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ABSTRACT

PUSPITASARI, YULI. Error Analysis on Students’ Pronunciation Produced by
Students Fourth Semester of English Education Department of IAIN Ponorogo.
Thesis, English Education Department, Education and Teacher Training
Faculty, State Institute of Islamic Studies of Ponorogo. Advisor Winantu
Kurnianingtyas S A, S. S., M.Hum.
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Communication can run effectively if the participants can catch the idea. That
condition can be affected by producing correct pronunciation. In fact, the participants
frequently are producing error in pronunciation. As the consequently,
misunderstanding and misinterpreting between the participants occur in conversation
or communication. In pronunciation, there are consonants, vowels, triphthong and
triphthong. Because of it, the researcher conducts this research based on this concept
in English Education Department of IAIN Ponorogo Academic Year 2017/2018.

The objectives of this research are to find out the kinds of error on English
pronunciation and to analyze the cause of errors on English pronunciation produced
by the fourth semesterof English education Department.

This research applied qualitative approach and used descriptive research
design. The subject of this research was TIl. B class which had 22 videos. The
researcher gained the data from documentation and also interview. To analyze it, the
researcher compared what the students actually said with what students ought to have
said. Then, the researcher transcribed students™ word into phonetics and analyzed it
into omission if there was an absence of an item, addition if there was a presence of
an item, misfomation if the students used the wrong form and misordering if the
students put an itemincorrectly.

The result of the analysis showed that pronunciation error occurred in
consonants, vowels, diphthongs, and triphthongs. In consonant, there were four errors
such as omission (32,52%), addition(12,80%), misformation (53,97%) and
misordering (0,69%). In vowel, there were four types of error also such as omission
(21,29%), addition (5,55%), misformation (71,91%) and misordering (1,23%). In
diphthong, there was only one error such as misformation (100%) and in triphthong,
there was only one error also such as misformation (100%). There were two causes
of error that made the students pronounced the word incorrectly, they were
interlingual transfer or negative influence of students™ mother tongue and intralingual
transfer or he incorrect rules that the students used.

It can be concluded that the students have made pronunciation errors within
their videos; four types for consonants and vowels, they are omission, addition,
misformation, misordering and one type for diphthong and triphthong, that is
misformation. There are two causes of those errors, they were interlingual and
intralingual transfer. It is important for the students to improve their ability in
pronunciation skill by listening native speaker and practice their pronunciation more.
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CHAPTER |

INTRODUCTION

A. Background of the Study

In teaching and learning process, having clear pronunciation on
speaking is needed and very crucial. It makes communication run
smoothly among teacher and students while doing interaction in the class.
Pronunciation itself can be produced by human being through their speech
organs which have different place or particular position in every sound.

Pronouncing or saying something in English is important to make
speaker and listener can catch idea or message that is expressed by other
opponent while doing communication. If one of them produces an
unacceptable  pronunciation, it affects misunderstanding and
misinterpreting between the participants.

Having great pronunciation in speaking skill is important because
speaking especially pronunciation is important and it may cause
misunderstanding in interaction context because of pronunciation errors.*

Indeed, Gilakjani stated that pronunciation can be one of the most

difficult parts for a language learner to master.? He added a statement that

! Jodih Rusmajadi, Terampil Berbahasa Inggris (Jakarta : Indeks, 2010), page 120.
?Abbas Pourhossein Gilakjani,“Why is Pronunciation So Difficult to Learn?,” English
Language Teaching, 3 (September, 2011), page 81.



it must be viewed not only as more than correct production of
individualsounds but also as a crucial and integral part of communication.

In fact, many students make errors to pronounce words in English.
Errors are part of students  interlanguage that is the version of the
language which a learner has at any one stage of development, and which
is continually reshaped as he or she aims towards full mastery.® From the
errors that the students make, absolutely they will find out how to correct
it in order to produce the sound in a correct way. Of course, the
development can be reached through the feedback or correction from the
teacher or someone who is highly competent in pronunciation.

Based on the researcher’s observation by watching students” video, it
showed that many students of the fourth semester produced the sound
imperfectly. Many kinds of error they produced in consonant, vowel,
diphthong and triphthong.

According to interview that the researcher done to the lecture of
speaking class, the lecture said that there were many students in the fourth
semester of English Education Department who were still influenced by
their mother tongue and the lectured said that TI. B class was one of them

which has low skill on English pronunciation.*

%Jeremy Harmer,The Practice of English Language Teaching (Cambridge: Longman,), page
100.
* An interview with Mr. Dedi Hasnawan on 9™ January 2018 in IAIN Ponorogo.



An example of error pronunciation happened within the video when a
student pronounced “energies” with / enargi/. First, from this example, she
said the word incorrectly. Adding —es in the last word in “energies” means
plural form, but the student said it without giving /s/ sound. So, she
changed the word into singular form. Exactly, this included omission
because there was an absence of an item within the word. Second, the
student pronounced /r/ sound within the word, but actually it did not exist
there. This included addition type of error, when there was a presence of
an item, /r/ sound. The last was error on /g/ sound. The correct phonetic
transcription of “energies” was /" enadz1s/. So that, there was no /g/ sound
there. The student replaced /d3/ with that. It means that the students used
the wrong item within the word and it includes misformation type of error.

The causes of error that happened there are interlingual transfer where
the student are influenced with the mother tongue and also intralingual
transfer where there was an incorrect rule within the statement that the
students produced.

The next example is pronouncing “motivation” with /motr fesn/.
Actually, the correct phonetic transcription of it was /mouti’verfn/. The
first error was in replacing diphthongs /ov/ with a vowel /o/ and /e1/ with a
vowel /e/. Then the second one was replacing /f/ sound with /s/ sound.

From these errors above, they were included misformation type of



error.The cause of error happen in this word was interlingual transfer
where student was influenced with his or her mother tongue.

According to Tricia Hedge, a view of language learning as a creative
construction process comes the view that errors are an inevitable and
positive part of process. Errors are now seen as reflections of a learner’s
stages of interlanguage development.”

In this case, having great pronunciation is the key for students. They
should pronounce the words correctly in order to make the listener
understand what he/she means. But, as a student who was not a native
speaker, she or he had ever made an error to produce the words in her or
his speaking.

Pronunciation errors that the students make when they are learning are
natural and error is a part of learning. It means that the students will learn
or study more to solve it by learning again and again.

Great attention to accurate pronunciation was stressed from the very
beginning stages of language learning, since it was assumed that if
students made errors these would quickly become a permanent part of the

learner’s speech.®

® Tricia Hedge, Teaching and Learning in the Language Classroom (Oxford: Oxford University
Press, 2000), page 15.
® Jack C. Richard, Communicative Language Teaching Today (Cambridge), page 6.



Based on the explanation above, the researcher realizes that
pronunciation is important for the students to be good speaker in order to
avoid misunderstanding while doing interaction. So that, the researcher
would like to analyze the pronunciation in vowel, consonant, diphthong
and triphthong consisted within the video produced by the fourth semester

of English Education Department of IAIN Ponorogo.

. Research Focus
This research focuses on the pronunciation within the video produced
by TIL.B Class the fourth semester of English Education Department of

IAIN Ponorogo in Academic Year 2017/2018.

. Statements of the Problem
Here are some research problems or problem formulations formulated
by the researcher as follows:
1. What kinds of error on English pronunciation produced by the fourth
semester?
2. What are the causes of errors on English pronunciation produced by

the fourth semester?



D. Objectives of the Study
The objectives of this research are:
1. To find out the kinds of error on English pronunciation produced by
the fourth semester.
2. To analyze the cause of errors on English pronunciation produced by

the fourth semester.

E. Significances of the Study
1. Theoretical Significant
This study is expected to add the knowledge about pronunciation
errors and hopefully can improve the students ability in speaking.
This study can be used as reference to others who are interest in
learning process especially on pronunciation and especially mastering
speaking subject matter in English department. This study is like a
bridge for the students to pronounce the correct way.
2. Practical Significant
In teaching and learning English, this study is expected to improve
teaching and learning process. For the students, this research is
expected to motivate and interest them in order pronounce well than
before and hopefully they can apply the correct by practice more and

more. This research also can be one of the sources for who wants to



look for some information of common errors related with

pronunciation and mastering speaking.

F. Organization of the Thesis

The thesis is divided into six chapters. They are introduction, review
of related literature and previous research findings, research methodology,
finding, discussion, and closing.

The first chapter is introduction. It tells about background of the study,
research focus, statements of the problem, objectives of the study,
significances of study, and organization of the thesis.

Then, review of related literature and previous research findings is in
the next chapter. It consists of review of related literature which covers
mistake and error, types of error, error analysis, pronunciation,
pronunciation aspects, sources of error and previous research finding
about pronunciation error.

The third chapter is research methodology. This chapter includes
research method which consists of research design, research role, research
setting, data source, technique of data collection, technique of data
analysis, checking data validity and research procedures.

The fourth chapter is finding. In this chapter, the researcher shows data
finding about kinds of pronunciation error which will be categorized from

pronunciation aspects like consonants, vowel, diphthong and triphthong.



Then, the researcher also shows data finding about causes of error which
is done by the students.

The fifth chapter is discussion. It contains data analyzing of
pronunciation error encompasses types and causes of error produced by
the fourth semester of English education department of IAIN Ponorogo.

The last chapter is closing which consists of conclusion and also

recommendation.



CHAPTER I
REVIEW OF RELATED LITERATURE

AND PREVIOUS RESEARCH FINDINGS

In this chapter, the researcher gives explanation related to pronunciation error.
There are two parts in this section, they are review of related literature and previous

research findings.

A. Review of Related Literature
1. Mistake and Error

It is important to make a distinction between mistakes and errors because
these are different phenomena according to Brown. First is a mistake, either a
random guess or a “slip” in that it is a failure to utilize a known system
correctly. Mistakes must be carefully distinguished from errors of a second
language learner, idiosyncrasies in the language of the learner that are direct
manifestation of a system within which a learner is operating at the time.’

Mistakes reflect to something which was correctable by the learner.
Second is an error, a noticeable deviation from the adult grammar of a
native speaker, reflects the competence of the learner.® According to James in

Brown, an error cannot be self-corrected, while mistakes can be self-corrected

7 Brown H. D, Principles of Language learning and Teaching 4™ Edition (New York:
Longman, 2000), 217.
®Ibid., 217.
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if the deviation id pointed out to the speaker.’ In short statement, error means
incorrect forms that the learners produce.

Rod Ellis also distinguishes between mistake and error. Mistakes reflect
occasional lapses in performance; they occur because, in a particular instance,
the learner is unable to perform what he or she knows. Then, errors reflect
gaps in a learner's knowledge; they occur because the learner does not know
what is correct.® From Ellis statement, it can be underlined that something
false that someone made because of his or her unknown was defined as error
and mistake is someone’'s knowledge about something but he or she was

unable to perform it.

Phonological Error

As the term suggests, phonological errors pertain to errors in
pronunciation. Phonological knowledge involves knowing what happens to
words in fast or slow speech as opposed to more carefully articulated
speech.™ Related to articulation or the way the learner speaks is important to
avoid misunderstanding in communication context.

The articulatory or articulation contains phonological information which is

maintained by articulating the phonological information of a sound.'? Error

*BrownH. D, Principles of Language learning and Teaching 4™ Edition, 217.

19 Rod Ellis, Second Language Acquisition (new York: Oxford University Press, 1997), 17.

1 Susan M. Gass and Selinker, Second Language Acquisition (New York: Routledge, 2008), 8.
12gysan M. Gass and Selinker, Second Language Acquisition, 250.
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may appear to someone who did not have complete or many informations or
ability related how to be a good speaker.

Pronunciation teaching not only makes students aware of different sound
and sound features, but <can also improve their speaking
immeasurably. *Speaking itself encompasses focusing on sound and manner
of articulation, place of a particular sound like showing the place in producing
sound should be stressed-all. These things give learner extra information
about English pronunciation and help learners to achieve the goal in
improvingtheir pronunciation.

Correction of students' phonological errors at an advanced level and
particularly with mature learners may risk affront to personal dignity and
perhaps even to cultural and national identity. Few would expect students to
be able to achieve a native speaker sound system in their second language.
However, a communication breakdown can occur if a phonological error is
serious enough to affect intelligibility. The appropriate corrective treatment is
important in indicating the speaker's error, as by implicit suggestion from the
listener.** Teacher did not need to pressure learner in all the time. Teacher
should understand that error is a part of learning and the stage of a

development in mastering language.

3Jeremy Harmer, The Practice of English Language Teaching Third Edition (United Kingdom:
Longman, 2001), 183.

