larger groups to summarize. 

c. Advantages and Disadvantages of Buzz Group Technique 

There are some advantages and disadvantages of using Buzz 

Group, such as: 

 (1) It allows everyon’s ideas to be expressed, 

 (2) Participants learn to work in real-life situations where others’ 

opinion are considered, 

 (3) It sets the groundwork to get discussion started, 

 (4) Because members are expressing opinions, it is good for dealing 

with controversial subjects. 

(5) It is easier for the teacher to cotrol the class. 

(6) This technique is economic in time, source and fee. 

However buzz group method has some disadvantage too. They are: 

(1) Effectiveness of group may be lowered by the immature behavior 

of a few. 

(2) It may not be effective for yongergroupsor groups that know each 

other too well to take each other’s opinions seriously. 

(3) It can be time consuming when dealing with very large group.
40
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(4) For the students who have high motivation, Buzz Group method is 

more effective, but for not the the students who  have low 

motivation.
41

 

C. Theoretical Framework 

Theoritical frame work is a concept in the proposal about how threory 

can be related with the factors which are identified as the important problems. 

They contains of teaching reading in this research is Buzz group technique 

and teaching reading in narrative text. Buzz group technique is a technique to 

ensure student participation in large classes. 

Theoretical framework is describes about regression of the variables 

which are arranged from any described theories. In  this research there are  

two variables that are studied regression analysis. 

The research proposal is regression research, which is explaining 

bellow: 

X :  Buzz Group Technique 

Y : Teaching Reading 
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Based on theoritical analysis above, it can be presented the theoritical 

framework. If the Buzz Group technique is bad, students’ reading will be low. 

If the Buzz Group technique  is good,  

The researcher assumes that students’ evaluation of learning at tenth 

grade of MA Darul Huda Mayak Ponorogo in Academic Year 2017/2018 is 

better while use the buzz group technique in teaching reading. 

D. Hypothesis 

Hypothesis in his research can be stated based on the theoretical 

analysis and theoritical framework. The hypothesis as follow: 

Ha       : there are significance differences of students in teaching reading of 

narrative who taught by buzz group technique 

Ho     : there are not significance of students in teaching reading  of narrative 

text who tought by buzz group technique. 

Buzz group technique is effective for teaching reading in Narrative 

Text  at the tenth grade of MA Darul Huda Mayak Tonatan Ponorogo in 

Academic Year 2017/2018. 

 

 

 

 



 

 

 

CHAPTER III 

RESEARCH METHODOLOGY 

This chapter discussed sourcesof data, subject and setting research, 

research design, research variables, instruments, and procedures of 

experimentation, scoring techniques, and method of data analysis. 

A. Research Design 

This research applies a quantitative research design. This reasearch 

employed quasi-experimental design. This design has a control group, but 

can be fully controlling variables during experiment held on. Quasi 

experimental design are similar to randomized experimental design in that 

involves manipulation of an independent variable but differ in that 

involves manipulation of an independent variable but differ in that subject 

are not randomly assigned to treatment group.
42

 There are three types of 

quasi-experimental include a quasi-experimental design: nonequevalen( 

pre-test and post test) control group design, single-group interrupted time 

series design, and control group interrupted time series design.
43

 The 

researcher used nonequivalent (pre-test and post test) control group design 

for this research. This design included a pre-test measures followed by 
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treatment ( for experiment class) and a post test for two groups ( control 

and experiment). According to John, the design of research is as bellow: 

 

 

 

Notes : 

Experiment : the class who is taught using buzz group techniques 

Control        : the class who is taught without buzz group techniques 

O1: pre test for the experimental class  

O3: pre test for the control class 

X : treatment  

O2: post test for experiment class 

O4: post test for the control class.
44

 

  The research design that used by researcher is adjusted with the 

purpose of the study. That is know the effectiveness of buzz group 

technique in teaching reading at tenth grade of MA Darul Huda Mayak 

Tonatan Ponorogo in academic year 2017/2018 by comparing students’ 
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reading who use buzz group techniques and who not use buzz group 

techniques. 

 As experimental study, there are at least two groups in this 

experiment, namely control group and experimental groups. The control 

groups is the class that is taught not using buzz group technique, and 

experimental group is that class is taught using buzz group technique.  

  In this research, the researcher applied pre-test and post-test. In 

experimental class, pre-test was applied to know the teaching  reading  

before implementing Buzz Group Technique and post-test was applied to 

know the teaching reading after the  implementation of Buzz Group 

Technique. Moreover, the procedure in the implementation of Buzz 

Group Technique as follow:  

1. Introducing the issue or problem to be discussed. 

2. Dividing the class into several groups, one groups 5-6 students 

3. Asking the groups to choose their own leader and recorders 

4. Giving specified time allocation at the 10-15 minutes 

5. Moving from group, listening and when necessary, raising questions 

to stimulate discussion or bring the discussion back track. 

6. Reconvening the group into the large group 

7. Asking the recorders to get together to summarize their findings into a 

report on the topic discussed. 



 

 

 

Beside that, in control class pre-test and post-test are used to 

measure the students’ reading which didn’t teaching by using Buzz Group 

technique but using Lecture Method. The procedure in implementation of 

Lecture Method as follow: 

1. The teacher gives the text to the students  

2. The teacher ask to students to read the text. 

3. The teacher explains about the learning material text. 

4. The teacher asks students to answer the questions based on the text 

B. Population and Sample 

1. Population 

Before conduct in observation, the researcher needs to 

determine the population. Population is defined as all member of any 

well defined class of people, event or object.
45

 From that it can be said 

that population is the research object as a target to get and collect. In 

this research, the researcher took the tenth grade students of MA Darul 

Huda Mayak Tonatan Ponorogo in academic year 2017/2018 consisted 

of 66 students.  
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2. Sample  

Sample is a portion of population.
46

 Sample is a subgroup of 

the target population that the researcher plans to study for generalizing 

about the target population.
47

 In this research, researcher applies 

random sampling at the sampling technique. Thus, random sampling 

can be applied when the researcher wants to give the same chance to 

the subject of research. 

In this study the researcher took two classes at tenth garde that 

used as a sample. One class for experiment and another on for control 

class wich have a criteria that the students have same capability. Those 

classes are tenth MIPA Econsistof  31 students and tenth MIPA H 

consist of  35 students. The respondent of this research are the students 

in the class tenth MIPA E and tenth MIPA H .It consist of 66 students. 

3. Sampling  

Sampling is the process of selecting number of individuals for 

a study in such a way that the individuals represent the larger group 

from which they were selected. Then, according to Donald Ary, say 

that sampling is An important characteristic of inferential statistics is 

the process of going from the part to the whole. They also confirm that 
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when researcher sample, researcher study the caracteristic of subset 

(called sample) selected from larger group (called the population) in 

order to understand the characteristic of population. Based on these 

opinions, it can be stated that sampling is the technique used to take 

representative sample in conducting research.
48

 

The sampling technique used in  this study is cluster random 

sampling technique. Cluster random sampling is sampling which 

groups, not individuals, are randomly selected. In this case, all 

members of selected group have similar characteristics.
49

 Based on 

this idea, cluster random sampling technique is technique to select 

groups of participants to be a sample in conducting a research that 

have similar characteristics. Then among the tenth class, the writer 

determined to take only two classes ( X-MIPA E and X-MIPA H) 

randomly as the sample in conducting the research, consisting of 66 

students. In this case, 31 students were taken from class X- MIPA E 

and  35 students from class MIPA H. Then, the writer used lottery to 

determine which class became the experiment and control classes. The 

amount of this sample was considered being representative enough to 

use as the subject in conducting this research. 
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C. Data Collection Instrument 

Instrument is an implement used for a particular purpose especially 

for dedicate or scientific work. In this research instrument to collected 

date was test. The test is constructed by the researcher based on the 

standardized procedures of making test.   