¥ Nancy Lee, “Notions of “Error” and Appropriate Corrective Treatment”,( Hongkong Papers
in Linguistics and Language Teaching, No 13: 1990), 59-61.
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Errors are a natural part of learning a language and can work as an insight
into the tools and the process used to learn a language. One of the most
important findings of error analysis is that most errors occur by learners
drawing incorrect conclusions about the rules of the L2, which can even be
related to phonological errors. However, language learning is developmental
by nature and happens in stages largely as an implicit process implying that
conclusions are not possible. Most importantly, errors analyzed through
contrastive analysis as well as error analysis can be assessed in relation to

what degree they affect communication.*

3. Types of Error in Pronunciation
Here are types of error based on language category according to Heidi C.
Dulay:
a. Omission
Omission errors are characterized by the absence of an item that must
appear in a well-formed utterance.'® Here the example of omission is when
a student pronounced ‘liters’ with /litar/ in her statements “drink two liter
of water”. ‘Liter’ word absolutely false. It should show the plural form but

she pronounced it in the singular form. The correct phonetic transcription

>Sofi Centerman “Common L2 Pronunciation Errors,” (Dissertation, Swedish, 2011), page 17.
®Heidi C. Dulay, Language Two (Oxford: Oxford University Press, 1982), 154.
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of it was /lita(r)s/. This student actually should produce /s/ sound in the end

of the word, but she omitted it.

b. Addition

Addition errors are opposite of omissions. They are characterized by
the presence of an item which must not appear in a well-formed utterance.
Addition errors usually occur in the later stages of second language
acquisition, when the learner has already acquired some target language
rules. In fact, addition errors result from the all-too-faithful use of certain
rules.'” The example of this error is pronouncing ‘often’. The correct
phonetic transcription of it was/pfn/ but in fact she added /t/ sound in the

middle of the word like /oftn/.

c. Misformation
Misformation errors are characterized by the use of the wrong form of
an item. While in omission errors the item is not supplied at all, in
misformation errors the learner supplies something, although it is
incorrect.®Here the example of misformation error. A student pronounced
‘something’ with /"samtin/.The pronunciation of it word is absolutely false.

The correct phonetic transcription of it was /*’samein/. This student actually

" Heidi C. Dulay, Language Two, 156.
®1bid, 158.
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should produce /e/ sound in the middle of the word, but she supplies the

wrong item within the word.

d. Misordering

Misordering errors are characterized by the incorrect placement of an
item in an utterance. In other words, the elements presented are correct but
wrongly sequenced. Misordering errors occur systematically for both
second language and first language learners in constructions that have
already been acquired.’*The example of misordering error is pronouncing
‘ask’. The correct phonetic transcription of it was/a:sk/ but in fact this
student pronounced /a:ks/ sound. the incorrect placement happens where

the student putting /k/ sound in the middle and /s/ sound in the last.

4. Pronunciation Aspects
a. English Consonant
Consonants are performed by interrupting, restricting or diverting the
airflow in a variety of ways.?’ There are 24 consonants based on Gerald Kelly;

Ipl, Ibl, fend, wl (bi-labial), /t/, /d/, Isl, /21, Int, I/, (alveolar), I/, g/, In/ (velar),

¥ Heidi C. Dulay, Language Two, 162.
0 Gerald Kelly, How to Teach Pronunciation (United Kingdom: Longman, 2000), 47
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Ifl, IVl (labio-dental), /e/, /8/ (dental), /1, /3/,/tfl, /d3/, Ir/(post alveolar), /h/

(glottal), and /j/ (palatal).?

b. English Vowel

Vowels are articulated when a voiced airstream is shaped using the
tongue and the lips to modify the overall shape of the mouth.?’Roach stated
that the most common view is that vowels are sounds in which there is no
obstruction to the flow of air as it passes from the larynx to the lips.®

English has a large number of vowel sounds. The first one to be
examined are short vowels. The symbols for these vowels are /1/, /&/, Ial, Ivl,
and /u/. The second one is long vowels. These long vowels are the vowels
which tend to be longer than the short vowels in similar context. There are

five long vowels; /i:/, Iu:/, la:/, />:/ and /3:/.2*

c. English Diphthong
Diphthongs can be made by beginning at any one vowel and going in
one direction of any other, so that the number of possible diphthongs is very

large.?

Ipid., 2.

*Gerald Kelly, How to Teach Pronunciation,29.

Peter Roach, English Phonetics and Phonology (United Kingdom; Cambridge University
Press), 10.

*Ibid., 14-18.

® Novaliana and Fiber Yun, “An Analysis of Pronunciation Errors Made by the Fourth
Semester Students of English Education Study Program at Unika,” (Medan: JSP, 2016), 48.
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A sound which consists of a movement or glide from on vowel to another
was called as diphthong. The most important thing to remember all about the
diphthong is that the first part is much longer and stronger than the second
part; like in the most of the diphthong /ar/ “eyes”, consists of /a/ vowel, and
only in about the last of the diphthong does the glide to /1/ become noticeable.
As a glide to /1/ happens, the loudness of the sound decreases. As the result,
the /1/ part is shorter and quieter. Foreign learners must, therefore, always
remember that the last part of English diphthong must not be made too
strongly.?®

According to Roach, the total number of diphthong is eight. They are
divided into two types; centering and closing.

. The centering diphthong

It glides toward the /o/ vowel, as the symbols indicate. There are three

diphthongs ending in /o/, they are /1o/, /eal, and /val.?’
. The closing diphthong

The closing diphthongs have the characteristic that they all end with a

glide towards a closer vowel. Because the second part of the diphthong is

weak, they often do not reach a position that could be called close. The

important thing is that a glide from a relatively more open towards a relatively

*®Peter Roach, English Phonetics and Phonology, 20.
“Ibid., 20-21.
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closer vowel is produced. There are three closing diphthongs ending in /1/,
they are /e/, /ai/ , and /o1/.?®

There are two closing diphthongs ending in /u/. Two diphthongs glide
towards /u/, so that as the tongue moves closer to the roof of the mouth there
is at the same time a rounding movement of the lips. There are two closing

diphthong in this parts, they are /ou/ and /av/.*°

English Triphthong

The most complex English sounds of vowel type are the triphthongs.
They can be rather difficult to pronounce, and very difficult to recognize. A
triphthong is a glide from one vowel to another and then to the third, all
produced rapidly and without interruption. For example, a careful
pronunciation of the word ‘hour’ begins with a vowel quality similar to a:,
goes to a glide towards the back close rounded area (for which we use the
symbol v), then ends with a mid-central vowel (schwa, o). We use the
symbols avo to represent the way we pronounce it, but this is not always an
accurate representation of the pronunciation. The triphthong can be looked on
as being composed of the five closing diphthongs are ers, ais, o019, sus, and

309.30

®1bid., 21-22.
“lbid., 22.
*%Peter Roach, English Phonetics and Phonology , 23.
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5. Sources of Error

The goals as English pronunciation should be more realistically
focused on clear, comprehensible pronunciation. At the beginning levels, the
teacher or native speaker wants learners to surpass that there should beneath
which pronunciation detracts from their ability to communicate. At the
advance learners, pronunciation goals can focus on elements that enhance
communication: intonation features that go beyond basic patterns, voice
quality, phonetic distinction between registers, and other refinements that are
far more important in the overall stream of clear communication than rolling
the English /r/ or getting a vowel to perfectly imitate a “native speaker”.®!

One of the common difficulties in understanding the linguist system of both
first and second language learners is the fact that such systems cannot be directly
observed. They must be inferred by means of analyzing production and
comprehension data.

In Error Analysis although interference from the mother tongue is acknow
ledged as a source of errors, it is by no means considered to be the only source. In

the field of error analysis, many other sources of errors have been identified

which extend beyond the scope of interlingual errors.*?

3'H. Douglas Brown,Teaching by Principles; An Interactive Approach of Language Pedagogy
(New York; Addision Wesley Longman, 2001), 284-285.

%2Ebrahim Shekhzadeh, “An Account of Sources of Errors in Language Learners’
Interlanguage,”Literature and Linguistics, Vol 26 (2011) Iran, 160.
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Additionally, Brown classifies sources of error into four, 1) interlingual
transfer, that is the negative influence of the mother tongue of learner, 2)
intralingual transfer, which is the negative transfer of items within the target
language. In order words, the incorrect generalization of rules within the target
language; 3) context of learning, which overlaps both types of transfer, for
example, the classroom with its teacher and its materials in the case of school
learning or the social situation in the case of untutored second language learning.
In a classroom context the teacher or the textbook can lead the learner to make
wrong generalization about the language; 4) communication strategies. It is
obvious that communication strategy is the conscious employment of verbal
mechanisms for communicating an idea when linguistic forms are not available to

the learner for some reasons.*

B. PREVIOUS RESEARCH FINDINGS

The first previous study related to this research is journal written by lvana
Okta Riyani and Johannes Ananto Prayogo. This research was conducted to find
out the pronunciation errors made by Indonesian singers in singing English songs.
The researcher counted that there are 506 pronunciation errors out of the 2,569
words made by the Indonesian singers. It was revealed that there were three kinds

of pronunciation errors. It was found that there were 226 errors in consonant

%Sunardi Hasyim, “Error Analysis in the Teaching of English,” Kita, Vol 4 (June, 2002), 45.
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pronunciation made by the singers (44.66%). It was also found that there were
186 vowel errors (36.76%), and the last were 94 diphthong errors (18.58%).3*

The second previous study related to this research is thesis which made by
Dona Caesar Febriani on 2017, with the title “Analysis of Students™ Error on
English Vowel Pronunciation of the Eleventh Grade of SMAN 1 Jetis Ponorogo”.
This research has three aims, they are to know the types of error, the dominant
type of error and the reasons of error that the students made. The result of this
research shows that the students made amounts 548 errors in pronunciation.
43,61% were omission error, 20,62% were addition kinds of error, and the last
was substitution amount 35,77%. From the result above, it showed that the
dominant type of error was omission and the reasons of those errors were low
practice, low ability of the teacher and low motivation of the students.*

The similarity between this research and two researches above is focusing
in pronunciation area. Then, the difference between this research and Riyani and
Prayogo's research is from the data that we use. They use recorded material of life
performance of Indonesian singer, while the researcher uses video produced by
the students fourth semester of English education department.

The next difference existed in this research from Febriani is in

pronunciation aspect and also the types of error analysis. She focused on vowel

% Ivana Okta Riyani, “An Analysis of Pronunciation Errors made by Indonesian Singers in
Malang in Singing English Songs,” State University of Malang, (2013), 1.

% Dona Caesar Febriani, “Analysis of Students’ Error on English Vowel Pronunciation of the
Eleventh Grade of SMAN 1 Jetis Ponorogo,” 126.



21

only, but in this research, the researcher focuses on vowel, consonant, diphthong
and also triphthong. The types of error that she used was categorized into three
types, they are omission, addition and substitution while in this research, the
researcher uses four categorizes of types of error, they are omission, addition,

misformation and the last is misordering.



CHAPTER 111

RESEARCH METHODOLOGY

In this chapter, the researcher gives description about research methodology
which encompasses research design, researcher role, research setting, data source,
technique of data collection, technique of analyzing data, checking of data validity,

and research procedures.

A. Research Design

The researcher used qualitative research study. It was needed to explore
phenomenon from the perspective of distance education students.*® The data of
qualitative research design usually consisted of words or explanations, not
statistical or numeral data. So, qualitative study was appropriate with this
analysis of pronunciation error.

To find out the answers of the statements of the problem, the researcher used
descriptive research. The major purpose of descriptive research was description
of the state case or event as it existed at present. Descriptive research intended to
describe or explain something systematic, factual and accurate related to the
certain population that the researcher took.*’

The purpose of this research design was strengthened by Lawrence,a

researcher begun with a well-defined and conducted a study todescribe it

*® John W. Creswell, Educational Research (Boston: Phoenix Color Corp: 2012), 16.
37 C. R. Kothari, Research Methodology (New Delhi: New Age International, 2004), 2.

22
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accuratelydetailed descriptionof the subjects.®® Related to the focus that the
researcher took, the aim of this research was to describe the pronunciation error

into detail such as types of error and source of error.

B. Researcher Role

In qualitative studies, the human investigator is the primary instrument for
gathering and analyzing of data. Human here means the researcher. The
researcher talks to interviewee, reads their documents and written records, and
records this information in field notes and journals. Qualitative inquiry relies on
fieldwork methods (interviewing, observation, and document analysis) as the
principal means of collecting data, avoiding the use of paper-and-pencil tests,
checklists, mechanical instruments, and highly structured observational
protocols.®® Based on the explanation above, the researcher in this researchtook

the position as position as the actor and also data collector.

C. Research Setting
The researcher conducted this research in English Education Department of
IAIN Ponorogo Academic Year 2017/2018. The researcher chose this location

based on these reasons:

%8 W. Laurence Neuman, The Basics of Social Research (United States of America: Pearson
Education, 2007), 16.