The research instrument that was used be the researcher to collect 

the data in this research was written test. The form of the test uses 

multiple choice tests which consist of twenty items. The test is devided 

into two parts;  pre-test and post-test. The pre-test is given to know the 

students’  condition before getting the treathment. Meanwhile, the post-

test is used to know whether any significant effect on students’ reading of 

narrative text by using Buzz Group technique or not. The instruments of 

data collection can show as the table below: 

    Table 3.1 

The Indicator Instruments of Data Collection 

Variable  Kind of 

Text 

Subject Indicator  Numbers 

item of 

Indicator 

Teaching 

reading 

Narrative The Tenth gradestudents 

of MA DarulHuda 

MayakTonatanPonorogo 

1.Identify the 

general 

information of the 

1, 3, 9, 

10,20 



 

 

 

in Academic Year 

2017/2018 

narrative text 

2. Find the 

specific 

information of 

narrative text 

4, 5, 6, 7, 8, 

12, 13, 14, 

15, 16, 18, 

19 

3. Find meaning 

of difficult words 

based on the text 

17 

4. 4.Find the main 

idea of the text 

2, 11 

In Scoring the students work, the reasercher using the criteria as follows: 

a. The 1 score was assigned if the students answer the test correctly. 

b. The score was assigned if the students answer the test incorrectly. 

D. Technique of Data Collection 

1. Test  

Test is a set of question or practice or other tools which is used 

to measure skill, intellegence, ability or talent individual or group. 

According to Brown, test is method of measuring person’s ability, 

knowledge or performance in agiven domain.
50

 According to Penny 

Ur, It is often conventionally assumed that tests are mostly used for 

assesment: the test give a score which is assumed to define the level of 

knowledge of the tested.
51

 The researcher conducted the test to collect 
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data. The kind of test is narrative reading questions. The test uses 

objective test in the form of multiple choice which consist of twenty 

questions. The test was given for getting the objectives data of 

students’ reading by using Buzz group technique in the class. The test 

was applied twice. Those are pre-test and post-test. Pre-test is given 

before the material was taught and the post-test is given after the 

material was taught, in last meeting of the total number of research. 

The implementation of test is aimed to measure students’ 

reading before and after  thetreathment is conducted can be measured. 

This technique is utilized as primary technique to collect the research 

data. Before administered, the validity was analyzed to find out 

whether he test is good to be used or not. The instruments are tested by 

using following criteria: 

a. Validity  

Validity is the most important consideration in developing 

and evaluating measuring instruments. Historically, validity was 

defined as the extent to which an instrument measured what it 

claimed to measure. The focus of recent views of validity is not on 

the instrument itself but on the interpretation and meaning of the 

scores derived from the instrument.
52

 The validity of test is that 
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measures what is supposed to measure. Put forward that validity 

revolves around the defensibility of inferences researchers make 

from the data collected through the use of instrument. 

To calculate it, the researcher used SPSS 16. The analyze 

used to find out the 𝑟𝑥𝑦, then, consulted with 𝑟𝑡𝑎𝑏𝑙𝑒 with 5% 

significance level for r product moment with df or db is n-r ; 37- 2 

= 35. The r index is 0,238. If the value of 𝑟𝑥𝑦 is higher than value 

of 𝑟𝑡𝑎𝑏𝑙𝑒, it indicated that the item is valid. If the value of 𝑟𝑥𝑦 is 

lower than the value of 𝑟𝑡𝑎𝑏𝑙𝑒, it indicated that the item isinvalid. 

To measure the validity of instruments of research, the 

researcher used SPSS 16.00 for windows program and put thirty 

seven respondents in class X- MIPA G. from the result of item 

instruments validity calculation could be concluded as follow: 

Based on the calculatiom of item validity of pre- test shows 

that: 

Result of Pre-test 

Table 3.2 

Nama Butirsoal n 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 



 

 

 

Afidatul  M. 

1 1 1 0 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 17 

Anugrah W. 

1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 0 1 1 0 1 16 

Avidatul C. 

1 1 1 1 0 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 17 

Basyirothasi 

1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 18 

BintiNur 

1 1 1 1 1 0 1 1 1 1 1 1 1 1 0 0 0 1 0 1 15 

Dewi R. 

1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 0 1 17 

Elisa 0 1 1 0 0 1 0 0 1 1 0 0 1 1 1 1 1 1 1 1 13 

Eva Nur 1 0 0 1 0 1 1 0 1 1 0 0 0 1 1 1 0 1 1 1 12 

Hilda M. 1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 18 

Indah N.I. 1 1 1 0 0 1 1 1 0 0 1 1 1 1 1 1 1 1 1 1 16 

Juliana M. S. 1 1 1 1 1 1 1 1 0 0 1 1 1 1 0 1 0 1 1 1 16 

LarasLado 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 17 

Lathifatun N. 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 1 17 

MaulidaHuril 1 1 1 1 1 0 1 1 1 1 1 1 0 1 0 1 0 1 1 1 16 

NalaR. 1 1 1 1 0 1 0 0 1 0 1 1 1 0 0 0 1 0 1 0 11 

Nava M. 1 1 1 0 1 1 0 1 1 0 1 1 1 1 0 1 1 1 1 1 16 

Nivin P. 1 0 0 0 0 1 1 1 0 1 1 1 0 1 0 0 1 0 1 1 11 

NurAnisa T. 1 1 1 0 0 0 1 1 0 1 1 1 0 0 0 1 1 1 1 1 13 

NurPisya H. 1 1 1 1 0 0 0 1 1 0 1 1 1 1 0 0 0 1 0 1 12 

NurRisma R. 1 1 1 0 0 0 1 0 1 1 0 0 1 0 1 1 1 1 0 1 12 

RiniNur A. 1 1 1 1 1 0 0 1 0 0 1 1 0 1 0 0 0 1 1 1 12 

Selvia 1 1 1 0 0 1 1 0 1 0 1 1 1 0 0 0 0 1 1 1 12 

Shailatul F. 1 1 1 0 1 0 1 1 0 0 1 1 0 1 0 1 1 0 1 0 12 

Shella K. 1 1 1 1 0 1 0 0 1 1 1 1 1 0 0 0 0 1 1 1 13 

Tanika H. P. 1 1 0 1 1 0 1 1 0 1 0 0 1 1 0 0 0 1 1 1 12 

Tholisa F.H. 0 1 1 1 1 1 1 1 1 1 0 0 1 1 0 0 1 0 1 0 13 

Ulfa S. 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 1 1 18 

Ulfi L. 1 1 1 1 0 1 1 1 1 1 0 0 1 1 0 1 0 1 1 1 15 

UmiKhasana 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 0 1 17 

FelichaSekar 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 18 

WahyuShinta 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 17 

YusrohWahyu 

F.R. 1 1 1 0 1 1 0 0 1 1 1 1 1 0 1 0 1 0 1 0 13 

Zahrotul H. 1 1 1 1 0 1 1 1 1 1 1 1 0 1 0 1 1 1 1 1 17 

 

 



 

 

 

 

Validity test 

Table 3.3 

  VAR

00001 

VAR

00002 

VAR

00003 

VAR

00004 

VAR

00005 

VAR

00006 

VAR

00007 

VAR

00008 

VAR

00009 

VAR

00010 

VA

R00

001 

Pearson 

Correlatio

n 

1 -.065 -.094 .072 .055 -.144 .179 .179 -.167 -.218 

Sig. (2-

tailed) 

 
.721 .602 .690 .761 .425 .319 .319 .352 .223 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

002 

Pearson 

Correlatio

n 

-.065 1 .684
**

 .072 .315 -.144 -.132 .179 .109 -.218 

Sig. (2-

tailed) 
.721 

 
.000 .690 .074 .425 .465 .319 .546 .223 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

003 

Pearson 

Correlatio

n 

-.094 .684
**

 1 -.088 .081 .007 -.193 .034 .159 -.319 

Sig. (2-

tailed) 
.602 .000 

 
.627 .656 .971 .283 .849 .376 .071 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

004 

Pearson 

Correlatio

n 

.072 .072 -.088 1 .164 .013 .070 .224 .187 -.012 

Sig. (2-

tailed) 
.690 .690 .627 

 
.362 .941 .699 .210 .298 .949 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