*Donald Ary, Lucy Cheser Jacobs and Chris Sorensen, Introduction to Research in Education
(Canada: Wadsworth, 2006), page 424.
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IAIN Ponorogo was researchable. It enabled the researcher to conduct
research effectively.

The fourth semester of English Education Department of IAIN Ponorogo
Academic Year 2017/2018 was an appropriate level or semester where the
students had given the material about speaking and phonology class from the
lecturer.

To take the sample of this research, the researcher used purposive sampling.
The reason of choosing this kind of technique was related to certain
consideration. TI.B Class of English education department of IAIN Ponorogo
Academic Year 2017/2018 was reputed as a class which was appropriate with
this kind of research. The students of TI. B Class could be categorized as a
class which had low skill on pronunciation like they were still influenced by
their mother tongue.* So, hopefully this research could improve their ability

to speak English better than before.

“An interview with Mr. Dedi Hasnawan on 9" January 2018 in IAIN Ponorogo.
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D. Data Source
The researcher explained the data source that was used while conducting the
research. The data resources in this research were:
1. The primary source

Primary source of data have been described as those items that are
original to the problem under study.* From the statement above, primary
source is the main source that is used by the researcher in conducting
research. Related to pronunciation error, the researcher gains data from
speaking class lectured by Mr. Dedi Hasnawan where the students
pronouncedmany words consist of English pronunciation produced by the
fourth semester of English Education Department of IAIN Ponorogo
Academic Year 2017/2018.

Students™ pronunciation within the video would be transcript by the
researcher in order to be able in analyzing the types of error produced by the
fourth semester of English Education Department of IAIN Ponorogo
Academic Year 2017/2018.

2. The secondary source

Secondary sources are those that do not bear a direct physical
relationship to the event being studied. They are made up of data that cannot
be described as original. A secondary source would thus be one in which the

person describing the event was not actually present but who obtained

* Louis Cohen, Research Methods in Education 6™ Edition (New York: Routledge, 2007), 193.
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descriptions from another person or source.** From the statements above,
secondary source is a source that is not the main or fundamental base. It can
be theories within books, articles, previous researches and so on. In this
research, the researcher uses previous research and book consists of theories

related to pronunciation error absolutely.

E. Technique of Data Collection

For solving the problem, the researcher needs technique to collect data.
1. Documentation
Qualitative researchers might use written documents or other artifacts to
gain an understanding of the phenomenon under study. The term
documentshere referred to a wide range of written, physical, and visual
materials, including what other authors may term artifacts.**The researcher

can gain the data videos from the lecturer of speaking class.

2. Interview

The research interview has been defined as ‘a two-person conversation
initiated by the interviewer for the specific purpose of obtaining research-
relevant information, and on content specified by research objectives of
systematic description, prediction, or explanation’ (Cannell and Kahn). It

involved the gathering of data through direct verbal interaction between

442.

*2|_ouis Cohen, Research Methods in Education, 194.
*® Donald Ary, Lucy Cheser Jacobs and Chris Sorensen, Introduction to Research in Education,
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individuals. In this sense it differed from the questionnaire where the
respondent was required to record in some way her responses to set
questions. As the interview have some things.** Related to this researcher,
interview was done to gain the information about pronunciation ability of the
students in the class, how they use English in doing activity or interaction,
and what the problem that the students face in mastering speaking class

lectured by Mr. Dedi Hasnawan.

F. Technique of Analyzing Data

The fact that learners made errors, and that these errors could be observed,
analyzed, and classified to reveal something of the system operating within the
learner, led to a surge of study of learners" error, called error analysis.*

The lack of simple correspondence between the spelling system and
pronunciation system in English tend to cause problems for learners in that it
could lead them to initially or repeatedly misspell words and mispronounce
them.**The researcher searched and arranged the data systematically from
documentation and interview to be understood easily and could be informed to
other students or people. Analyzing data was done by organizing, describing the

findings into some unit.

*Louis Cohen, Lawrence Manion and Keith Morrison, Research Methods in Education, 269.
*Brown H. D, Brown H. D, Principles of Language learning and Teaching 4™ Edition, 218.
**Gerald Kelly, How to Teach Pronunciation, 124.
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Identify or detect students™ error by comparing what the students actually
said with what students ought to have said to express what students intended to
express. In students” words, the researcher compared students” erroneous
utterance with what a native speaker would have said to express that meaning.
The researcher identified errors by comparing original utterances with what called
reconstructed utterances, that was, correct utterances having meaning intended by
the learner. Error analysis in this respect was like contrastive analysis.*’

Analysis data technique in qualitative research followed the concept of
Miles & Huberman. It was done interactively and continuously while doing
research procedures.

This analysis has three main steps, they were:

1. Data Reduction
The data reduction referred to the process of selecting, focusing,
simplifying, abstracting and transforming the data that appears in
transcription. In this section, the researcher took the words where errors were
produced by the students within the video. The researcher would like to

identify the errors of the students, and then classify the error based on the

*"'S. P. Corder, Error Analysis and Interlanguage (Oxford: Oxford University Press, 1981),
page 37
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types of error.**Data reduction occurred throughout the analysiscontinually. It
was not something separate from the analysis; it was part of the analysis.*°
a. Selecting data
Here, selecting data means that researcher selected or chose the data
would be analyzed. In this research, the researcher had selected data
from video produced by the students fourth semester of English
education department, Tl B Class.
b. Focusing data
In this process, the researcher took attentions the video carefully. In
the video, there were many aspects to be researched such as
morphology, phonological, lexical, syntactical, gesture, eye contact
and so on. From those aspects above the researcher had chosen the
research focused on phonological aspect.
c. Simplifying data
After focusing data on phonological aspect, there were correct
pronunciation and also incorrect pronunciation. The researcher
simplified it into pronunciation error only.
d. Abstracting data
In this process, the researcher abstracted data of pronunciation into

vowel, consonants, diphthong, and also triphthong.

* Matthew B. Miles and A. Michael Huberman, Qualitative Data Analysis (London: Saga
Publication, 1994), page 10.
“Ibid., 11.
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e. Transforming data
Here, the researcher transforming or converting errors from spoken

into written form.

2. Data Display

Data display was displaying or presenting the data. Generally, a display was
an organized, compressed assembly of information that permitted conclusion
drawing and action. Miles and Huberman stated that displayed could help the
reader for understanding what happening was and to do something further
analysis based on that understanding.>®

Data display is used for describing data shown by table, graph, phie chard,
and others.”® In this section, the researcher would like to display the finding
using table to make the reader understand the data easily. The table consists
of the words that the students pronounce, correct phonetics transcription,
false phonetics transcription of students’ pronunciation, types of error,
aspects of pronunciation, and the last part is source of error. Here the

example of the table for displaying data:

Phonetics Recording Consonants Vowels
No | Words e X

Transcription Transcription | O |A | Mf [ Mo | O | A | Mf | Mo
1. | explain /1K splem/ Jeks plaen/ N

**Matthew B. Miles and A. Michael Huberman, Qualitative Data Analysis, 11.
*1 Sugiyono, Metode Penelitian Pendidikan (Bandung: Alfabeta, 2017), 341.
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Phonetics Recording Diphthongs Triphthongs
Transcription Transcription | O | A Mf | Mo | O|A | Mf| Mo

No | Words

In this step, the researcher would make a tabulation of the error to find out
the dominant types of error. The researcher uses Levin and Fox formula as

quoted by Fitria.>* This is the way to calculate error:

frequency of error (f)
total number of error (N)

Percentage of error = x 100%

3. Conclusion Drawing and Verification
The third stream of analysis activity was conclusion drawing and
verification. Conclusion was also verified as the analyst proceeds.
Verification might be as a brief as a fleeting second thought crossing the
analyst’s mind during writing, with a short excursion back to the filed notes,
or it might be thorough and elaborate. As matrix fills up, preliminary

conclusions were drawn, but they led to the decision.>®

G. Checking of Data Validity
To check validity, the researcher used triangulation technique. Triangulation
might be defined as the use of two or more methods of data collection in the study

of some aspect of human behavior. The use of multiple methods, or the multi-

52 Ana Lailatul Fitria, The Errors of English Pronunciation on Vowels Made by The Second
Year Students at SMPN 2 Menganti, Gresik, University Sunan Ampel Surabaya, 2014, page 43.
>Matthew B. Miles and A. Michael Huberman, Qualitative Data Analysis, 11-12.
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method approach as it was sometimes called, contrasts with the ubiquitous but
generally more vulnerable single- method approach that characterized so much of
research in the social sciences.**

Triangulation technique to check data credibility was conducted by
checking data to the same source with the different technique.>® According to this
research, the researcher gain data with video documentations produced by the
fourth semester of English education department, then those videos were checked
by interview and observation technique. The purpose of this checking is to make
sure that data or this phenomenon is correct and to increase someone's

understanding of what is being investigated.

H. Research Procedures
The researcher did four procedures in conducting this research:

1. Pre-research phase. The researcher would arrange the research structure, find
the research place, got permission letter, observing the location, collect
information, and prepare the equipment to conduct this research.

2. Research phase. The researcher would understand the background research,
and then enter the field area to collect the data.

3. Data analyzing phase. Here, the researcher would analyze the data.

4. Writing report phase.

> lbid., 141.
>>Sugiyono, 373.



CHAPTER IV

FINDINGS

In this chapter, the researcher presented finding of the research encompassed
types and causes of pronunciation error produced by the fourth semester students of

English education department of IAIN Ponorogo academic year 2017/2018.

. Data Findings about Types of Error in English Pronunciation

From all videos, the researcher got, there are many kinds of error made by the
students in pronunciation. The researcher classified those errors into four types
according to Dulay, they were omission, addition, misformation and misordering.
Here the tables to show the error in pronouncing English words produced by the
students.

Here, the researcher showed data finding in a table in order to make it easier to be
understood. There were 22 videos produced by the students fourth semester of
English education department of IAIN Ponorogo. The tables contained of word error,
dictionary transcription, students™ pronunciation, the types of error, and the aspect of

pronunciation encompasses consonants, vowel, diphthong, and the last is triphhtong.
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. Consonant Error Findings

The first aspects of pronunciation the researcher showed here was consonant. There were 264 error words

which were classified into four types, they were omission, addition, misformation and misordering. Those errors

were shown by using this following table.

Table 4.1
Dictionary Recording Types Of Error
No. Words Consonants
Transcription | Transcription | Omission | Addition | Misformation | Misordering

1 motivation /mautr verfn/ /motifasan/ N Itl, Isl

2 liters /ita(r)s/ /Iitar/ N /sl

3 breakfast /"brekfast/ /brikfas/ v 1t/

4 lunch /*1antf/ /lans/ N /sl

5 laugh /Na:f/ /Ipg/ N lo/

6 three /eri:/ /try/ v I

7 energies /"enadzrs/ /energi/ N N N Il Isl, g/
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8 empathy /im’ fot/ /empati/ \ Ip/

9 most /maust/ /mps/ It/
10 often /*ofn/ /oftn/ It/
11 think Jomk/ /tin/ N 1, I/
12 business /"biznas/ /businas/ N Is/
13 situatiom /sitfu’erfn/ /s1itu"esn/ N It Is/
14 argument /*a:rgjumant/ /" Argumen/ N Ijl, I/
15 thank Joznk/ /teen/ N Itl, Ik/
16 accent "&eksent/ "&eksen/ It/
17 british /*britrf/ /*britrs/ N sl
18 vocabulary | /vo'kabjolory/ | /fa'kabulory/ N It il
19 forest /*forist/ /" forees/ It/
20 english /‘mglif/ /'mgls/ N /sl
21 verb /va:b/ /f3:b/ v Il
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22 voice /vors/ /fors/ \ ik
23 shall /fal/ /sal/ N /sl
24 tense ftens/ Iten/ Isl
25 verbs /v3:bs/ /v3:b/ Is/
26 might /mart/ /marg/ N o/
27 never /*neva(r)/ /"nefa(r)/ N If]
28 brought /bra:t/ /bra:g/ N lo/
29 present /prt1 zent/ /prt son/ N Isl, It/
30 theory /" erar1/ /"teort/ N /e/
31 environment | /in'varronmont/ | /mn’vironmon/ It/
32 construct /"konstrakt/ /"konstrak/ It/
33 situation /sitfu'erfn/ /s1tfu’esn/ N /sl
34 relationship /t1’ lerfnfip/ /r1’ lesnsip/ N Is/
35 systems /" sistoms/ /" sistom/ Is/
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36 individual /indr'vidzual/ | /indr fidzusl/ \ ik
37 context /"kontekst/ /"konteks/ It
38 affect /o' fekt/ /o' fek/ It/
39 neighbors /"nerbars/ /"neigbars/ o/
40 agent /" e1gzont/ ["aegzon/ N It/
41 involve /n’'volv/ /m’ folf/ v Ifl
42 fifth /fife/ /fif/ /e/
43 circumstance | /'s3:komstons/ | /'sirkumstens/ Irl
44 occurred /a'k3(r)d/ /okjord/ i
45 presentation /prezn’terfn/ /presn“tesn/ N Is/
46 previously /' pri:vissly/ /' prefrosly/ N If]
47 eight leit/ Jarg/ N lo/
48 three [ eri:/ Jtry/ v I
49 java /dzava/ /dzafa/ N If]
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50 because /br'koz/ /"bikaovs/ v /sl
51 called /ka:1d/ /kal/ /d/
52 occurred /a'k3(r)d/ /okjor/ [l iyl
53 twelve Itwelv/ Itwelf/ N 15
54 named /nermd/ /neem/ /d/
55 she /fi:/ Isi:/ N sl
56 important /" 1mpo:tnt/ /" 1mportn/ N Irl, It/
57 wrote /rot/ /wrot/ Iwl
58 thanks /eaenks/ /teenks/ N It/
59 government | /'gavonmont/ /" gafoman/ N I, Inl, It/
60 video /'vidiow/ /fidio/ v Il
61 have Ihaev/ Iheef/ N It/
62 strings /strms/ /strm/ Is/
63 memorize /"memorarz/ /"memvrars/ N Is/
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64 improve /im’pru:v/ /im’pru:f/ \ ik
65 passioned /*paefnd/ /*paefn/ N /d/
66 introduce /mtra‘dju:s/ /intro"du:s/ i
67 several /*sevral/ /"sefral/ N It/
68 benefits /"bentfits/ /" benafit/ Is/
69 fight /fart/ / farg/ N lo/
70 reduce /i1 djuzs/ /i1 du:s/ N ljl
71 helps /helps/ /help/ Is/
72 having /haevn/ /haefn/ N If]
73 surgery /"s3:dzar1/ /"sa:rgart/ N Il g/
74 formation /fo:"merfn/ /fo: "mesn/ N Is/
75 allergy /" aelodzr/ /" Alorgt/ N Il g/
76 used lju:sd/ lju:s/ N /d/
77 device /dr'vars/ /dr fars/ v Il
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78 first /f3:st/ /f3:s/ It/
79 ourselves /a:'selvz/ /*ava(r)selfs/ If1, Isl
80 vocabularies | /va'keabjoloris/ | /vo'kabularis/ I/
81 have Iheev/ Iheef/ It/
82 every [“evri/ /"efr1/ Ifl
83 improve /im’pru:v/ /im’prof/ If]
84 mistakes /mr steiks/ /mr stek/ Is/
85 affirm /o' f3:m/ /o frim/ Irl
86 month /mane/ /mon/ )
87 determine /dr't3:mm/ /deermain/ It Il
88 charity ["tfeeratt/ /KArrty/ Ikl
89 often /"ofn/ /"oftn/ It/
90 individual /mdr' vidzual/ | /indr fidzusl/ I3/, It/
91 think /emk/ /ti/ /el Ikl
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92 give /giv/ /gif/ If]
93 with /wie/ /wit/ /e/
94 techniques Itek™ni:ks/ Itek™ni:k/ N Is/
95 first /f3:st/ /f3:8/ N It/
96 mastered /ma:sta(r)d/ /ma:sta(r)/ N /d/
97 opponent /9" pounant/ /o’ ponan/ N It/
98 second /"sekond/ /*sekon/ v Id/
99 although /*a:1000/ /*a:10p0g/ o/
100 most /maust/ /mos/ N It/
101 thing /emn/ /tin/ It/
102 determined /dr't3:mm/ /dr tormain/ Irl
103 every /evrt/ Jefri/ It/
104 easiest [*i:z1ost/ [*i:z108/ N It/
105 with /wie/ /wit/ It/
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106 institute /mstitju:t/ /mstrtu:t/ il
107 should /fod/ /fold/ n
108 journalist /*d33:nalist/ /*dzu:nalis/ It/
109 author /*a:09(r)/ ["av:to(r)/ It/
110 contrast /kon’tra:st/ /kon’tra:s/ It/
111 continent /"kontmant/ /"kontmen/ It/
112 thousand /*eavznd/ /*tavsnd/ 1t/ Is/
113 least /Nist/ MNizs/ It/
114 regional /*ri:dzonl/ /"reegronal/ lo/
115 most /maust/ /mos/ It/
116 thirty /"e3:t1/ /"t3:t1/ It/
117 three feri:/ ftriz/ It/
118 east li:st/ laes/ It/
119 however /hav’eva(r)/ /houefs(r)/ It/
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120 end lend/ len/ /d/
121 vehicles /*vi:okls/ "fehi:kls/ If1, In/
122 high /hat/ /haig/ Ig/
123 north /no:e/ /no:t/ N It
124 | presentations | /prezn'terfn/ /presn’tefn/ N Is/
125 thanks /ezenks/ /taenks/ N It/
126 coughing /kpfn/ /kphn/ N /h/
127 reduce /rr°dju:s/ fre’du:s/ ljl
128 another /2’ nada(r)/ /o' npda(r)/ N /d/
129 through /eru:/ /trog/ N Itl, Ig/
130 reasons ['rizzns/ I'rizsn/ N Isl
131 dancer /da:nsr/ /da:nft/ N /f
132 physically /*fizikly/ /*przikaly/ N Ip/
133 healthy /*heler/ /*helty/ N /o/
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134 increase /i kri:s/ /i krizf/ \ /{7
135 strength /strene/ Istreg/ N /g/, le/
136 age Jerds/ Je1g/ N lo/
137 give /grv/ /gif/ N If]
138 | commitment | /ko mitmont/ /kp mitman/ It/
139 build /bild/ /boil/ /d/
140 innovation /ma’verfn/ /mp’vesn/ N Is/
141 dispute /dr’spju:t/ /dee spu:t/ il
142 community /ka'mju:natr/ /ko mu:niti/ i
143 cultures /Kaltfa(r)s/ /kolto(r)s/ N I
144 citizens /'sttizn/ /* fitrfn/ N /f/
145 present /prt zent/ /prt zon/ It
146 enough /T nAf/ /o' npg/ N lo/
147 suppose /sa"pavz/ /sa"pos/ N Is/
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148 consume /kon’sju:m/ /kan"som/ \ ljl
149 benefits /" benifits/ /"benefit/ v Is/
150 allergies /" aelodzis/ /" Alorgis/ Irl, lg/
151 negative /"negatrv/ /"negatif/ It/
152 regulates /'regju:lerts/ I"regu:lets/ N ljl
153 temperature /tempratfo(r)/ /tempreta(r)/ /{7
154 amount /o' maovnt/ /o' mon/ N It/
155 | approximately | /o'proksmmatli/ | /o proksimeli/ N It/
156 difficult /" difikalt/ /"drfikal/ N It/
157 introduce /mtra’dju:s/ /mtrp’das/ N /jl
158 third /e3:d/ feri:d/ Irl
159 various /*vearioz/ /*fermos/ It1, Isl
160 disease /dr'zi:z/ /dr'ses/ Is/
161 effort /"efat/ /"efort/ Irl
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162 fresh [ fref/ [ fres/ /f/
163 several /*sevral/ /*sefral/ ik
164 accordance /o’ko:dns/ /a’ko:rdns/ Irl
165 nutritional /"nju:trifonl/ /"nu:trifionl/ Il
166 value [veelju:/ [felju:/ Ifl
167 content /"kontent/ /"konten/ It/
168 consume /kon'sju:m/ /kon'su:m/ ljl
169 important /im’po:tnt/ /im’po:rtent/ Irl
170 energies /"enad3rs/ /"enardzis/ Irl
171 rest Irest/ Ires/ It/
172 especially /T spefall/ /ek spaksialy/ K, Is/
173 cycling /"saikln/ /"sarln/ Ikl
174 environment | /in'varronmont/ | /en'fironmon/ Ifl, It/
175 friends [frends/ [frend/ Is/
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176 most /maust/ /mof/ \ It [/
177 precious /"prefas/ /"prefof/ N /f7
178 person /'p3:sn/ /' p3:f1/ N /f/
179 involve /m'volv/ /m’ folf/ v Ifl
180 believe /brli:v/ /ba'1i:f/ v Ifl
181 thoughts /ea:ts/ /eavgs/ N o/
182 safe /serf/ /fef/ v /fl
183 secure /st kjua(r)/ /[T kju:(r)/ N /f/
184 provide /pra'vard/ /prp*fard/ N If]
185 advice /od’vars/ /edfef/ N 1, 11
186 knows /naus/ /knaws/ N kI, Iwl
187 love /Iav/ Neef/ v 15l
188 stand [steend/ [staen/ N /d/
189 leave Nizv/ Nt/ N It/
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190 during /*djuarm/ /*dorm/ il
191 three eri:/ Itri:/ v 1t/
192 heart /ha:t/ /ha:rt/ Irl
193 think Jomk/ /tin/ N 1, I/
194 cities /sits/ /sity/ v Is/
195 visit vizit/ /fisit/ v NI, s/
196 places /plersis/ Iples/ /sl
197 universities /ju:nivs:sotrs/ /ju:niv3:sity/ Is/
198 hour /"ava(r)/ /"ava(r)s/ Is/
199 villages /*vilidziz/ /"vilidz/ N Iz/
200 rubbish /'rabif/ /'rAbrs/ N Is/
201 generation /dzena’rerfn/ /gena’rerfn/ N o/
202 | environment | /m'varronmont/ | /en'foronmon/ N It/
203 culture /"kaltfor/ /"kaltor/ N /f/
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204 best /best/ /bes/ It/
205 very /*ver/ /*fer1/ N It
206 around /a'ravnd/ /a'ron/ /d/
207 cloth /klpe/ /klot/ v It/
208 ask /a:sk/ /a:ks/ 1K/, Is/
209 should /fod/ /foold/ /d/
210 favorite /*fervarit/ /" fefortt/ N If]
211 walk /wa:k/ /wa:lk/ N/
212 night /nart/ /narg/ N lo/
213 exam lig'zeem/ /g som/ N /sl
214 thank /eank/ /teenk/ N It/
215 english /' mglf/ /"engles/ N /sl
216 tough At/ /ong/ N lel, g/
217 physics /*fiziks/ /" pisik/ N Ipl, Is/
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218 vocabulary | /vo'kabjolor/ | /vp'kaebulorl/ Iyl
219 improve /im’pru:v/ /im’pru:f/ If]
220 experiences | /ik'sprorionsis/ | /ak sperions/ N Is/
221 value Iveelju:/ [feelju:/ ik
222 think Jomk/ Jom/ N It/
223 introduce mtra'dju:s/ mtra’du:s/ N 1jl
224 front /frant/ /fron/ v 1t
225 ask /a:sk/ /a:s/ v Ikl
226 listen /isn/ /istn/ It/
227 lived /vd/ /v/ v Id/
228 she /fi:/ Isi:/ Is/
229 answer /"a:nsa(r)/ /"a:nswa(r)/ Iwl/
230 give /gv/ /git/ It/
231 anything /"enien/ /"enitin/ It
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232 want /wont/ /won/ It
233 performance | /pa'fo:maens/ /pa‘foms/ In/
234 throw Jerav/ /trov/ v 1t/
235 negative /"negatrv/ /"negatif/ N It/
236 thought /oo:t/ /ta:g/ N I, Ig/
237 loving /1avn/ /Iofn/ N If]
238 positively /"pozativly/ /"pozitifli/ N ik
239 something /same1n/ /samtin/ N It/
240 find /faind/ /fam/ /d/
241 own /auvn/ /owan/ Iwl/
242 need /ni:d/ /ni:ds/ Is/
243 best /best/ /bes/ It/
244 never /neva(r)/ /nefa(r)/ N It
245 finish /*fintf/ /*fints/ N /sl
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246 stupid /*stju:prd/ /*stu:pid/ il
247 failure /*fetljo(r)/ /*farla(r)/ il
248 leave ITRY Ni:f/ N 15
249 solve /splv/ /solf/ N Ifl
250 | relationship /rr'lexfnfip/ /rr'lefnsip/ N sl
251 advice /ad vars/ /eed fars/ N If]
252 listening /liznin/ /listnin/ N Isl, It/
253 truth /truze/ /trat/ N It/
254 friend [frend/ [frends/ Is/
255 path /pa:e/ /pa:t/ N It/
256 music /' mju:zik/ / mu:stk/ N ljl Isl
257 physical [ fizikl/ / pisikl/ N Ipl, Is/
258 thing Jomn/ /tim/ N It/
259 perfect /" p3:fikt/ /" p3:fek/ It/
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260 sports /spo:ts/ /spo:t/ /sl
261 insecure /mst kjua(r)/ /msa’ka(r)/ il
262 positive /pozativ/ /positif/ Isl, It/
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Findings about all consonants error above were classified into for types, they were:

1)

2)

Consonant Omission

From the result of classification above, there were 94 omissions from
all 289 errors. The kind of this error was like the students forgot to pronounce
the last letter of a word like /t/ and /k/ sound. In the middle of some words, the
students actually should pronounce /j/ sound, but they omitted it. The last kind
of this error was forget to add /s/ or /d/ sound to show the structure of the

sentence they produced or to show plurality.