005 

Pearson 

Correlatio

n 

.055 .315 .081 .164 1 -.022 .188 .492
**

 -.127 -.190 



 

 

 

Sig. (2-

tailed) 
.761 .074 .656 .362 

 
.904 .294 .004 .482 .289 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

006 

Pearson 

Correlatio

n 

-.144 -.144 .007 .013 -.022 1 .052 -.121 .242 -.056 

Sig. (2-

tailed) 
.425 .425 .971 .941 .904 

 
.772 .504 .174 .755 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

007 

Pearson 

Correlatio

n 

.179 -.132 -.193 .070 .188 .052 1 .456
**

 -.181 .155 

Sig. (2-

tailed) 
.319 .465 .283 .699 .294 .772 

 
.008 .314 .391 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

008 

Pearson 

Correlatio

n 

.179 .179 .034 .224 .492
**

 -.121 .456
**

 1 -.342 -.145 

Sig. (2-

tailed) 
.319 .319 .849 .210 .004 .504 .008 

 
.051 .419 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

009 

Pearson 

Correlatio

n 

-.167 .109 .159 .187 -.127 .242 -.181 -.342 1 .101 

Sig. (2-

tailed) 
.352 .546 .376 .298 .482 .174 .314 .051 

 
.576 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

010 

Pearson 

Correlatio

n 

-.218 -.218 -.319 -.012 -.190 -.056 .155 -.145 .101 1 

Sig. (2-

tailed) 
.223 .223 .071 .949 .289 .755 .391 .419 .576 

 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

011 

Pearson 

Correlatio

n 

.490
**

 .179 .262 -.084 .340 .052 -.088 .275 -.181 
-

.445
**

 



 

 

 

Sig. (2-

tailed) 
.004 .319 .142 .642 .053 .772 .627 .122 .314 .009 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

012 

Pearson 

Correlatio

n 

.490
**

 .179 .262 -.084 .188 .052 -.088 .275 -.020 
-

.445
**

 

Sig. (2-

tailed) 
.004 .319 .142 .642 .294 .772 .627 .122 .914 .009 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

013 

Pearson 

Correlatio

n 

-.180 .359
*
 .131 .000 -.044 .200 -.210 -.210 .233 .043 

Sig. (2-

tailed) 
.317 .040 .466 1.000 .809 .264 .242 .242 .192 .811 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

014 

Pearson 

Correlatio

n 

-.144 -.144 -.210 .160 .268 .010 .225 .571
**

 -.065 -.199 

Sig. (2-

tailed) 
.425 .425 .241 .373 .132 .956 .207 .001 .718 .266 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

015 

Pearson 

Correlatio

n 

-.055 -.055 -.081 -.164 .142 .311 .115 -.188 -.008 .065 

Sig. (2-

tailed) 
.761 .761 .656 .362 .430 .078 .524 .294 .964 .721 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

016 

Pearson 

Correlatio

n 

.072 .072 .298 -.179 .035 .160 .378
*
 .224 -.087 -.012 

Sig. (2-

tailed) 
.690 .690 .092 .320 .846 .373 .030 .210 .629 .949 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

017 

Pearson 

Correlatio

n 

-.167 .109 .159 -.361
*
 .143 .396

*
 .142 .142 -.004 -.032 



 

 

 

Sig. (2-

tailed) 
.352 .546 .376 .039 .427 .022 .431 .431 .981 .858 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

018 

Pearson 

Correlatio

n 

.247 .247 .102 .208 .005 -.042 .194 .194 .089 -.021 

Sig. (2-

tailed) 
.166 .166 .572 .246 .977 .817 .279 .279 .622 .909 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

019 

Pearson 

Correlatio

n 

-.144 -.144 .007 -.281 -.167 .175 -.121 -.121 -.373
*
 .087 

Sig. (2-

tailed) 
.425 .425 .971 .114 .354 .330 .504 .504 .033 .631 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

020 

Pearson 

Correlatio

n 

.295 -.094 -.138 .105 -.109 .007 .262 .262 -.043 .057 

Sig. (2-

tailed) 
.096 .602 .444 .560 .544 .971 .142 .142 .813 .753 

N 33 33 33 33 33 33 33 33 33 33 

VA

R00

021 

Pearson 

Correlatio

n 

.194 .354
*
 .284 .180 .486

**
 .432

*
 .428

*
 .552

**
 .116 -.066 

Sig. (2-

tailed) 
.279 .043 .110 .315 .004 .012 .013 .001 .521 .717 

N 33 33 33 33 33 33 33 33 33 33 

 

 

 

 

          

  VAR

0001

2 

VAR

0001

3 

VAR

0001

4 

VAR

0001

5 

VAR

0001

6 

VAR

0001

7 

VAR

0001

8 

VAR

0001

9 

VAR

0002

0 

VAR

0002

1 

VAR00001 Pearson 

Correlation 

.490
*

*
 

-.180 -.144 -.055 .072 -.167 .247 -.144 .295 .194 

 Sig. (2-

tailed) 
.004 .317 .425 .761 .690 .352 .166 .425 .096 .279 



 

 

 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00002 Pearson 

Correlation 
.179 .359

*
 -.144 -.055 .072 .109 .247 -.144 -.094 .354

*
 

 Sig. (2-

tailed) 
.319 .040 .425 .761 .690 .546 .166 .425 .602 .043 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00003 Pearson 

Correlation 
.262 .131 -.210 -.081 .298 .159 .102 .007 -.138 .284 

 Sig. (2-

tailed) 
.142 .466 .241 .656 .092 .376 .572 .971 .444 .110 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00004 Pearson 

Correlation 
-.084 .000 .160 -.164 -.179 

-

.361
*
 

.208 -.281 .105 .180 

 Sig. (2-

tailed) 
.642 1.000 .373 .362 .320 .039 .246 .114 .560 .315 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00005 Pearson 

Correlation 
.188 -.044 .268 .142 .035 .143 .005 -.167 -.109 

.486
*

*
 

 Sig. (2-

tailed) 
.294 .809 .132 .430 .846 .427 .977 .354 .544 .004 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00006 Pearson 

Correlation 
.052 .200 .010 .311 .160 .396

*
 -.042 .175 .007 .432

*
 

 Sig. (2-

tailed) 
.772 .264 .956 .078 .373 .022 .817 .330 .971 .012 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00007 Pearson 

Correlation 
-.088 -.210 .225 .115 .378

*
 .142 .194 -.121 .262 .428

*
 

 Sig. (2-

tailed) 
.627 .242 .207 .524 .030 .431 .279 .504 .142 .013 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00008 Pearson 

Correlation 
.275 -.210 

.571
*

*
 

-.188 .224 .142 .194 -.121 .262 
.552

*

*
 

 Sig. (2-

tailed) 
.122 .242 .001 .294 .210 .431 .279 .504 .142 .001 

 N 33 33 33 33 33 33 33 33 33 33 



 

 

 

VAR00009 Pearson 

Correlation 
-.020 .233 -.065 -.008 -.087 -.004 .089 

-

.373
*
 

-.043 .116 

 Sig. (2-

tailed) 
.914 .192 .718 .964 .629 .981 .622 .033 .813 .521 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00010 Pearson 

Correlation 

-

.445
*

*
 

.043 -.199 .065 -.012 -.032 -.021 .087 .057 -.066 

 Sig. (2-

tailed) 
.009 .811 .266 .721 .949 .858 .909 .631 .753 .717 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00011 Pearson 

Correlation 

.819
*

*
 

-.210 -.121 -.037 -.084 .142 -.013 -.121 .034 .303 

 Sig. (2-

tailed) 
.000 .242 .504 .839 .642 .431 .945 .504 .849 .087 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00012 Pearson 

Correlation 
1 -.210 .052 -.188 -.084 .142 -.013 -.121 .034 .303 

 Sig. (2-

tailed) 

 
.242 .772 .294 .642 .431 .945 .504 .849 087 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00013 Pearson 