Consonant Addition

From the result of classification above, there were 37 omissions from
all 289 errors. The kind of this error was like the students added a letter
should not exist within their pronunciation like /r/, /j/, or /l/ sound. Those
adding sound majority was influenced by mother tongue or their less
knowledge of pronunciation of a certain word. Then, last kind of addition
error was adding sound like /s/ to show the structure of the sentence they

produced or to show plurality but that was a fault.

54



3)

4)

ConsonantMisformation

From the result of classification above, mostly consonant
misformation error happened there amount 156 misformations from all 289
errors. Misfomation here means that the students used the wrong item in
pronouncing certain word. The kind of this error was like the students used /s/
sound but actually the case was /f/ sound. In addition, the students used /t/
sound whereas the correct one they should pronounce /0/ or /e/ sound. Mostly,
those wrong forms were influenced by mother tongue or their less knowledge

of pronunciation.

Consonant Misordering

The number of consonants error especially for misordering was only 2
from all 289 errors mentioned above. Misordering here means that the
students used the correct item in pronouncing certain word but they put it in
the wrong place. The kind of this error was like the student should
pronounced /t/ sound in the last pronunciation but she pronounced it in the

first one.
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2. Vowel Error Findings
The second aspects of pronunciation the researcher showed here was vowel. There were 288 error words
which were classified into four types, they were omission, addition, misformation and misordering. Those

errors were shown by using this following table.

Table 4.2
Dictionary Recording Types Of Error
No. Words Vowels
Transcription Transcription | Ommision | Addition | Misformation | Misordering

1 wake Jweik/ Jwik/ v N

2 explain /1K splem/ leks plan/ N lel, le]
3 motivation /mautr verfn/ /motifesan/ N N N /ol W, 1o/
4 breakfast /"brekfast/ /brikfas/ N i/

5 laugh /a:f/ /Ipg/ N /o/

6 energies /"enad3rs/ /energt/ N lel

7 smile /smaril/ /smel/ N lel
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8 empathy /im’foti/ /empati/ lel
9 most /maust/ /mpos/ /o/
10 make /"merk/ /mek/ N/
11 take /"terk/ Itek/ n
12 waste /werst/ /wasta/ JINNES
13 time /*tarm/ ftem/ lel, I/
14 meditation /medr terfn/ /medrtefn/ /
15 business /*biznas/ /busmas/ fol, I/
16 situatiom /sttfu’erfn/ /s1tuesn/ /
17 argument /"a:rgjumant/ /" Argumen/ lel, In/
18 name /nerm/ Inem/ N/
19 country /"kantr/ /"kovntri/ /3l o/
20 vocabulary /va'kaebjalory/ /fa keebulory/ o/
21 forest /*forist/ /" foraes/ Il
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22 information /mfa merfn/ /mfp ' mefn/ \ o/, i/
23 shall /fal/ /sal/ N /A/
24 home /hoom/ /hom/ v /v/
25 chance /tfa:ns/ /tfens/ N leel
26 great /grert/ [gret/ /
27 beloved /br'lavd/ /br'lovd/ v /v/
28 way /wer/ Iwe/ /
29 present /pr1 zent/ /pr1 son/ N /o/
30 ecological /"t:kolodzikl/ /" ekolpgikl/ N /, o/
31 theory [*erart/ /*teort/ N e/, o/
32 also /*a:1so0/ /" Alsp/ N /Al, O/
33 micro /*markrov/ /'mikrp/ v lal, /o/
34 | environment | /in'varronmant/ /m’vironman/ lal
35 construct /"konstrakt/ /"konstrak/ N /o/
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36 situation /sitfuerfn/ /sttfuesn/ i/

37 relationship /1’ letfnfip/ /1" lesnsip/ i/

38 difficulty /" drfikaltr/ /" difikoltr/ N o/

39 agent /"e1gzont/ /"@egzon/ N /&l, 1/
40 events /T vents/ /T vonts/ N 1o/

41 cultures / “kaltfoars/ / “koltfors/ N fo/

42 beliefs /bt li:fs/ / ba'li:fs/ N 1o/

43 generation /dzena’rerfn/ /d3zena’raesn/ N lel, i/
44 | circumstance /*s3:komstans/ /*sirtkomstaens/ N nl, 1o/, lel
45 occurred /3’ka(r)d/ /okjord/ N ol o/
46 presentation /prezn’terfn/ /presn tesn/ i/

47 previously /["pri:viesly/ /*prefiosl/ N lel, 1/, I/
48 three [ eri:/ Jtry/ v W

49 called /ko:1d/ /kal/ v /n/
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50 occurred /o'k3(r)d/ /okjor/ \ /ol, v/
51 named /nermd/ /naem/ v /eel, I/
52 parents /*pearants/ /" pAronts/ N /A
53 important /‘1mpo:tnt/ /' 1mportn/ N /o/
54 other /" a8a(r)/ /' pda(r)/ N /o/
55 old /ould/ /old/ v /v/
56 nine /nam/ Inaen/ N &/,
57 experience /1k*sprortons/ /ek’spartons/ N /el, h/
58 video /*vidiov/ /*fidro/ N /o/
59 have Iheev/ Iheef/ N Ifl
60 senoir /*si:nra(r)/ /"senra(t)/ N lel
61 basic /" bersik/ /"besik/ 1/
62 memorize /‘memoraiz/ /"memporais/ N /o/
63 show /fov/ /fou/ N /o/
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64 varieties /*vararatis/ /*veeritis/ \ &/, Ial, [a/
65 introduce /mtra'dju:s/ /mtrp du:s/ N /o/
66 about /a'baovt/ /a'bot/ N /o/
67 benefits /*benifits/ /*benafit/ N /o
68 improve /im’pru:v/ /im’prof/ N /o/
69 slow /slov/ /slov/ N /o/
70 down /daon/ /don/ N /o/
71 factor / faekta(r)/ /' fakto(r)/ N /nl, v/
72 increase /mkri:s/ /mkres/ N lel
73 blood /blad/ /blud/ N fo/
74 surgery /"s3:dzar1/ /*sa:rgari/ N la:l
75 low /lov/ /lov/ N /ol
76 able /*e1bl/ "&bl/ N Il
77 feature [ fi:tfa(r)/ /*faetfa(r)/ N Il
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78 formation /fa: merfn/ /fa:’mesn/ i/
79 allergy /" aelodzy/ /" alorgl/ N /A/
80 know /nov/ /npo/ v /v/
81 both /bave/ /boe/ v /v/
82 although /2:1000/ /a:100/ 18/
83 | communicating | /ko’'mju:nikertn/ | /ko mju:niketin/ N o/, i/
84 vocabularies /va'kaebjalaris/ /vo kaebolarrs/ N o/, [o/
85 improve /im’pru:v/ /im’prof/ N /o/
86 mistakes /mr stetks/ /mr stek/ 1/
87 about /2"bavt/ /2"bot/ v /v/
88 affirm /o' f3:m/ /o frim/ v W
89 identity /ar" dentotr/ /1" dentrtr/ N lal, 1/
90 focusing /fovkasm/ /fokusin/ N v/, o/
91 testimony /testrmont/ /testrmoni/ N /o/
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92 month /mane/ /mpn/ V /ol
93 determine /dr't3:mn/ /daermam/ N leel, lal
94 charity /"tfeeraty/ [kartty/ N /nl, la/
95 poor /pa:(r)/ /po(r)/ N /o/
96 income mkam/ /mkom/ N /o/
97 able /"e1bl/ I"&bl/ N l/, I/
98 explain /1k splem/ lek’splen/ N lel, I/
99 player /"plera(r)/ /"plea(r)/ I/
100 opponent /9" pavnant/ /0" ponan/ N /o/
101 possible /"posabl/ /"posibl/ N /
102 basic /"bersik/ /"bestk/ h/
103 although /*2:1800/ /*2:18p0g/ N /o/
104 most /maust/ /mps/ N /o/
105 determined /dr't3:min/ /dr'tormaimn/ N /a/, /a/
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106 game /getm/ /gem/ i/
107 class /kla:s/ IKlaes/ N Il
108 state /stert/ Isteet/ v e/, I/
109 present /pr1 zent/ /pre’son/ N lel, o/
110 same /serm/ Isem/ N/
111 journalist /*d33:nalist/ /*dzu:nalis/ N u:/
112 author /*a:09(r)/ /"au:to(r)/ N /o/
113 contrast /kon’tra:st/ /kon’tra:s/ N o/
114 continent /"kontmoant/ /"kontmen/ N lel

leel, I/,
115 regional /ri:dzonl/ /"reegional/ \

o/, I/
116 received /r1'sizvd/ /ra'sevd/ N lel, 1a/
117 whereas /wea(r)az/ /wea(r)eaz/ /el, In/
118 most /moust/ /mos/ v /v/
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119 located /lavkertid/ /loketid/ \ /ol, I/
120 central /sentral/ /sentral/ N /A
121 road /raud/ /tod/ v /v/
122 east izst/ lees/ N leel
123 eight Jext/ Jeert/ N Il
124 sequence /"si:kwans/ I"sekweens/ N lel, lel
125 however /hav"eva(r)/ /howefa(r)/ N /o/
126 vehicles /*vi:akls/ ["feehi:kls/ N Il v/
127 proud /pravd/ /prod/ N /o/
128 name /netm/ /nem/ n/
129 java /dzava/ /dzafa/ N 1
130 | presentations /prezn’terfn/ /presn’tefn/ N/
131 apologize /3" poladzars/ /3" polod3zrs/ N o/, Ia/
132 present /pr1 zent/ /pre’son/ N /el, s/
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133 disease /dr'zi:z/ /dr"s1aes/ \ nl, le/
134 rain /rem/ Ireen/ v I, el
135 virus /*vairas/ /*viros/ N /al, lv/
136 because /"bikoz/ /"bikouz/ o/
137 mouth /mave/ /mot/ v /v/
138 sneezing /sni:zn/ /snaezn/ N Ik
139 home /havm/ /hom/ v /v/
140 prevent /pr1 vent/ /pr1 vont/ N 18/
141 wash /wof/ fwafl N /A
142 soap /saup/ /spp/ N /o/
143 reduce /i1 djuzs/ Ire’du:s/ N lel
144 spread /spred/ /sprid/ N 1/
145 another /o' nada(r)/ /o' npda(r)/ N /o/
146 through Jeru:/ /trog/ N /o/
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147 around /3’ ravnd/ /o' rond/ /o/
148 into /*inta/ /*into/ /o/
149 close /klavs/ /klos/ o/
150 confidence /*konfidons/ /"konfardent/ a7
151 Physically [ fizikly/ /" pizikali/ /n/
152 bones /bauns/ /bons/ o/
153 flexibility /fleksa bilotr/ /flekst bilitt/ n/
154 brain /brem/ /breen/ leel
155 | commitment /ka mrtmoant/ /ko ' mrtman/ /o/
156 memories /"memarts/ /"memori/ /o/
157 build /bild/ /butl/ n/
158 other /" A0(1)/ /"00a(r)/ /o/
159 traditional /tra*difonl/ /tra* difionl/ /nl, I/, /ol
160 innovation /ma‘verfn/ /mpo’vesn/ /ol, I/
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161 world Jws:ld/ Jwo:ld/ v /o:/
162 dispute /dr spju:t/ /dae’spu:t/ N Il
163 community /ka’mju:natr/ /kp ' mu:nitr/ N /o, i/
164 cultures /"kaltfo(r)s/ /"kolto(r)s/ N o/
165 makes /meiks/ /mek/ N/
166 present /pr1 zent/ /pr1 zon/ N /o/
167 many /"men1/ /"mant/ N /n/
168 enough /T nAf/ /o'npg/ N /al, Io/
169 suppose /sa pavz/ /sa pos/ N /o/
170 |  especially /1'spefal/ /e spefall/ N Il
171 consume /kon’sju:m/ /kan'som/ NN,
172 benefits /" benifits/ /" benefit/ v lel
173 | dehydration /dr:har'dretfon/ /de:hidretfon/ N lel, lal,
174 diseases /dr zi:z1s/ /dr'sezis/ N lel
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175 allergies [ zelodz1s/ / alorgrs/ \ /n/
176 negative /negatrv/ /negatif/ N /A/
177 elasticity / 1laes tisatr/ / elas'tistt/ N lel, Ial, I/
178 regulates /'regju:lerts/ "regu:lets/ i/
179 | temperature /tempratfa(r)/ /tempreta(r)/ N lel
180 amount /o' maont/ /9’ mon/ N o/
181 extreme /1K "strizm/ /ekstri:m/ N lel
182 introduce /mtra"dju:s/ /mtrp das/ N /o/, I/
183 third /e3:d/ /eri:d/ liz/
184 various ['vear1oz/ /*ferms/ N /a/, o/
185 disease /dr'zi:z/ /dr'ses/ v lel
186 effort [ efot/ / efort/ v /v/
187 know /nov/ /npo/ v /v/
188 criteria /krar trorro/ /krr'teria/ N /A, 11, e/