Correlation 
-.210 1 -.250 .044 -.134 -.047 .060 -.100 -.066 .081 

 Sig. (2-

tailed) 
.242 

 
.161 .809 .458 .797 .741 .580 .717 .654 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00014 Pearson 

Correlation 
.052 -.250 1 -.123 .160 -.065 .155 .010 .223 .284 

 Sig. (2-

tailed) 
.772 .161 

 
.496 .373 .718 .388 .956 .212 .110 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00015 Pearson 

Correlation 
-.188 .044 -.123 1 .223 .397

*
 .168 -.268 .109 .296 

 Sig. (2-

tailed) 
.294 .809 .496 

 
.213 .022 .351 .132 .544 .094 

 N 33 33 33 33 33 33 33 33 33 33 



 

 

 

VAR00016 Pearson 

Correlation 
-.084 -.134 .160 .223 1 .324 .383

*
 .160 .298 

.551
*

*
 

 Sig. (2-

tailed) 
.642 .458 .373 .213 

 
.066 .028 .373 .092 .001 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00017 Pearson 

Correlation 
.142 -.047 -.065 .397

*
 .324 1 -.279 -.065 -.245 .365

*
 

 Sig. (2-

tailed) 
.431 .797 .718 .022 .066 

 
.116 .718 .170 .037 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00018 Pearson 

Correlation 
-.013 .060 .155 .168 .383

*
 -.279 1 -.239 

.879
*

*
 

.500
*

*
 

 Sig. (2-

tailed) 
.945 .741 .388 .351 .028 .116 

 
.180 .000 .003 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00019 Pearson 

Correlation 
-.121 -.100 .010 -.268 .160 -.065 -.239 1 -.210 -.162 

 Sig. (2-

tailed) 
.504 .580 .956 .132 .373 .718 .180 

 
.241 .368 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00020 Pearson 

Correlation 
.034 -.066 .223 .109 .298 -.245 

.879
*

*
 

-.210 1 .401
*
 

 Sig. (2-

tailed) 
.849 .717 .212 .544 .092 .170 .000 .241 

 
.021 

 N 33 33 33 33 33 33 33 33 33 33 

VAR00021 Pearson 

Correlation 
.303 .081 .284 .296 

.551
*

*
 

.365
*
 

.500
*

*
 

-.162 .401
*
 1 

 Sig. (2-

tailed) 
.087 .654 .110 .094 .001 .037 .003 .368 .021 

 

 N 33 33 33 33 33 33 33 33 33 33 

**. Correlation is significant at the 0.01 level (2-

tailed). 

*. Correlation is significant at the 0.05 level (2-

tailed). 

 

 



 

 

 

The Result of validity Test 

Table 3.4 

Numbers of  item “ r ” calculated “r ” table Criteria 

Item 1 0, 194 0,238 Invalid 

Item 2 0, 354 0,238 Valid 

Item 3 0,284 0,238 Valid 

Item 4 0,180 0,238 Invalid 

Item 5 0, 486 0,238 Valid 

Item 6 0,432 0,238 Valid 

Item 7 0,428 0,238 Valid 

Item 8 0,552 0,238 Valid 

Item 9 0,216 0,238 Invalid 

Item 10 0,066 0,238 Invalid 

Item 11 0,303 0,238 Valid 

Item 12 0,303 0,238 Valid 

Item13 0,681 0,238 Valid 

Item 14 0,284 0,238 Valid 

Item 15 0,296 0,238 Valid 

Item 16 0,551 0,238 Valid 

Item 17 0,365 0,238 Valid 

Item 18 0,500 0,238 Valid 

Item 19 0,162 0,238 Invalid 

Item 20 0,401 0,238 Valid 

 

Based on the table above, it shows that 15 items are valid ( 1, 

3, 5, 6, 7, 8, 11, 12, 13, 14, 15, 16, 17, 18, 20 ) and 5 items are invalid 

( 2, 4, 9, 10, 19 ). 

 

b.  Reliability 

The reliability of a test refers to consistency of the test 

score. Test reability means that a test is consistent. Furthermore, he 

also explains some factors which contribute to the unreliability of a 

test as follows: (1) familiarty with the particular test form  (such as 



 

 

 

a multiple choice question); (2) fatigue; (3) emotional strain; (4) 

physical conditions of the room in which the test given; (5) healt of 

the test taker; (6) fluctuations of human memory; (7) amount of 

practice or experience by the test taker of the specific skill being 

measured; and (8) specific knowledge that has been gained outside 

of the experience being evaluated by the test. 

A test which is overly sensitive to these unprecdictable 

(and often uncontrollable) sources of error is not a reliable test. 

Test unreliability creates instrumentations bias., a source of 

internal validity in an experiment. Reliability means that scores 

from an instrument are stable and consistent.
53

 

According Donald Ary, propounds that reliability is 

concerned with how consistently we are measuring whatever we 

are measuring. Reliability refers to the stability or the  consistency 

of the test scores. Besides, having high validity, a good test should 

have high reliability too. Reliability is necessary characteristic of 

any good test; for it to be valid at all, a test must first be reliable as 

measuring instrument
54
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Creswell, Educational Research: Planning, Conducting and Evaluating Quantitative and 

Qualitative Research, 159. 
54

Ibid.,236. 



 

 

 

In this research, the reliability of the test is measured by 

comparing the obtained score with r-score product moment. The 

calculation of reliability test used SPSS 16.00 program for 

windows. Thus, if the obtained score is higher than the table r-

score, it could be said the test is reliable. The calculation of 

reliability shows as follows: 

Result of Reliability Test 

Table 3.5 

 

Case Processing Summary 

  N % 

Cases Valid 33 100.0 

Excluded
a
 0 .0 

Total 33 100.0 

a. Listwise deletion based on all 

variables in the procedure. 

 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.401 20 

 

 

The calculation result of reliability was the value of the 

students’ variable reliability the test is 0,401 reliable because the 

indexof reliability is it is higher than r table that showed 0, 325. 



 

 

 

2. Documentation  

Documentation is the technique of collecting data which is 

taken from reading such as books, newspaper, opinion, which related 

of the research.
55

 In this research documentation as supporting data 

include history of school, geographies location, vision, mision, and 

purpose of school. 

E. Technique of Data Analysis 

After collectiong data, the next step to be done by researcher is 

analyze those data. The purpose of this step is to arrange and interpret 

data, to know the effectiveness of buzz group technique in teaching 

reading. In this case, researcher counts the data to answer statement of the 

problem and try to test the hypothesis. 

Before testing the hypothesis, the data must fulfill the assumption 

in which the data must be normally distributed and homogenous. 

Therefore, normality and homogeneity test be provided. 

1. Assumption test  

a) Normality 

Nomality test is to determine whether the population data is 

normally distributed or not. The calculation of normality test is used 

                                                 
55

H. Douglas Brown, Language Assesment( SanFransisco: Longman Itd).,158. 



 

 

 

SPSS 23 version. To find out the normality of data by followed this 

steps:  

1) Open the SPSS program. 

2) Input the data to the data view by first fill the variable view 

with write down the name of the classes.  

3) Click analyze – non parametric test – sample K-S. 

4) Drag the data into test variable   

5) Click OK. 

After the process calculation, it determines by the following 

criteria:  

a. If 𝑡𝑣𝑎𝑙𝑢𝑒 was lower than 𝑡𝑡𝑎𝑏𝑙𝑒 ( 𝑡𝑣𝑎𝑙𝑢𝑒<𝑡𝑡𝑎𝑏𝑙𝑒), it means that 

Ho is accepted and Ha is rejected. 

b. If 𝑡𝑣𝑎𝑙𝑢𝑒 was higher than 𝑡𝑡𝑎𝑏𝑙𝑒(𝑡𝑣𝑎𝑙𝑢𝑒>𝑡𝑡𝑎𝑏𝑙𝑒), it meansthat 

Ho isrejected and Ha is accepted. 