69




189 several /'sevral/ /"sefral/ V /n/
190 nutritional /"nju:trifonl/ /" nu:trifionl/ N I/, o/
191 consume /kon'sju:m/ /kon'su:m/ N /o/
192 important /im’po:tnt/ /im’po:rtent/ N lel
193 |  vegetables /'vedzotbl/ /'vedszetbl/ N lel
194 mineral /*minaral/ /*minaral/ N /A
195 young fian/ /ipn/ N /o/
196 regular /'regjala(r)/ /"regole(r)/ N /vl, le/
197 most /maust/ /mof/ N /o/
198 all /o:1/ Jazl/ N fa/
199 take /terk/ Itek/ N/
200 | comfortable /" kamftabl/ /"kamftaebl/ \ /A, e/
201 believe /br'lizv/ /bo'li:f/ N /o
202 safe /serf/ /fef/ /
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203 secure /st kjoua(r)/ /[T kju:(r)/ ha:l, /sf
204 | unconditionally | /anken'difnalr/ | /ankon'difnalt/ N /o/
205 provide /pra‘vaid/ /pro fard/ N /o/
206 advice /od'vais/ Jedfaf/ N leel
207 knows /naus/ /knaws/ N o/
208 love /Iav/ Neef/ v el
209 during /*djuarm/ /*dorm/ 18/
210 times /tarms/ Items/ v Jeel
211 mistakes /misteiks/ /misteks/ 1/
212 beloved /br'lavd/ /br'lovad/ N l, Ia/
213 lake /Netk/ Nek/ n/
214 great /grett/ /grit/ lel
215 places /pletsis/ Iples/ N/
216 waterfall /wata(r)fa:l/ /wota(r)fu:l/ N u:/
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217 | universities /ju:nivs:satis/ /junivs:sitr/ \ i/
218 safe /se1f/ Iseef/ v /eel, I/
219 fruit /frot/ /frott/ /
220 mountain /*mauvnton/ /*montain/ N /o/
221 villages /*vilidziz/ /*vilidz/ N h/
222 | environment /I’ varronmont/ /en’ faronmon/ N /al, Il
223 hard /ha:d/ /h3:d/ N /3:/
224 discipline /*disaplin/ /*disiplam/ N /3l I/
225 about /2"bavt/ /2"bot/ v /v/
226 | everything /*evriem/ /*evritm/ N /o/
227 around /9" ravnd/ /9'rond/ N /o/
228 proud /pravd/ /prod/ N /o/
229 name /nerm/ /nem/ N/
230 wear /wea(r)/ /wia(r)/ N /
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231 now /nav/ /npv/ v /v/
232 state /stert/ Istet/ n
233 should /fod/ /fould/ /o/
234 tour /toa(r)/ /to(r)/ N /o/
235 university /junivs:satr/ /junivs:sti/ N 18/
236 agenda /9"dzendo/ /A" dzenda/ N /A
237 favorite /*fervarit/ /" fefortt/ i/
238 popular /' papjalo(r)/ /*papjola(r)/ N fo/
239 close /klovs/ /klps/ v /v/
240 exam lig'zeem/ /g som/ N Il
241 English /‘mglif/ /"engles/ N lel
242 tough /taf/ /evg/ N /o/
243 increase /m’kri:s/ /m’kres/ v lel
244 | experiences /1k’sprortonsis/ &k’ sperrons/ N e/, I/
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245 power /pava(r)/ /poua(r)/ \ /o/
246 introduce mtro'dju:s/ mtra’du:s/ N /o/
247 front /frant/ /fron/ v /v/
248 characters /"keerakta(r)s/ /"keeraekta(r)s/ N Ik
249 upset /Apset/ /Apsat/ N 18/
250 | immediately /T mi:dratly/ /' medatly/ N lel, I/
251 palace /'paelos/ I"peles/ N le/
252 | performance /pa’fo:maens/ /pa’foms/ lol, I/
253 now /nav/ /nv/ v /v/
254 throw /erav/ /trov/ v /v/
255 negative /"negatrv/ /"negatif/ N /n/
256 loving /1avn/ /lofn/ N /o/
257 positively /"pozativly/ /" pozitifly/ N n/
258 own /aun/ /owan/ o/, la/
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259 complain /kom'plem/ /kom'plen/ \ o/, i/
260 example /1g’za:mpl/ &g sempl/ N el
261 words /w3:ds/ /wods/ N /o/
262 waste Jwerst/ /wasto/ N Inl, ol
263 assume /a'sju:m/ [ sju:m/ N Il
264 life /larf/ /if/ N lal
265 hope /hovp/ /hap/ N /n/
266 about /2" baot/ /a'bot/ N /o/
267 face /fers/ [fes/ N/
268 make /merk/ /mek/ N/
269 reality /i1 &elot/ Jre’ Alrtr/ N Inl,
270 | relationship /rr letfnfip/ /r1’ lefnsip/ n/
271 take /teik/ Itek/ N/
272 advice /ad"vars/ /zed fars/ N Il
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273 explore /1k*splo:r/ ek splo:r/ el
274 direction /da'rekn/ /dr'rekfn/ n
275 truth /truze/ /trat/ /ol
276 share /fea(r)/ /sa(r)/ lel
277 journey /"d33:n1/ /"dzo:m1/ /3:/
278 road /raud/ /rod/ o/
279 focus /*foukas/ [ fokos/ o/, v/
280 amazing /9’ meizn/ /9’ mezn/ N/
281 perfect /"p3:fikt/ /"p3:fek/ lel
282 take /tetk/ Iteek/ leel
283 stone /stovn/ /sto:n/ /3:/
284 | opportunity /opa’tjuinaty/ /opD’ tu:nitt/ /a/, /ol
285 Insecure /st kjua(r)/ /msa’ko(r)/ nl, o/
286 hair /hea(r)/ /he(r)/ /o/
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‘ 287 ‘ positive /pozativ/ /positif/ ‘ ‘ ‘ \ ‘ ‘ i/ ‘
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Findings about all vowel error above were classified into for types, they were:

1)

2)

3)

VVowel Omission

From the result of classification above, there were 69 vowel omissions
from all 324 errors. The kind of this error was like the students omitted to
pronounce the certain letter of a word like /1/ sound. Many students omitted
that sound in the case of diphthong. The correct one was /er/ but the students
only pronounced /e/. Mostly, this vowel omission error happened in the last

syllable of a word.

Vowel Addition

From the result of classification above, there were 18 vowel omissions
from all 324 errors. The kind of this error was like the students added a letter
should not exist within their pronunciation like /a/ or /a/ sound. Those adding
sound majority was influenced their less knowledge of pronunciation of a

certain word, so the students pronounce it with the written word precisely.

Vowel Misformation

From the result of classification above, mostly vowel misformation
error happened there amount 234from all 324 errors. Misfomation here means
that the students used the wrong item in pronouncing certain word. The kind

of this error was like the students used /v/, /o/, [/ or another vowel sound but
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4)

actually it should not be used. Those wrong forms were influenced by their

less knowledge of pronunciation.

Vowel Misordering

The number of vowel error especially for misordering was only 4 from
all 324 errors mentioned above. Misordering here referred to use the correct
item in pronouncing certain word but they put it in the wrong place. The kind
of this error was like the student should pronounced /i:/ or /1/ sound in the last

pronunciation but she pronounced it in the first one and vice versa.
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Diphthong Error Findings

The second aspects of pronunciation the researcher showed here was diphthong. There were 16 error words.

There was only one type of diphthong error, which was misformation. Those errors were shown by using this

following table.

Table 4. 3
Dictionary Recording Types Of Error
No. Words Diphthong
Transcription | Transcription | Ommision | Addition | Misformation | Misordering
1 said [sed/ /serd/ N /et/
2 main /mein/ /main/ N /a1/
3 eight Jeit/ Jarg/ N /a/
4 because /br'koz/ /*bikavs/ N /av/
5 training /tremin/ / tramnin/ N /a1/
6 pray /pret/ /prat/ N /a1/
7 day /der/ /dar/ N /a/
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8 match /maetf/ /mertf/ \ Jey/
9 author /*a:00(r)/ /[*av:to(r)/ N /av/
10 always /*a:lwerz/ /*a:lwaiz/ N /a1/
11 thoughts /ea:ts/ /eavgs/ N /av/
12 | mountain /*mavnton/ /*montain/ N /a1/
13 failure / ferljo(r)/ /fatlo(r)/ N fa1/
14 maybe /"merby/ /*marbi/ N /a1/
15 | because /"bikoz/ /"bikaovs/ v Jav/
16 flaw /flo:/ /flav/ v Jav/
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Findings about all diphthong error above were only categorized into one, that is
misformation. Diphthong misformation error happened amount 16 misformations
from all 16 words. Misfomation here referred that the students used the wrong
diphthong in pronouncing certain word. The kind of this error was like the students
used diphthong /er/ but actually the case was diphthong /ai/. In addition, the students
used diphthong /au/ whereas the correct one they should pronounce /:/ or /o/ sound.
Mostly, those wrong forms were influenced by mother tongue or their less knowledge
of pronunciation. The students mostly pronounce the word precisely with the written

word.
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4. Triphthong Error Findings

The last aspects of pronunciation the researcher showed here was triphthong. There were 2 error words.

That was misformation. These errors were shown by using this following table.

Table 4.4
Dictionary Recording Types Of Error
No. Words Vowels
Transcription Transcription | Ommision | Addition | Misformation | Misordering
1. power /pava(r)/ /poua(r)/ N Ipual
2. lower /lava(r)/ Mlava(r)/ N lava/
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Findings about all triphthong error above were only categorized into one,
which is misformation.Triphthong misformation error happened amount
2misformations from all 2 words. Misfomation here referred that the students used
the wrong triphthong in pronouncing certain word. The kind of this error was like the
students used triphthong /oua/ but actually the case was triphthong /ava/. In addition,
the students used triphthong /ava/ whereas the correct one that they should pronounce
triphthong /ova/. Mostly, those wrong forms were influenced by their less knowledge
of pronunciation. The students mostly pronounce the word precisely with the written

word.
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B. Data Findings about Causes of Error in English Pronunciation

In order to know the causes of error in pronunciation, the researcher took
interview with some students of TI. B Class Fourth Semester of English
Education Department of IAIN Ponorogo. Some of them realized that they had
ever made many mistakes in pronouncing English word because of their lack on
how to pronounce it. There were two causes of error that the researcher found

from interview with them in the class.

1. Interlingual Transfer
Interlingual transfer has a tight relation with mother tongue
influence.There were two reasons why the students make error in their
pronunciation. They were less to listen native speaker and less to practice their
pronunciation.
a. Lessto Listen Native Speaker
One of the ways to improve their pronunciation was listening native
speaker as much as possible. In fact, many students admitted that they
listened a native speak in English rarely.
Alvian said:*®
I seldom do that, usually I listens native speaker in social media like

YouTube once a week. The duration of it amounts 7 minutes.

Yisra stated:®’

% See appendix of interview transcript 1.
> See appendix of interview transcript 2.
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| seldom do that. I watch video in social media if only I have a good
mood usually I do it only one time in a month.

Ima said:*®

I seldom do that, I usually listens native speaker speak only in social

media like instagram and listen some songs.

Luluk stated:*°

I seldom do it. Usually I listens native speaker through recording,

video and song.

Devi stated:®

| seldom do that. Usually when | watched a video from YouTube, I

prefer to focus more in the content than to listen cwerefully on their

pronunciation.

From all the statements above, the researcher concluded that there
were many students who listen native speaker rarely to improve their
pronunciation. It caused they pronounced some words incorrectly.

Actually, the benefit of hearing native speaker as often as possible may

have good impact on how they pronounce word to be better than before.

b. Less to Practice Students” Pronunciation
Practicing English word to improve the students™ pronunciation was
very important and very useful.
Alvian said:®*

Beside at class, | practice my pronunciation while playing game with
my partner.