Notes : 

Ho : data is normality distributed 

Ha : data is not normality distributed 

b) Homogeneity 

Homogeneity test is use to know before we compare some 

of groups. It is useful to test homogeneity of variance in compared 



 

 

 

two or more groups.
56

 To calculate the homogeneity test, the 

researcher used SPSS 23 version. The steps of calculation as 

follows:  

1) Open the SPSS program  

2) Input the data into data view by first fill the variable 

view with write down X as the score of pre-test and post-

test and Y as the kind of class. 

 3) Click analyze – compare means – one way anova 

 4) Drag X into dependent list and Y as factor list 

 5) Click options – checklist Homogeneity of variance test 

– OK. 

The criteria of determining of homogeneity test are: 

The criteria of determining of homogeneity test are: 

a. If  𝐹𝑣 𝑙𝑢 䭏 was lower than 𝐹𝑡𝑎𝑏𝑙𝑒( 𝐹𝑣𝑎𝑙𝑢𝑒<𝐹𝑡𝑎𝑏𝑙𝑒  it means 

that Ho is accepted and Ha is rejected. 

b. If 𝐹𝑣𝑎𝑙𝑢𝑒 was higher than 𝐹𝑡𝑎𝑏𝑙𝑒( 𝐹𝑣𝑎𝑙𝑢𝑒>𝐹𝑡𝑎𝑏𝑙𝑒  it means 

that Ho is rejected and Ha is accepted. 

Notes:  

Ho : data is homogeneous 
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RetnoWidyaningrum, Statistika(Yogyakarta: PustakaFelicha, 2015), 212. 



 

 

 

Ha : data is not homogeneous 

2. Hypothesis Test  

After collecting data, the researcher continue to the analyzing 

process of t-test calculation. In t-test the researcher analyze the data by 

using comparative score between experimental and control class in pre 

and post test. The result of this calculation will show whether the Buzz 

Group technique effective in teaching reading or not. The calculation 

is used SPSS. The steps of calculation as follows: 

1. Open SPSS 

2. Input data to the data view by first change the value in the 

variable  view by change the Name, Decimals, Value, and 

measure. 

3. Click Analyze- Compare Means – Independent – Sampe –T 

Test 

4. In the dialog box of Independent- Sample T Test, input the 

variable X in Test Variables and variable Y in Grouping 

variables. 

5. Click Define Groups write down 1 in the Group 1 and 2 in 

the Group 2, then click Continue – OK. 



 

 

 

After calculated, the researcher proposed the alternative 

hypothesis ( Ha) and nulhypotesis (Ho) which is described 

below :  

Ho : if 𝑡𝑡𝑒𝑠𝑡<𝑡𝑡𝑎𝑏𝑙𝑒 in signifiucant degree 5%  

Ha : if 𝑡𝑡𝑒𝑠𝑡>𝑡 𝑡𝑎𝑏𝑙𝑒 in significant degree 5% 

Meanwhile,the degree of freedom ( df ) = (N1+ N2) – 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

CHAPTER IV 

FINDING AND DISCUSSION 

A. General Finding 

1. The History of MA Darul Huda 

Madrasah Aliyah Darul Huda which was established on 29 

September 1989 with the operational license number W.n. 06.04 / 00.0352 

/ 58.14 / 1989, shelter under Yayasan Pondok Pesantren Darul Huda, is 

one of the many Madrasah Aliyah in Ponorogo District. 

Madrasah Aliyah Darul Huda as the Foundation of Pondok Pesantren 

Darul Huda where the shelter, using the method " ةعلى نهج السلفية الحديث " with 

the meaning of "المحافظة على القديم الصالح واألخذ بالجديد األصلح" which means to 

keep preserving the old method is good and take a new better. This 

method is expected in accordance with the direction of government policy 

on Curriculum Level of Education Unit (KTSP) which is character-based 

at this time. 

The headmaster of MA Darul Huda is Drs. MUDAFIR. MA Darul 

Huda has been accreditation on 30
th

 October 2010 with the status 

accreditation is B, then on 25
th

 October 2016  with the status accreditation  

is A based on SK Badan Akreditasi Nasional Sekolah/Madrasah Number: 

kw.13.4/4/PP.00.6/868/2010 
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2. The Profile of MA Darul Huda 

a. General Location 

MA Darul Huda Mayak Ponorogo is located at Ir. H. Juanda 

Gg. VI/38  Street,  Mayak village, Tonatan, Ponorogo.  

b. Vision, Mission, and Goal 

Vision  

(HablunMinallah), and Skilled in the community 

(HablunMinannas), with the following indicators: bookish: Having a 

high quality science in the mastery of Science and Technology as the 

Kholifah Fi al-ardl, Pious: Always high on the truth and away from all 

ugliness, both religious norms and community norms. 

Mission 

a. Equip Students, Science 'Amaliyah. 

b. Familiarize the Learners, charity the Ilmiyah. 

c. Inculcating Faith and Faithfulness to Allah SWT. 

d. Cultivate the attitude and religious amaliah of Islam 

e.  Optimize enrichment on religious values 

f. Delivering cadres who are ready, intelligent, self-knowledgeable 

and professional and have national insight. 

g. Implement learning and guidance in an effective, skilled, creative, 



 

 

 

so that each student can develop optimally, in accordance with the 

potential possessed, both spiritual, science and technology and 

akhlakulkarimah 

h. Fostering and cooperating with the community 

i. Encourage and help each student to recognize himself / herself and 

his potential, thereby growing and developing fully and optimally 

j. Increase awareness of environmental cleanliness 

Goal 

a. Improving the quality of moral knowledge for Islamic school 

citizens 

b. Improving the quality of scientific charity for Islamic school 

c. Improve the quality of religious attitudes and amaliah Islamic 

schoolcitizens 

d. Increasing the awareness of madrasahs towards the cleanliness and 

beauty of the Islamic school environment 

e. Improving the quality and quantity of facilities and infrastructure 

and facilities that support the improvement of academic and non 

academic achievement. 

c. The Organization Structure 

The organization structure of MA Darul Huda Mayak Tonatan 

Ponorogo as follow: 



 

 

 

1) Headmaster   : Drs. Mudhafir 

2) Committee Council          : Drs. H. FathurRozi 

3) Head of Administration  : Ahmad Sujari, AZ 

4) Deputy of Curriculum  : Umar Salim, M.Pd.I 

5) Deputy of Student  : QoribunSidiq, S.Ag 

6) Deputy of Infrastructure :  MudhirSunani 

3. Teachers and Students in MA Darul Huda 

The teachers have to act as the advisor for the students in 

developing their creativity and potential.Morever, the teachers have to 

motivator which has guided them raise their goal. 

The total of the teachers in MA Darul  Huda Mayak Ponorogo are 

128 teachers in academic year 2017/2018. They are consists of 2 PNS 

teachers and 126 non-PNS teachers. The description of the teachers in MA 

Darul Huda Mayak Ponorogo is described as follows:  

Status Total 

PNS 2 

Non-PNS 126 

Total 128 

 

Students are the important component in education. The total 

number of students is about 2.422 students in academic year 2017/2018.  

 



 

 

 

Year  
Gender Number of 

Students Male Female 

2017/2018 1059 1363 2422 

 

4. The infrastructure of MA Darul Huda 

Infrastructure is needed in an educational institution to facilitate the 

students and the teachers. It has an important role in the school because 

infrastructure will help the teaching and learning process. The table below 

is the list of infrastructure in MA Darul Huda Mayak Ponorogo: 

No. Name of Infrastructure Total Condition 

1. Headmaster’s room 1 Good 

2. Administration’s room 2 Good 

3. Teacher’s room 2 Good 

4. Classroom 73 Good 

5. Computer laboratory 2 Good 

6. Sciences laboratory 1 Good 

7. Language laboratory 1 Good 

8. Library 2 Good 

9. Cooperation (canteen) 1 Good 

10. Counseling room (BK/BP) 2 Good 

10. Hall 1 Good 

11. Toilet 90 Good 

12. Kitchen  1 Good 

13. Art and Culture room 1 Good 

14. Mosque 1 Good 



 

 

 

Moreover, the researcher conducted research in MA Darul Huda 

Mayak Tonatan Ponorogo based on the research schedule. The schedule 

as follow: 

Experimental Class Schedule 

Date Activities 

April, 8
st
 2018 Pre-Test 

April, 15
th

 2018 1
st 

treatment using Buzz Grouptechnique 

April, 18
st
 2018 2

nd  
treatment usingBuzz Group technique 

April, 22
th

 2018 Post-Test 

 

Control Class Schedule 

Date Activities 

April, 04
nd

 2018 Pre-Test 

April, 08
th

 2018 1
st 

treatment using lecturing technique 

April, 11
th

 2018 2
nd 

treatment using lecturing technique 

April, 18
th

 2018 Post-Test 

 

 

 

 

 



 

 

 

B. Specific Findings 

The population which is used in the research was the tenth grade 

students of MA Darul Huda in Academic Year 2017/2018. The researcher 

took students of  X MIPA E  as experimental class consist of  31  students and 

students of X MIPA H  as control class, which consist of 36 students. 