%8 See appendix of interview transcript 3.
%9 See appendix of interview transcript 4.
% See appendix of interview transcript 5.
%1 See appendix of interview transcript 1.
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Yisra stated:

I only practice my speaking if only | have any presentation in the

class.

Ima said:®

I seldom practice my pronunciation. | usually do that only with my

partner in SMJ TBI.

Luluk stated:®*

As English educator, we should speak English more and more. | only

have a partner to practice my pronunciation. Maybe the biggest

problem that is faced by the other students is having no partner.

Devi stated:®®

| practice my pronunciation everyday not only in university or in the

class. | have good environment that support me to do that.

Based on students’ statements above, the researcher concluded that the
students practice their speaking especially for pronunciation rarely. The
knowledge about phonetic transcription that they have gotten from another

class (Phonology) is less to be practiced beside in the university.

Intralingual Transfer

Intralingual transfer was the negative transfer of items within the
target language. In other words, it was the incorrect generalization of rules
within the target language or incorrect usage of grammar. The researcher

found some students made error grammatical ending.

%2 See appendix of interview transcript 2.
63 See appendix of interview transcript 3.
% See appendix of interview transcript 4.
% See appendix of interview transcript 5.
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Yisra stated:*®

I have difficulty in learning English in grammar aspect. | still could
not speak English fluently because sometimes | think the structure first
on my mind

Ima said:®’

I have difficulty in mastering grammar. The way that | take to improve

it is by reading some books.

From the students™ statement above, the researcher concluded that
grammar was difficult for some students. Because of that, many students

pronounced some words incorrectly, especially for showing plurality or the

structure of some statements.

% See appendix of interview transcript 2.
%7 See appendix of interview transcript 3.
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CHAPTER V

DISCUSSION

In this chapter, the researcher explains or describesthe pronunciation error and
causes of error that was produced by the students. This description included types of
error in each pronunciation aspects and also causes of error.

. Kinds of Error in Pronunciation

As mentioned in the previous chapter, there were four types in analyzing error
based on Dulay, they were omission, addition, misformation and misordering. Those
types of error would be explained based on the pronunciation aspects, they were
consonant, vowel, diphthong and triphthong.

First, there were four types of error found by the researcherin consonant
aspect. They were consonant omission, consonant addition, consonant misformation
and consonant misordering. Second, there are four types of error also in vowel
aspect.They were vowel omission, vowel addition, vowel misformation and vowel
misordering. Third, the researcher found that there was misformation error in
diphthong and also triphthong.

1. Consonant error
a. Consonant omission
Omission error was characterized by the absence of an item in

pronunciation. There were 94 omissions error from all 289errors. The
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kind of this error was like the students forgot to pronounce an item in
their pronunciation.

There were several examples of consonants omission error.
First, there was a students who made a statement “I've learned four
string”. Omission error occurred because she omitted /s/ sound in the
end of the word. /s/sound should exist thereto show the plurality of
“string”. So, the correct pronunciation of it was “strings” and correct
phonetic transcription of this was /strins/.

Second, there was a student who had in mind to make a
statement using a phrase “at least” to express about a number of
something or he expected higher than how much someone gave for
him. In pronouncing “least”, the correct phonetic transcription was
/lizst/. In fact, this student pronounce “lees” with this phonetic
transcription /li:s/, he omitted /t/ sound in the end of its. Those two
pronunciations had different meaning absolutely.

Third, there was a statement “it help....” made by the student.
Omission error occurred because she omitted /s/ sound in the end of
the verb was like /help/. /s/ sound should exist there like /helps/to
show the structure because the subject of that statement was “It” as
third person. In fact, she omitted that sound. This case also categorized

as consonant omission error.
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Fourth,there was a student who had in mind to make a
statement “it can be used to...” in a passive form. In reality, she used
verb “use” with phonetic transcription be like /ju:s/. The omission
occurred becausethere was an absence of /d/ sound in the end of that
word. The correct phonetic transcription should be like /ju:sd/. Thus,
the correct one was giving /d/ sound in the end of pronunciation.

Last, there was a statement who wanted to say “I will ask you™.
The correct pronunciation of verb “ask was /a:sk/. In reality, she said
that word with /a:s/. This student reduce an item should exist in that
pronunciation like /k/. So, this case was included as consonant

omission error also.

Consonant addition

Addition error was characterized by the presence of an item in
pronunciation. There were 37 omissions error from all 289errors.
There were several examples of consonant addition error.

First, a student actually wanted to say “Sunggah waterfall is far
from here for about an hour”. In reality, she pronounced “hour” which
had phonetic transcription be like /*ava(r)/ into “hours”withphonetic
transcription be like /*avo(r)s/. It was like giving /s/ in the end of a
word. This was included as an addition error because she added /s/

sound for showing plurality, but that was a fault exactly.
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Second, there was a statement “and wrote a letter for her
friend”. The past form of “write” was “wrote” which has phonetic
transcription be like /rot/. This student added /w/ sound in the front of
her pronunciation was like /wrot/ obviously. /w/ letter was existed in
this word, but in English not every single letter should be pronounced
by someone. The researcher noted that this error was caused as
students’ lack about phonetic transcription.

Third, there were several students who pronounced
“important” incorrectly. Just as the previous example of error, they
usually adding /r/ consonant in the middle of “important”, so the
phonetic transcription was like /‘mmportn/. In truth, the correct
phonetic transcription of it was /‘impo:tnt. Because of it, this error was
included also as consonant error addition.

Fourth, there were two students who made a statement using
“occurred” word. “Occurred” had phonetic transcription like
/a’k3(r)d/. Those two students added /j/ consonant in the middle of
their word, so it was like /okjor/. /u/ letter in English if it stood alone,
the phonetic transcription be like /ju:/, there is /j/ sound there. The
main thing should be paid attention more like non-native was not all
/u/ in English should be pronounced by adding /j/ sound. Thus, this

error was included as consonant addition.
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Fifth, there was consonant error in pronouncing “high” word.
The correct one of it was /har/, same with “Hi..” to greet someone.
Here, this student added /g/ sound in the end of his pronunciation be
like /harg/. this error might happen because student’s lack of
knowledge in pronunciation or phonetic transcription.

Consonant misformation

Consonant misformation errors are characterized by the use of
the wrong form of a consonant. Amount of 156 from 289 errors
happened here. It meant that misformation was an error in highest
number than three another.

There were several examples of misformation error. First, there
was a student who wanted to make a statement “I like it very much”.
The researcher concerned on how she pronounced “very”, meant to
show the degree. After listening it for some times, the researcher
realized that this students substituted /v/ consonant with /f/ consonant.
So, the phonetic transcription of her pronunciation became /ferr.
/*fer/ was the phonetic transcription of “ferry”, boat that carried
people and goods across a river or short stretch of sea. Those two
pronunciations absolutely had different meaning.

Second, there were many students who used the wrong form in
pronouncing /f/. There was a student who had in mind to make a

statement “she was very upset”. “She” should be pronounced with /[i:/.
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In fact, this student pronounced it with /si:/. This different
pronunciation would effect on the meaning. /si:/ meant salt water that
covers most of the earth’s surface.

Third, there was a pronunciation of a word “physical”. The
phonetic transcription of it was /'fizikl/. In this case, this student
substituted consonant /f/ into /p/ so that the phonetic transcription was
like /*pisikl/. Usually, when there were /ph/ letters in a certain word,
someone should it like /f/ sound. Absolutely, this was included as
misformation error.

Fourth, there was a statement ‘“she married with regent of
Rembang, Adipati, at 12" November 1903”. Focusing on “3”, it
should be pronounced like /"eri:/, but in reality, she said it like /'tri:/.
Those two pronunciations had different meaning, first meant quantity
or a number of something and the second one meant tall plant with a
wooden trunk and branches. So, this student made consonant
misformation error here because of substituting /e/ into /t/.

Fifth, many students had a problem on /t/, /e/, or /8/. The
example of it was on “with” word. It should be pronounced like /wie/,
but in reality, they said it like /wit/. Those two pronunciations had
different meaning, first meant a preposition and the second one meant

like a person which has an ability to amuse someone. In this case, this
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student made consonant misformation error here because of

Substituting /e/ into /t/.

Consonant misordering

Consonant misordering errors were characterized by the
incorrect placement of consonant in an utterance. In other words, the
elements presented were correct but wrongly sequenced. There were 2
errors from all 289 errors for four types.

First, there was a student who had in mind to pronounce “ask”.
The correct phonetic transcription of it was /a:sk/, in fact, she
pronounce something which had phonetic transcription like /a:ks/. The
item or consonant was right, /s/ and /k/. But, the problem was on
misplacement of those two consonants. /k/ sound should exist in the
end, but she put it in the middle.

Second, there was a student who had in mind to pronounce
“thought”. The correct phonetic transcription of it was /eo:t/, in fact,
she pronounced something which had phonetic transcription like /to:g/.
The item or consonant was right, /s/ and /k/. But, the problem was on
misplacement of /t/ consonant. It should exist in the end, but she put it

in the first.
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VVowel omission

Omission error was characterized by the absence of an item in
pronunciation. There were 69 omissions errors from all 324errors.
The kind of this error was like the students forgot to pronounce an
item in their pronunciation.

There was vowelomission in statement “Ponorogo is a great
place”. Focusing on the adjective “great”, this student pronounced it
with phonetic transcription was like /grit/. It was similar with “greet”
pronunciation. Vowel omission error occurred because there should be
/e/ in front of /1/ vowel. But in fact, there was nothing. The correct
phonetic transcription of it was /greit/. Because of it, this error was
categorized as omission.

The next example, there wasvowelomission in statement
“today | will share”. Focusing on the verb “share”, this student
pronounced it with phonetic transcription was like /f5(r)/. Vowel
omission error occurred because there should be /e/ in front of /o/
vowel. But in fact, there was nothing. The correct phonetic
transcription of it was /[ea(r)/. Because of it, this error was categorized
as omission also.

Third, there was a statement “how to interact with child's

environment” made by the student. Omission error occurred because
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heomitted /a/ vowel sound in pronouncing “environment” be like
/m'vironman/. /a/ sound should exist there in the middle like
/m’varranmont/. It should be in diphthong form, but he omitted it into
vowel sound. So, this case also categorized as vowel omission error.

Fourth,there was a student who had in mind to make a
statement “make some varieties from my playing”. The omission error
occurred becausethere was an absence of /A/ sound in the middle of
“varieties” word. In reality, she used /1/ vowel and omitted /a/ with
phonetic transcription be like /‘veritis/. The correct phonetic
transcription was /‘veraratis/. Thus, this case also categorized as
vowel omission error.

Last, there was a student who wanted to make a statement
“although Indonesian language...”. The omission error occurred
becausethere was an absence of /o/ sound in the last syllable of it. In
reality, she only used /u/ vowel and omitted /o/ with phonetic
transcription be like /o:10v/. The correct phonetic transcription was

/2:10av/. Thus, this case also categorized as vowel omission error.

Vowel addition
Addition error was characterized by the presence of an item in
pronunciation. There were 18 addition errors from all 324 errors.

There were several examples of vowel addition error.
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There was vowel addition in statement “we can also enjoy
durian fruit”. Focusing on the noun “fruit”, this student pronounced it
with phonetic transcription was like /froit/. Vowel addition error
occurred because there is an existence of /i/ vowel in that
pronunciation. But in fact, she added that vowel on it. The correct
phonetic transcription of it was /frot/. Because of it, this error was
categorized as addition.

The next example, there was vowel addition in statement “we
should study tour in Tulungagung”. Focusing on the modal “should”,
this student pronounced it with phonetic transcription was like
/fould/.Vowel addition error occurred because there is an existence of
/a/ vowel in that pronunciation. The correct phonetic transcription of it
was /fud/, without /o/. Because of it, this error was categorized as
addition also.

Third, there was a statement “don’t waste your precious energy
on gossip” made by the student. Addition error occurred because
sheadded /o/ vowel sound in pronouncing “waste” be like /wasta/. /o/
sound should not exist there in the last pronunciation like /weist/. It
should be nothing there, but she added it into vowel sound. So, this
case also categorized as voweladdition error.

Fourth,there was a student who had in mind to make a

statement “from regional and agricultural subsidies”. The additionerror
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occurred because there was presence of /a/ sound in the last syllable of
“regional” word. He added /a/ vowel with phonetic transcription be
like /‘reegional/. The correct phonetic transcription was /‘ri:dgonl/.
Thus, this case also categorized as vowel addition error.