1. The Students’ Reading Skill Score of Experimental Class 

The table below showed the result of students’ reading achivement for 

the students who taught by using Buzz Group Technique (experimental 

class). In this table, showed  pre and post-test score. 

Table 4.1 

The Students’ Reading Skill Score of Experimental Class 

No. NAME 
SCORE 

PRE-TEST POST-TEST 

1. AhsanaMatswaya 70 90 

2. AnnisaNurShoimah 80 100 

3. AzizahIntan K.N. 80 90 

4.  Aya Sophia Kandhi 80 100 

5. EkaPuspaAnggraini 70 90 

6. ElivAgus Dina Sari 55 65 

7. Fatimah Syarifatus S. 75 95 

8. Fatimah WahyuTanjung S 70 90 

9. FatmaNurhayati 75 90 

10. Fauziah H. 75 95 

11. Guryta Linda 60 70 

12. Hilda Inayah 75 90 

13. IsnaNurHamida 80 100 

14. KholindaAnandaPutri 95 100 

15. LailatulHidayati 80 100 

16. LailatunNadhivah 75 90 

17. Mareta Stefani 65 80 

18. Nuril Mina A. 80 95 



 

 

 

19. RifaRosyida 70 90 

20. SaniaNurNafisa 60 70 

21. Santi N.M. 60 95 

22. SefiaDwi Charisma 55 70 

23. SintaAmanatunNisa 70 90 

24. SitiRodiyatul  H. 60 80 

25. SyifaulMuyasaroh 75 95 

26. UlvatulWafiroh 75 85 

27. VikiAfifahAlmualimah 85 100 

 

It can be seen that the highest pre-test score of experimental class 

was 95 while the lowest pre-test was 55. While the highest post-test score 

was 100 and the lowest post-test score was 65. 

Table 4.2 

Frequency Distribution of Pre-Test in Experimental Class 

 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 55 2 7.4 7.4 7.4 

60 4 14.8 14.8 22.2 

65 1 3.7 3.7 25.9 

70 5 18.5 18.5 44.4 

75 7 25.9 25.9 70.4 

80 6 22.2 22.2 92.6 

85 1 3.7 3.7 96.3 

95 1 3.7 3.7 100.0 

Total 27 100.0 100.0  

 

From the table above, it could be seen that the score of students reading 

was various. There were 7,4% students or 2 students got score 55, 14.48% 

students or 4 students got score 60, 3.7% students or 1 students got score 65, 



 

 

 

18.5% students or 5 students got score 70, 25.9% students or 7 students got 

score 75, 22.2% students or 6 students got score 80, 3.7% students or 1 

students got score 85 and 3.7% students or 1 students got score 95. 

Based on the table above, the histogram can be seen as follows: 

Figure 4.1 

Histogram for Pre-Test in Experimental Class 

 

 

 

From the histogram above, it is stated that M = 72.22 and SD = 9.541. To 

determine the category of the students’ reading  was good, medium or low, the 

researcher grouped score using standard as follows: 



 

 

 

a) More than M + 1.SD (72.22 + 9.541 = 81.761) is categorized into good 

b) Between M – 1.SD to 1.SDx is categorized into medium 

c) Less than M – 1.SD (72.22 – 9.541 = 62.679) is categorized into low 

Thus, it can be seen that the scores which are more than  is categorized 

81.761 into good, the score between 63-82 is categorized into medium, 

meanwhile the score which are less than 62.679 is categorized into low. That 

categorization can be seen clearly in the following:  

Table 4.3 

The Categorization of Students’ Pre-Test in Experimental Class 

No. Score Frequency Percentage Category 

1. More Than 82 2 7.4% Good 

2. Between 82 – 63 19 70.4% Medium 

3. Less Than 63 6 22.2% Low 

 Total 27 100%  

 

From the table above, it could be seen that the score of students’ reading 

who are taught by using Buzz Group technique in pre-test shows that 7.4% in 

the good category, 70.4% in the medium category and 22.2% in the low 

category. 

 

 

 



 

 

 

Table 4.4 

Frequency Distribution of Post-Test in Experimental Class 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 65 1 3.7 3.7 3.7 

70 3 11.1 11.1 14.8 

80 2 7.4 7.4 22.2 

85 1 3.7 3.7 25.9 

90 9 33.3 33.3 59.3 

95 5 18.5 18.5 77.8 

100 6 22.2 22.2 100.0 

Tot 27 100.0 100.0  

 

From the table above, it could be seen that the score of students reading 

skill was various. There were 3.7% students or 1 students got score 65, 11.1% 

students or 3 students got score 70, 7.4% students or 2 students got score 80, 

3.7% students or 1 students got score 85, 33.3% students or 9 students got 

score 90, 18.5% students or 5 students got score 95 and 22.2% students or 6 

students got score 100. 

Based on the table above, the histogram can be seen as follows: 

 

 

 

 

 

 

 



 

 

 

Figure 4.2 

Histogram for Post-Test in Experimental Class 

 
From the histogram above, it is stated that M = 89.07 and SD = 10.288. 

To determine the category of the students’ reading was good, medium or low, 

the researcher grouped score using standard as follows: 

a)    More than M + 1.SD (89.07 + 10.288 = 99.358) is categorized into good 

b)   Between M–1.SD to 1.SDx is categorized into medium 

c)    Less than M – 1.SD (89.07 - 10.288=78.782) is categorized into low 

Thus, it can be seen that the scores which are more than 99.358 is 

categorized into good, the score between 79 – 99 is categorized into medium, 

meanwhile the score which are less than 78.782 is categorized into low. That 

categorization can be seen clearly in the following: 



 

 

 

Table 4.5 

The Categorization of Students’ Post-Test in Experimental Class 

No. Score Frequency Percentage Category 

1. More Than 99 6 22.2% Good 

2. Between 99 – 79 17 63.0% Medium 

3. Less Than 79 4 14.8% Low 

 Total 27 100%  

 

From the table above, it could be seen that the score of students’ reading 

who are taught by using Buzz Group technique in post-test showed that 22.2% 

in the good category, 63.0% in the medium category and 14.8% in the low 

category. 

2. The Students’ Reading Skill Score of Control Class 

The table below shows the result of students’ reading skill achievement 

for the students who taught by using lecturing technique (control class). In this 

table showed pre-test and post-test score. 