Last, there was a student who wanted to make a statement
“dancing builds active memories”. The addition error occurred
because there was a presence of /u/ sound in “builds”. In her
pronunciation, she added /uv/ vowel with phonetic transcription be like
/buil/. Whereas, the correct phonetic transcription was /bild/. Thus, this

case also categorized as vowel addition error.

Vowel misformation

Consonant misformation errors are characterized by the use of
the wrong form of a consonant. Amount of 233 from 324 errors
happened here. It meant that misformation was an error in highest
number than three another.

There was vowel misformation in statement “we should study
tour in tulungagung”. Focusing on the word “tour”, this student
pronounced it with phonetic transcription was like /to(r)/. Vowel
misformation error occurred because she used the wrong form of /a/
vowel in that pronunciation. The correct phonetic transcription of it

was /tua(r)/. Because of it, this error was categorized as misformation.
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The next example, there was vowel addition in statement “this
song is very popular”. Focusing on the word “popular”, this student
pronounced it with phonetic transcription was like/ papjola(r)/. Vowel
misformation error occurred because she substituted of /o/ vowel with
/u/ vowel in that pronunciation. The correct phonetic transcription of it
was /‘papjola(r)/. Because of it, this error was categorized as
misformation also.

Third, there was a statement “smile and laugh more” made by
the student. Misformation error occurred here because sheused the
wrong from of /o/ vowel sound in pronouncing “laugh” be like /lng/.
/ol sound should not exist there because the vowel that should be used
by the student was /a:/. So, the correct pronunciation of it was /la:f/.
Because of it, this case also categorized as vowelmisformation error.

Fourth,there was a student who had in mind to make a
statement “try to make at least three people smile each day”. The
misformation error occurred because sheused the wrong from of /e/
vowel sound in pronouncing “smile” be like /smel/. That
pronunciation was used for “smell” which meant quality of something
that people sense through their noses. /e/ sound should not exist there
because the correct form that should be used by the student was /ar/

diphthong and those had different meaning. So, the correct
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pronunciation of it was /smail/. Because of it, this case also
categorized as vowelmisformation error.

Last, there was a student who wanted to make a statement
“construct situation and arrangement”. The misformation error
occurred because he used the wrong form of vowel like using /p/
sound in “construct”. In his pronunciation, he used it with phonetic
transcription be like /'konstrak/. Whereas, the correct phonetic
transcription of it was/ konstrakt/.Thus, this case also categorized as

vowel misformation error.

Vowel misordering

Consonant misordering errors were characterized by the
incorrect placement of consonant in an utterance. In other words, the
elements presented were correct but wrongly sequenced. There were 4
errors from all 324 errors for four types.

There was vowel misordering in statement “none of your
business”. Focusing on the noun “business”, this student pronounced it
with phonetic transcription was like /busmes/. Vowel misordering
error occurred because there is misplacement of /1/ vowel in that
pronunciation. She put it in the fourth place of symbol in phonetic

transcription and the correct one was in the second place. The correct
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phonetic transcription of it was /*biznas/. Because of it, this error was
categorized as misordering.

The next example, there was vowel addition in statement “take
this opportunity to find it”. Focusing on the noun “opportunity”, this
student pronounced it with phonetic transcription was like/opp tu:nrti/.
Vowel misordering error occurred because there was misplacement of
la/ vowel with /af vowel in that pronunciation. She put /a/ vowel in the
third place, while the correct one was in the first place and vice versa.
So, the correct phonetic transcription of it was /ppa’tju:nati/. Because
of it, this error was categorized as misordering also.

There was vowel misordering in statement “As vehicle exit”.
Focusing on the noun “vehicle”, this student pronounced it with
phonetic transcription was like /"feehi:kls/. Vowel misordering error
occurred because there is misplacement of /i/ vowel in that
pronunciation. She put it in the fourth place of symbol in phonetic
transcription and the correct one was in the second place. The correct
phonetic transcription of it was /*vi:okls/. Because of it, this error was
categorized as misordering.

The last example, there was vowel addition in statement “it
will help you to appreciate your own work”. Focusing on the pronoun
“own”, this student pronounced it with phonetic transcription was like

/owan/. Vowel misordering error occurred because there was
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misplacement of /o/ vowel in that pronunciation. She put it in the third
place, while the correct one was in the first place. So, the correct
phonetic transcription of it was /oun/. Because of it, this error was

categorized as misordering also.

3. Diphthong

After analyzing all videos, there were 16 errors with the same type in
diphthongand that was misformation. There were several students who
used diphthong incorrectly. Here some examples about diphthong
misformation error.

First, there was a statement “if British said forest”. Focusing on the
verb, “said” this student pronounced it with phonetic transcription be like
/serd/. It was true that “said” has /i/ letter in the middle of it, but it should
not be pronounced by him. The correct one was /sed/. Here, he substituted
vowel /e/ with using diphthong /er/. So, this error was categorized as
diphthong misformation error.

Second, next statement was “you must pray five times a day”. “Day”
had phonetic transcription like /der/. But in this case, this student
pronounced “die” which had transcription like /dai/.Those two words had
different meaning, first meant a unit of time and second had meaning like
cessation of someone’s life. So, she used the wrong form of diphthong

because she substituted /ai/ with /er/.
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Third, there was a student who had in mind to make a statement “we
pass mountain”. “Mountain” has phonetic transcription like /*'maontan/. It
had /au/ diphthong in the first syllable and /o/ vowel in the next syllable.
In fact, she used wrong diphthong in the last syllable /a1/. So, this student
pronounced that word which had phonetic transcription be like /'montan/.

Fourth, there was diphthong misformation in statement “one of the
collections of journalist and author, David Hanan”. Focusing on the noun
“author”, this student pronounced it with phonetic transcription be
like/*au:to(r)/. It was corrcet that “author” has /a/ and /u/ letter in the front
of that word, but it should not be pronounced by him. The correct one was
I"a:0a(r)/. Here, he substituted vowel /2:/ with using diphthong /au/. So,
this error was categorized as diphthong misformation error.

Fifth, there was diphthong misformation also in statement “the body is
always protected from various diseases”. Focusing on the adverb
“always”, this student pronounced it with phonetic transcription be
like/o:lwaiz/". The correct one was/*o:lweiz/. Here, she substituted
diphthong /er/ with using diphthong /ai1/. So, this error was categorized as

diphthong misformation error.

4. Triphtong
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After analyzing all videos, there were 2 errors with the same type in
triphthong , that was misformation. The first error word was “lower” in
statement “helps to lower blood pressure”. “Lower” had a phonetic
transcription /lava(r)/. triphthong misformation happened here because the
student used the wrong form or item to pronounce it. She used triphthong
like /aval, so she pronounced that word like /lava(r)/.

Next, there was “power”. The correct pronunciation of it was /pava(r)/.
This student substituted that triphthong be like /pous(r)/. The existence of

/o/ there might be caused as the student's lack on phonetic transcription.

Here the tabulation for each error in each pronunciation aspects :
1. consonant

a) Consonant Omission
Percentage of omission error ::—:9 x 100% = 32,52%
b) Consonant Addition
Percentage of addition error =23—;9 x 100% = 12,80%
¢) Consonant Misformation
Percentage of misformation error =12572 x 100% = 53,97 %
d) Consonant Misordering
Percentage of misordering error :% x 100% = 0,69 %

2. Vowel



a) Vowel Omission
Percentage of omission error :% x 100% = 21,29%
b) Vowel Addition
Percentage of addition error :% x 100% = 5,55%
c) Vowel Misformation
Percentage of misformation error :% x 100% = 71,91%
d) Vowel Misordering
Percentage of misordering error :ﬁ x 100% = 1,23%
Diphthong
Percentage of misformation error :% x 100% = 100%

. Triphthong

Percentage of misformation error :2; x 100% = 100%

106
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B. Causes of Error in Pronunciation
In this section, the researcher will discuss some causes of error in pronunciation
of students fourth semester of English Education Department of IAIN Ponorogo. The
explanations were as follows:
1. Interlingual Transfer
Errors can be attributed to language transfer can be found at the level
of English pronunciation.®® Transfer error in pronunciation can occur when
learners used to pronounce some words literally same with the written form.
Interlingual transfer has a tight relation with mother tongue influence. There
are two reasons why the students make error in their pronunciation.
a. Lessto Listen Native Speaker

One way for improving students’ pronunciation can be done by
listening native speaker. It has good impact on how they can pronounce as
same as possible with him or her, so that the pronunciation can be done by
the participants effectively and also understandable.

Whereas language aptitude concerns the cognitive abilities that
underlie successful second language acquisition, motivation involves the
attitudes and affective states that influence the degree of effort that
learners make to learn the target language. Motivation is clearly a highly

complex phenomenon should be seen as complementary rather than as

*® Alice Omaggio Hadley, Teaching Language in Context (Boston : Heinle & Heinle, 1993),
267.
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distinct and oppositional. Learners can be both interactively and
instrumentally motivated at one and the same time. Motivation can result
from learning as well as cause it.%

Learners motivation for learning a language and cultural group that
the learner identifies and spends time determine whether the learner will
develop native-like pronunciation. The learners or the students can
become highly proficient, even native like-speakers of second language,
especially if motivated to do so."

After analyzing data about causes of error in students’ pronunciation,
the researcher considers that they don’t have the habit or motivation to
improve their pronunciation. When the learner used to listen native
speaker more and more, the great possible result will be gotten by the
students to pronounce better also. In vice versa, if the learner only listen
native speaker speaks English rarely, an opportunity for making error in

pronunciation also will be faced higher by the students.

% Rod Ellis, Second Language Acquisition (new York: Oxford University Press, 1997), 75.
°Abbas Pourhossein Gilakjani,“Why is Pronunciation So Difficult to Learn?,” English
Language Teaching, 3 (September, 2011), page 76.
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b. Less to Practice Students’ Pronunciation

Based on students™ statements above, the researcher concluded that the
students practice their speaking especially for pronunciation rarely. The
knowledge about phonetic transcription that they had gotten from another
class (Phonology) is less to be practiced beside in the university.

The more students practice, the better they will get. Based on the
interview result, less practice had big impact on their pronunciation. What
they had got from phonology class should be applied or practiced more
frequently. So that, the students not only got the material in the class then

forget after phonology class end.

Intralingual Transfer

Intralingual transfer was the negative transfer of items within the
target language. Negative transfer implies that the learner has applied first
language knowledge when using the target knowledge. It could be suggested
that, the further distance between first and second language, the greater the
risk for negative transfer.”'Furthermore, it encompass the incorrect
generalization of rules within the target language or incorrect usage of

grammar.

"'Sofi Centerman “Common L2 Pronunciation Errors,” (Dissertation, Swedish, 2011), page 18.
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According to Keshavars,overgeneralization also referred to as
ignorance of rule restriction occurred when the learner has mastered a general
rule but does not yet know all the exception to the rule. He defined
intralingual and developmental errors as “errors caused by the mutual
interference of items in the target language, in example, the influence of one
target language item upon another.”’*The researcher found some students
made error grammatical ending. There was an example like when the students
have to pronounce ending /s/ sound to show plurality or to show past tense but
many students did not give those ending sound.

From the students’ statement above, the researcher can conclude that
grammar is difficult for some students. Because of that, many students
pronounce word incorrectly, especially for showing plurality or the structure

of some statements.

"?Ebrahim Shekhzadeh, “An Account of Sources of Errors in Language Learners’
Interlanguage,”Literature and Linguistics, Vol 26 (2011) Iran, 161.
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CHAPTER VI

CLOSING

A. Conclusions

1. The students make pronunciation error in aspects of pronunciation namely
consonants, vowels, diphthongs, and triphthongs. In consonant, there are
four errors such as omission (32,52%), addition(12,80%), misformation
(53,97%) and misordering (0,69%). In vowel, there are four types of error
also such as omission (21,29%), addition (5,55%), misformation (71,91%)
and misordering (1,23%). In diphthong, there is only one error such as
misformation (100%) and in triphthong, there isonly one error also such as
misformation (100%).

2. There are two causes of error that makes the student pronounce the word
incorrectly. They are interlingual transfer or negative influence of
students” mother tongue and intralingual transfer or the incorrect rules that

is used by the students.

B. Recommendations
1. Students need to motivate themselves to improve their pronunciation.
There are some ways that can be done by the students. First, listen native
speaker as much as possible like watching movies, speech, recording or

anything else. If they did not know how to pronounce a new word, they
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can open their book dictionary to see phonetic transcription if its word or
electric dictionary. Second, they have to practice what they have gotten
from the class. The students should practice it to someone who can speak
English. Not only in the class, but they can do it out of it. Third, they have
to add their knowledge about phonetic transcription more.

The teacher may give deep understanding on how to pronounce word
correctly and also give motivation to the students to speak up. Then, the
teacher can give more exercises for the students for applying their material

from the class.
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