Table 4.6 

The Students’ Reading Skill Score of Control Class 

No. NAME 

SCORE 

PRE-TEST POST-TEST 

1. A’laAwalulLayina 75 85 

2. A’linMuzakky 75 75 

3. AdiniFitriawanti 80 80 

4. AnisaMarfu’ah 70 80 

5. Annisa Salma Basmalia 70 80 

6. ArinaManasikana 80 80 

7. ArinaFiddinAlima 70 60 

8. Dewi Fatimah 70 75 



 

 

 

9. DwiNovitasari 75 75 

10. ElfitaAlifDiani 60 70 

11. ErfaMakhfianaZuhria 70 75 

12. Eva Nabilla 80 80 

13. Fatimah NurLaily 80 80 

14. FiaRiaSetyanda 85 85 

15. HaninaTalithaYumna 70 70 

16. Ida PutriRahayu 80 75 

17. KarismaMiftakhurrohmah 80 80 

18. LilisSetyawati 75 75 

19. Lisa’atulAlifFashari 80 75 

20. NajihanFahliananda 75 80 

21. NurImroatinNajacha 70 75 

22. NurhanaPutriDewi 60 55 

23. NuurWafiqHusnientySetyoningr 70 75 

24. PutriNurhasanah 55 50 

25. RivianaHekmawati 80 80 

26. SeptinaMiftahulJannah 75 70 

27. ShilviaVadlilatulAsma 85 80 

28. ShofiyMiftahRozani 90 75 

29. SifaNurHafifah 70 80 

30. Susi Susanti 65 60 

31. UswatunHasanah 65 70 

32. VetiNursania 70 90 

33. WahyuNurJannah 75 85 

34 WidyaningsihNurChasanah 70 65 

35. ZanubaQotrunadaKusumaBangsa 90 90 

36.  Miftahul ‘Ulum 50 50 

 

It can be seen that the highest pre-test score of control class was 90 

while the lowest pre-test was 50, while the highest post-test score was 90 

and the lowest post-test score was 50.The result of students’ test of control 

class can be seen clearly on the following table. It will explore about pre-

test and then the result of post-test in the control class. 

 



 

 

 

Table 4.7 

Frequency Distribution of Pre-Test in Control Class 

 

  Frequenc

y Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 50 1 2.8 2.8 2.8 

55 1 2.8 2.8 5.6 

60 2 5.6 5.6 11.1 

65 2 5.6 5.6 16.7 

70 11 30.6 30.6 47.2 

75 7 19.4 19.4 66.7 

80 8 22.2 22.2 88.9 

85 2 5.6 5.6 94.4 

90 2 5.6 5.6 100.0 

Total 36 100.0 100.0  

 

From the table above, it could be seen that the score of students 

reading was various. There were 2.8% students or 1 students got score 50, 

2.8% students or 1 students got score 55, 5.6% students or 2 student got score 

60, 30.6% students or 11 students got score 70, 19.4% students or 7 students 

got score 75, 22.2% students or 8 students got score 80, 5.6% students or 2 

student got score 85 and 5.6% students or 2 student got score 90. 

Based on the table above, the histogram can be seen as follow: 

 

 

 



 

 

 

Figure 4.3 

Histogram for Pre-Test in Control Class 

 
 

From the histogram above, it is stated that M = 73.33 and SD = 8.873. 

To determine the category of the students’ reading skill was good, medium or 

low, the researcher grouped score using standard as follows: 

a) More than M + 1.SD (73.33 +8.873=82.203) is categorized into good 

b) Between M – 1SD to 1.SDx is categorized into medium 

c) Less than M – 1.SD (73.33 – 8.873 = 64.457) is categorized into low 

Thus, it can be seen that the scores which are more than 82.203 is 

categorized into good, the score between 64 – 82 is categorized into medium, 



 

 

 

meanwhile the score which are less than 64.457 is categorized into low. That 

categorization can be seen clearly in the following: 

Table 4.8 

The Categorization of Students’ Pre-Test in Control Class 

No. Score Frequency Percentage Category 

1. More Than 82 4 11.1 % Good 

2. Between 64 – 82 28 77.8% Medium 

3. Less Than 64 4 11.1% Low 

 Total 36 100%  

 

From the table above, it could be seen that the score of students’ reading 

skill who are taught by using lecturing technique in pre-test showed that 

11.1% in the good category, 77.8% in the medium category and 11.1% in the 

low category. 

Table 4.9 

Frequency Distribution of Post-Test in Control Class 

 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 50 2 5.6 5.6 5.6 

55 1 2.8 2.8 8.3 

60 2 5.6 5.6 13.9 

65 1 2.8 2.8 16.7 

70 4 11.1 11.1 27.8 

75 10 27.8 27.8 55.6 

80 11 30.6 30.6 86.1 

85 3 8.3 8.3 94.4 

90 2 5.6 5.6 100.0 



 

 

 

 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 50 2 5.6 5.6 5.6 

55 1 2.8 2.8 8.3 

60 2 5.6 5.6 13.9 

65 1 2.8 2.8 16.7 

70 4 11.1 11.1 27.8 

75 10 27.8 27.8 55.6 

80 11 30.6 30.6 86.1 

85 3 8.3 8.3 94.4 

90 2 5.6 5.6 100.0 

Total 36 100.0 100.0  

 

From the table above, it could be seen that the score of students’ 

reading skill was various. There were 5.6% students or 2 students got score 

50, 2.8% students or 1 student got score 55, 5.6% students or 2 students got 

score 60, 2.8% students or 1 students got score 65, 11.1% students or 4 

students got score 70, 27.8% students or 10 students got score 75, 30.6% 

students or 11 students got score 80, 8.3% students or 3 students got score 85, 

and 5.6% students or 2 students got score 90. 

Based on the table above, the histogram can be seen as follows: 
 

 

 

 

 

 

 



 

 

 

Figure 4.4 

Histogram for Post-Test in Control Class 

 
From the histogram above, it is stated that M = 74.58 and SD =9.378. 

To determine the category of the students’ reading skill was good, medium or 

low, the researcher grouped scores using the standard as follows: 

a)  More than M + 1.SD (74.58 +9.378=83.958) is categorized into good 

b)  Between M – 1SD to 1.SDx is categorized into medium 

c)   Less than M – 1.SD (74.58 –9.378=65.202) is categorized into low 

Thus, it can be seen that the scores which are more than 83.958 is 

categorized into good, the score between 65 - 84is categorized into medium, 

meanwhile the score which are less than 65.202 is categorized into low. That 

categorization can be seen clearly in the following: 

 



 

 

 

Table 4.10 

The Categorization of Students’ Post-Test in Control Class 

No. Score Frequency Percentage Category 

1. More Than 84 5 13.9% Good 

2. Between  65 - 84 26 72.2% Medium 

3. Less Than 65 5 13.9% Low 

 Total 36 100%  

 

From the table above, it could be seen that the score of students’ 

reading who are not taught by using lecturing technique in post test showed 

that 13.9% in the good category, 72.2% in the medium category and 13.9% in 

the low category. 

C. Data Analysis 

This part explains about assumption test and testing hypothesis. There 

are normality test and homogeneity test in an assumption test. 

1. Assumption Test 

a. Normality Test 

Normality test is used to find out whether the data are normally 

distributed or not. In deciding the data are in normal distribution or not, 

the highest value of significant correction is consulted to Kolmogorov-

Smirnov table. If the highest value of statistic is lower than the value of 

Kolmogorov-Smirnov table for 5% level of significance, it can be 

concluded that the data are in normal distribution. On the other hand, if 



 

 

 

the highest value of statistic is higher than the Kolmogorov-Smirnov 

table for 5% level of significance, it can be concluded that the data are 

not in normal distribution. The value of Kolmogorov-Smirnov table for 

N = 27 at 5% level significance is between N= 25 and N = 30. In this 

research, the researcher decided to categorized into N = 25. So, the 

value of Kolmogorov-Smirnov table is 0.27. 

In this research, the researcher used Kolmogorov-Smirnov 

formula and the calculation by using SPSS 16.00 as follows:  

1) Experimental Class Normality Testing 

Table 4.11 

Experimental Class Normality Testing 

One-Sample Kolmogorov-Smirnov Test 

  VAR00001 

N 27 

Normal 

Parameter

s
a
 

Mean 89.0741 

Std. Deviation 10.28788 

Most 

Extreme 

Difference

s 

Absolute .277 

Positive .144 

Negative -.277 

Kolmogorov-Smirnov Z 1.437 

Asymp. Sig. (2-tailed) .032 

a. Test distribution is Normal.  

   

The calculation of normality test above was used one-sample 

Kolmogorov-Smirnov test. Table 4.11 shows that D0 was 0.032. It was 

smaller than the Dtable with the closest Kolmogorov-Smirnov critical 



 

 

 

points of 27  is 0.27. It means that the data of experimental class was 

normal. 

2) Control Class Normality Testing 

Table 4.12 

Control Class Normality Testing 

One-Sample Kolmogorov-Smirnov Test 

  Posttest 

N 36 

Normal 

Paramete

rs
a
 

Mean 74.5833 

Std. Deviation 9.73763 

Most 

Extreme 

Differen

ces 

Absolute .239 

Positive .150 

Negative -.239 

Kolmogorov-Smirnov Z 1.436 

Asymp. Sig. (2-tailed) .032 

a. Test distribution is Normal.  

   

The calculation of normality test above was used one-

sample Kolmogorov-Smirnov test. Table 4.12 shows that D0was 

0.032. It was smaller than the Dtable with the closest Kolmogorov-

Smirnov critical points of 27 is 0.27. It means that the data of 

control class was normal. 

b. Homogeneity Test 

Homogeneity test were used to decide whether a test was 

homogeneous or not. It was important because the similarity of both 

groups would influence the result of test. Moreover, homogeneity of a 



 

 

 

test was used as a requirement to calculate ttest. The calculation by using 

SPSS16.00 as follows: 

Table 4.13 

The Homogeneity of Variances 

 

    

Levene 

Statistic df1 df2 Sig. 

.449 4 21 .772 

 

Based on the table 4.15 above, the researcher concluded that the 

data is homogeneous distributed, because the value of statistic is higher 

(0.772> 0,005) 

2. Testing Hypothesis 

The researcher calculated t-test by using SPSS 16.00 program to find 

out if there was a significant difference or not. Before calculating t-test, the 

data should have normal distribution and homogeneity. Post-test of control 

class and experimental class were normally distributed and homogeneous. 

The researcher conducted t-test calculation by using SPSS 16.00 program. 

The result of the calculation as follows: 

 

 

 

 

 

 



 

 

 

Table 4.14 

The Mean Score of Experimental and Control Class 

Group Statistics 

 kelas N Mean Std. Deviation Std. Error Mean 

nilai experiment class 27 89.0741 10.28788 1.97990 

Control class 36 74.5833 9.73763 1.62294 

 

Based on the data in the table above, the result of data analysis shows 

that the mean score of students reading skill who are taught by Buzz Group 

technique (experimental class) was 89.07. It was higher than the result of 

the mean score of students’ reading skill who are taught by lecturing 

technique (control class) was 74.58. 

Table 4.15 

The Calculation of T-Test 

Independent Samples Test 

  Levene's Test 

for Equality 

of Variances t-test for Equality of Means 

  

F Sig. t Df 

Sig. (2-

tailed) 

Mean 

Difference 

Std. 

Error 

Differenc

e 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

nilai Equal 

variances 

assumed 

.159 .692 5.706 61 .000 14.40974 2.53973 9.41223 
19.5692

5 

Equal 

variances 

not 

assumed 

  

5.660 54.425 .000 14.40974 2.56007 9.35903 
19.6224

5 

 



 

 

 

From the table above, it could be seen that the value of ttest is 5.706 

and the degree of freedom was 61. The value of significance 5% of ttable of 

db = 61 is 2.00. To interpret the data above, the researcher formulates the 

test of hypothesis as follows: 

Ha = there was significant effect of Buzz Group technique in teaching 

reading 

Ho = there was no significant effect of Buzz Group technique in teaching 

reading  

The research result shows that the value of ttest = 5.706 and the value 

of ttable  with db = 61 was 2.00. It means that 5.706 > 2.00. Therefore, Ho was 

rejected and Ha was accepted. It can be concluded that there was significant 

difference between the students who are taught by using Buzz Group 

technique and the students who are taught by using lecturing technique. 

 

D. Discussion 

This research is conducted to find out the effective teaching technique, 

especially in reading. It has been discussed that Buzz Group technique is one 

of effective technique which can be applied in teaching and learning process. 

The discussion of this research explains that the use of Buzz Group  technique 

is effective in teaching reading. 

Buzz Group is  one of best techniques to be implemented at class. The 

activities during The Buzz Group technique can increase students‟ confidence 



 

 

 

and also leads the students to be more active and more interested in learning 

reading.
57

 By applying buzz group technique, student would have a funtastic 

forum for sharing ideas in reading, student learn more by themselves, teach 

other and became independent learner, and enjoy the class. 

Buzz groupstechnique as a technique to ensure student participation in 

large classes.
58

 The students can solve the problems with their partner or their 

group easily. Solving a problem or  reaching a common view point on the 

topic, then followed by whole class discussion in larger groups to summerize. 

So, the students have good relationship to the others through Buzz Group 

technique that had applied in the classroom. 
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CHAPTER V 

CLOSING 

A. Conclusion 

 Buzz Group technique is one of alternative technique that the teacher 

can use to teach reading, especially teaching narrative text for tenth grade 

students. The use of Buzz Group technique in teaching reading had helped 

both the teacher and the students as well. This technique is one of alternative 

that can help the students to participate in the class, understand about the 

material, remember what they have learned, enjoy the class and can answer 

the question. So, it makes the students’ score in reading skill especially 

narrative text is good. 

Buzz group have both advantages and disadvantages in teaching 

reading. The advantages of buzz group technique are: It allows everyone’s 

ideas to be expressed, participants learn to work in real-life situations where 

others’ opinion are considered, it sets the groundwork to get discussion 

started, because members are expressing opinions, it is good for dealing with 

controversial subjects, and they will soon discover that learning is enjoyable 

when the learner is directly involved. 

Buzz group also have disadvantages in reading skill they are: 

Effectiveness of group may be lowered by the immature behavior of a few, It 

may not be effective for yonger groups or groups that know each other too 

 

89 



 

 

 

well to take each other’s opinions seriously and it can be time consuming 

when dealing with very large group. 

  Based on the data calculation of research to the tenth grade students of 

MA Darul Huda Ponorogo in Academic Year 2017/2018, it can be seen from 

the data of students’ post-test score in the experimental class is 89.07, while 

the post-test score in control class is 74.58. It is indicated that the students 

who were taught using Buzz Group  Technique got better score than the 

students who are taught using lecturing technique. The conclusion can be seen 

from the result of statistical calculation in the previous chapter, where value of 

ttest is higher than ttable (5.706 > 2.00). From the explanation above, it can be 

concluded that Buzz Group Technique is effective in reading skill for the tenth 

grade students of MA Darul Huda Mayak Tonatan Ponorogo in Academic 

Year 2017/2018. 

B. Recommendations 

In line with the conclussion previously, here are suggestions that can 

be given to all the readers, and hopefully anyone who read this thesis can take 

the benefits. The suggestions are as follows: 

1. For the English teachers 

The researcher recommends to the English teachers that the 

English teachersshould be creative and need to know the technique  



 

 

 

inteaching and lerarning in order to make effective teaching and learning 

process. The teacher should be creative and create to make students 

become more active in classroom and easily comprehend the material 

which given, especially for students who are has lower motivation. Buzz 

Group technique can be one of some technique which is used in teaching 

reading, especially of narrative text. It is effective technique to increase 

the students’ reading score, and make them become active in learning 

reading. 

2. For the students 

  After getting material by using Buzz Group technique, the 

students hopefully can improve their ability in reading skill on the 

narrative  text. Besides that, the students should be more active and 

confident in the classroom. They should not be afraid to explore their 

creatively and imagination. Reading is not difficult when the students 

give their best effort to understand the reading materials. Buzz Group 

technique is expected to make students become active, and creagtive in 

the comprehending the text. Additionally, this strategy hopefully gives 

opportunity for the students to think aloud in every detiled paragraph to 

analyze and get the point or whole information of the text. 

 

 



 

 

 

3. For further research 

The researcher knows that this research is far for being perfect. 

The researcher hopes this research will add knowledge and inspirations 

for the other researchers to conduct the research in similar technique 

especially using Buzz Group in the different skill, such as listening, 

speaking or writing skills. 
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